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NEPEAMOBA

3anponoHOBaHMNM HaBYanbHWIA MOCIOHUK CKNAAAETBCS i3 aBTEHTUYHMNX
MaTepianiB nejaroriyHoro cnpsmMyBaHHs. MigibpaHo pi3HOXaHPOBI TEKCTA 3
npodeciiHNX BUAaHb/CaNTiB A5t BUUTENIB, CTaTel, 3BiTiB EBPONENCLKOI acoLlia-
Lii YHiBepcuTeTIiB, CBITOBUX CTaHAAPTIB LLOAO OCBITU. BOHU MICTATL akTyasbHY i
LikaBy iHGOpMaL,ito MPO CyYacHi METOAMKM Ta IHCTPYMEHTU BUKNALAHHS, METOAN
OLiHIOBaHHS, NPodecCiiHN PO3BUTOK BUMTENS/BUKNAAAYE, PO3POOKY HaBYANBHNX
nporpam, CTBOPEHHS iIHHOBaLiIIHOrO Knacy, po3BUTOK LdGpOBOI Ta aHMTOMOBHOI
KOMMeTeHLi ToLO. [0 KOXKHOIO TeKCTy NOAaHO BNpPaBK Ha PO3YMiHHS Ta 3aCBo-
EHHA NEKCUYHNX OAVNHULb.

MeTa faHoro nocibHmKa - po3BUTOK AianoriYHOro i MOHOMOMYHOIrO MOB-
NeHHs AN epeKTUBHOrO CMiIkyBaHHS B akaZeMiYHOMY Ta npodecinHomy cepes-
OBULLIAX, @ TaKOX PO3YMiHHA iHGOPMaLLii 3 aBTEHTUYHNX aHIIOMOBHUX AXXepen Ta
npeacTaBneHHsA NpodecinHo-opieHTOBaHOI iIHGopMaLLii, HeOBXigHOT ANS YCMILLHOI
npodeciiHOI AiANBHOCTI | HABYAHHS.

HaB4anbHWIA NOCIBHVK NPU3HaYeHU AN CTYAEHTIB | BUKNaZadiB 3aknajis
BULLIOT OCBITY. I0ro MOXHa BUKOPUCTOBYBATM K A1 MPOBEAEHHS ayANTOPHIIX
3aHATb 3 BUBYEHHS NpodecinHO-CNPSIMOBaHOI aHMiICbKOT MOBU MabyTHIX yuu-
TeniB 3aKNajiB NoYaTKoBOi/cepesHbOI OCBITY, TaK i A1 CAMOCTIIHONO HaBYaHHS.

KHura po3pobneHa y paMmkax NpoekTy nporpamu Epasmyct+ KA2 «Mogep-
Hi3aLis BULLOT NeAaroriyHoi oCBiT 3 BUKOPUCTAHHAM iHHOBALIHNX IHCTPYMEHTIB
BUKNagaHHA — MOPED» (Ne 586098-EPP-1-2017-1-UA-EPPKA2-CBHE-JP).



UNIT 1.

Nine Characteristics of a Great Teacher

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

mediocre nocepeaHiin
R cy e
e p,OCTynHwZ ...............................................
R p | ary ............................................. 3pa3 RS
suggestlon ............................................. npono3|/||_|,m ..............................................
o yconcept ........................................... B, |,a,eﬂ ...........................................
e P c|>||<o S nl,qe p ..............................
Wéy-'&: = 'b’ﬁé'y ......................................... é'é'ﬁ'é;u','fb' S
mutualrespect ...................................... R AERREER
L e AO ...........................................
T ﬁé';s'ffé'fééiéé ........................ s .C..T.b.é.T. Sl
C e &J'Li,i’ﬁic')'é’éﬂ’/i ...............................................
[T ,qocn rHmi ................................................
o ycs |p,0|v|n R
TRy coIIeagues .............. s p : u,rosaTms s
o possess(skllls) ................................... BO}'IOp,ITI/I (HaBI/IKa MI/I) ................................
O po6|/m/| e, p TR
o 3ocepep,>|<yBaT o
o rktlrelessly .................................. npaLuOBaTVl BT
f e - pa LI,I-OBaTVI r|0Ha,u,Hop|v| s
P e ng ........................... o BOpI-OBaTI/I o pvm B
learning environment [0 HaBYaHH4A cepejoBuLLe

foe oplnlons .................. LI,IHyBaTI/I |,qe|Ta,qu o
oo bé.r.é.c.’.r.l S ééééé .................... S 'Hbééh‘é'r(/il'/i .................
outside the school doors 3a MeXaMu LLKINbHUX ABepe

to have expectations for MaTW OYiKyBaHHS 040
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TASK 2.

Read and translate the text:

Teaching is hard work and some teachers never grow to be anything
better than mediocre. They do the bare minimum required and very little more.
The great teachers, however, work tirelessly to create a challenging environment
for their students. Great teaching seems to have less to do with our knowledge
and skills than with our attitude toward our students, our subject, and our work.
Although this list is certainly not all-inclusive, | have narrowed down the many
characteristics of a great teacher to those | have found to be the most essential,
regardless of the age of the learner:

1. A great teacher respects students. In a great teacher’s classroom, each person'’s
ideas and opinions are valued. Students feel safe to express their feelings and
learn to respect and listen to others. This teacher creates a welcoming learning
environment for all students.

2. A great teacher creates a sense of community and belonging in the classroom.
The mutual respect in this teacher’s classroom provides a supportive, collabora-
tive environment. In this small community, there are rules to follow and jobs to
be done, and each student is aware that he or she is an important, integral part
of the group. A great teacher lets students know that they can depend not only
on him, but also on the entire class.

3. A great teacher is warm, accessible, enthusiastic and caring. This person is
approachable, not only to students, but to everyone on campus. This is the
teacher to whom students know they can go with any problem or concern or
even to share a funny story. Great teachers possess good listening skills and
take time out of their way-too-busy schedules for anyone who needs them. If
this teacher is having a bad day, no one ever knows - the teacher leaves per-
sonal baggage outside the school doors.

4. A great teacher sets high expectations for all students. This teacher realizes
that the expectations he has for his students greatly affect their achievement;
he knows that students generally give to teachers as much or as little as is
expected of them.

5. A great teacher has his own love of learning and inspires students with his pas-
sion for education and for the course material. He constantly renews himself as
a professional on his quest to provide students with the highest quality of
education possible. This teacher has no fear of learning new teaching strategies
or incorporating new technologies into lessons, and always seems to be the one
who is willing to share what he’s learned with colleagues.

6. A great teacher is a skilled leader. Different from administrative leaders, effec-
tive teachers focus on shared decision-making and teamwork, as well as on
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community building. This great teacher conveys this sense of leadership to stu-
dents by providing opportunities for each of them to assume leadership roles.

7. A great teacher can “shift-gears” and is flexible when a lesson isn't working. This
teacher assesses his teaching throughout the lessons and finds new ways to
present material to make sure that every student understands the key concepts.

8. A great teacher collaborates with colleagues on an ongoing basis. Rather than
thinking of herself as weak because she asks for suggestions or help, this
teacher views collaboration as a way to learn from a fellow professional. A
great teacher uses constructive criticism and advice as an opportunity to grow
as an educator.

9. A great teacher maintains professionalism in all areas—from personal appear-
ance to organizational skills and preparedness for each day. His communica-
tion skills are exemplary, whether he is speaking with an administrator, one of
his students or a colleague. The respect that the great teacher receives because
of his professional manner is obvious to those around him.

While teaching is a gift that seems to come quite naturally for some, others have
to work overtime to achieve great teacher status. Yet the payoff is enormous — for
both you and your students. Imagine students thinking of you when they remem-
ber that great teacher they had in college!

TASK 3.

Answer the following questions:

1. What are main characteristics of a great teacher?

2. What personal qualities make a great teacher?

3. How can a teacher create a welcoming learning environment?
4. Why does a great teacher need to collaborate with colleagues?

5. Is teaching a gift that comes quite naturally?

TASK 4.

Translate the following sentences into Ukrainian:
1. Teaching is hard work and some teachers never grow to be anything better
than mediocre.

2. The great teachers, however, work tirelessly to create a challenging environment
for their students.

3. Great teachers possess good listening skills and take time out of their way-too-
busy schedules for anyone who needs them.
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4. While teaching is a gift that seems to come quite naturally for some, others have
to work overtime to achieve great teacher status.

5. If this teacher is having a bad day, no one ever knows - the teacher leaves per-
sonal baggage outside the school doors.

TASK 5.

Translate the following sentences into English using Active Vocabulary:

1. Hawa KoMaHga LiHye Balli AyMKW, 3HaHHSA Ta BUCOKY KOMMETEHTHICTb.

2. be3 KOHCTPYKTUBHOT KPUTUKW HEMOXJIMBO NPOoCyBaTuCA Briepes. Lie HeBig'emHa
YacTrHa poboYOoro NpoLecy Ta MOX/MBICTb POCTY.

3. | HaBITb TOAI KON Y HALLOTO BUK/IAJaua aHININCbKOI MOBW MOTraHUN feHb, BiH
HIKONW Lie He NOKAa3yeE i 3aNM1LLUAE BeCb HeraTnBe 3@ MeXaMy yHiBepcuTeTy.

4. Y 1bOro BMKIaZa4va HeEMAaE CTpaxy A0 BUBUEHHS HOBUX CTpATeril BUKNaAaHHS
Ta BANPOBAZXXEHHS HOBMX TEXHONOTIN Y 3aHATTA. OCb TOMY BiH i CTaB HaMKpaLLM
BUMTE/IeM YKpPaTHU LIbOro poKY.

5. Mictep bpayH HacnpaBgi xopoLnii BUkiagad. BiH LikaBa Ta Tenna ntogunHa, ska
BMi€ CTBOPUTW XOPOLLY aTMocdepy, Ae KOXeH CTyAeHT Big4yBa€e cebe BaXMBUM.

TASK 6.

Fill in the gaps using words from the box:

1. This teacher finds new ways to present material to make sure that every student
understands the

2. A great teacher uses and advice as an opportunity to grow
as an educator.

3. If this teacher is having a bad day, no one ever knows—the teacher
outside the school doors.

4. A great teacher has no fear of learning new teaching strategies or
new technologies into lessons.

5. A great teacher is when a lesson isn't working.

6. Teaching is hard work and some teachers never grow to be anything better than
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TASK 7.

Make up sentences using the following words and word combinations. Use differ-
ent verb tenses:

Accessible, skilled leader, decision making, expectations, challenging, to achieve, to
be aware, to collaborate with, to focus on, to incorporate new technologies into, to
have expectations for, to provide opportunities.

TASK 8.

Discussion:

1. What images spring to your mind when you hear the word ‘teaching?

2. If | walked into your classroom on a typical afternoon, what would | see going
on? Describe your lesson in detail.

3. Please comment on the following words: “The mediocre teacher tells. The good
teacher explains. The superior teacher demonstrates. The great teacher inspires.”

4. How will teaching change in the future?
5. What's your philosophy of teaching?

6. Gail Godwin said: “Good teaching is one-quarter preparation and three-quarters
theatre.” Do you agree with her?



UNIT 2.

Six Things That Make Teachers Successful

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

assessment OLiHIOBaHHA

syIIabus .......................................... Han aana nporpalvla .......................................
. nderp repared .............................. Herl|,qr0To B R
R AOCFI R
.S. ubject m atte r sp e c |aI|st .............. npe,u,lvleTH |/||/| c|>aX| Beu,b ....................................
i rletyof S rategles ...................... p|3H S CTpaTe R GRS
[ hlng ............ e 3ocepep,>KeHe o yq s
to take advantage of BNKOPUCTOBYBATY, CKOPUCTATUCH UUMOCL
LoD BI/IpILLIy L npo6n o y ....................
D s p,o S OTpe6|/| ...................................
to check grades online B3HaBaTV CBOI OLiHKW y POXWMI OHAaliH
o shape g q)opMy S a|/|6y T
o apply PR dge ............... Lo COByB L
i go G pyx R Bnepe,q .............................................
PP papers ...................... po3p,a S p B R
to take attendance NepeBipATI BIABIAYBaHHS, POBUTI NepeKnnyKy
o prow s s 6e3r|eb|yBaT|/| ...............................................
Lo rlepeocrvll/lcn R
Co B Gichag 3a CMyqua B po3l-| ap : ByBaTI/ICFI ...................
P p T bje e i pa s Aonpep,MeTy ........................

TASK 2.

Read and translate the text:
* Study the knowledge base of teaching and learning.

You have chosen to teach in higher education because you are a sub-
ject-matter specialist with a tremendous knowledge of your discipline. As you

8
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enter or continue your career, there is another field of knowledge you need to
know: teaching and learning. What we know about teaching and learning contin-
ues to grow dramatically. It includes developing effective instructional strategies,
reaching today's students, and teaching with technology. Where is this knowledge
base? Books, articles in pedagogical periodicals, newsletters, conferences, and
online resources provide great help. Take advantage of your institution’s center for
teaching and learning or other professional development resources.

* Accept all who enter the classroom door.

Much has been written about underprepared students who enter college.
Since more students attend college now than ever before, it is only rational that
some are not as prepared as we might expect. Institutions are dealing with this
issue, but instructors must do some rethinking about how they teach, in order to
meet the needs of all learners in their classrooms. Some pretests can be used to
see what your students already know. Students in all classes need help learning
how to learn the material. You may not have imagined that you would be teaching
how to learn vocabulary in your college courses, but that may be just what your
students need. Above all, students should not be berated if they don't know things
that weren't taught in high school. Accept students where they are and help them
to go forward.

* Plan for instructional management.

For decades, college instructors never thought of classroom management
as something they had to plan, but times have changed and today’s college stu-
dents need to know what's happening. Posting a visual outline of what will be done
during the class helps students follow the lesson and stay on task. Various aspects
of teaching, such as distributing papers, taking attendance, and making time for
students to ask questions, need to be part of course planning. Put policies in the
syllabus about attendance, disturbances, cell phones, etc., and then review those
policies with students.

* Teach with a variety of strategies.

Study the literature and learn about approaches such as learner-centered
teaching, active learning, lecture, group work, and online discussion. Use what
works best given your content and your students’ learning needs. The best advice
is to be visual, followed by keeping students actively thinking, writing, comparing,
and applying new knowledge.

* Use assessment to inform students of their achievement.

Today's students are used to checking their grades online so they know
where they stand at any given time in the semester. Grading policies need to be
clear and grading scales easy to use. Share your grading policy in writing on the
syllabus and then show exactly how it works after the first big exam, paper, or
assignment. Remind students that assessment is more than the assigning of a
grade. Assessment helps them to understand their achievement and helps teach-
ers meet their needs.
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* Keep the passion.

It is very easy to become disheartened by student complaints, lack of
administrative support, budget cuts, and job insecurity. However, what is it that
drew you to your discipline originally? For most of us, it was a true passion for
the subject, a desire to learn all about it, and a further desire to then share that
knowledge. In higher education, we have opportunities to learn, research, teach,
and shape the future of our disciplines and influence the larger world through
our disciplines. Successful college teachers recognize that many of today’s college
students have learning needs. Taking actions like these helps them to meet those
challenges successfully.

TASK 3.

Answer the following questions:

1. What is the text about?
2. Where can one find the knowledge base of teaching and learning?
3. What is classroom management according to the text?

4. What is the main idea of assessment?

TASK 4.

Translate the following sentences into English using Active Vocabulary:
1. Akwio Tob6i NoTpibHa A0AaTKOBA iHPOPMaLLif, CKOPUCTANCA HOBUMM CTAaTTAMM MO
neAaroriui, @ TakoX OHNalH pecypcamu.

2. HacnpaBgi, OUiHIOBaHHSA CTyAeHTa - Le LWOCb binbLue, HiXX BU3HaYeHHS OLiHKN.
BoHO gonomarae CTyAeHTY 3p03yMiTU MOro JOCATHEHHS.

3. 5 TaK Nerko 3aCMyuyCb KON Yyto CKapril MOIX CTYAeHTiB, MpoTe MOosi 10608 0
npeAMeTa AOMomMarae MeHi pyxaTucs Brepes.

4. Y BULLI OCBITI MM MAaEMO MOX/TIUBOCTI BUNTUCS, JOCNIAXKYBATW, HABYaTW Ta
dopMyBaTV MaNBYTHE HALLNX AUCLNAIH.

5. Ockinbkun MNeTpo He faB NpaBW/bHOI BIAMOBIAI HA 3aNNTaHHA 3a@ MePLUNM Pa30oM,
BUMTE/b MOMPOCKB AOro NoAyMaTy Haz BIAMOBIAAKO LLe.

TASK 5.

Translate the following sentences into Ukrainian:

1. What we know about teaching and learning continues to grow dramatically. It
includes developing effective instructional strategies, reaching today’s students,
and teaching with technology.

10
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2. The best advice is to be visual, followed by keeping students actively thinking,
writing, comparing, and applying new knowledge.

3. For decades, college instructors never thought of classroom management as
something they had to plan, but times have changed and today's college
students need to know what's happening.

4. However, what is it that drew you to your discipline originally? For most of us, it
was a true passion for the subject, a desire to learn all about it, and further on
to share that knowledge.

5. Various aspects of teaching, such as distributing papers, taking attendance, and
making time for students to ask questions, need to be part of course planning.

TASK 6.

Fill in the gaps using words from the box:

1. For decades, college instructors never thought of classroom
as something they had to plan.

2. In higher education, we have opportunities to learn, research, teach, and
the future of our disciplines.

3. Much has been written about students who enter college.

4. Put policies in the about attendance, disturbances, cell phones,
etc., and then review those policies with students.

5. Grading policies need to be and grading scales easy to use.

6. helps them to understand their achievement and helps
teachers meet their needs.

TASK 7.

Make up sentences using the following words and word combinations. Use differ-
ent verb tenses:

Achievement, approach, easy to use, pretest, subject-matter specialist, tremendous,

to distribute papers, to deal with an issue, to go forward, to have opportunities, to
remind, to take attendance.

1
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TASK 8.

Find irregular verbs in the text and write down their forms. The first verb is done
for you:

teach - taught - taught

TASK 9.

Discussion:

1. How would you describe a successful teacher?

2. Please finish the following sentence using Active Vocabulary: “My today's lesson
was a huge success because...”

3. Please tell us about a successful behaviour management strategy you have
used in the past that helped engage a student or group of students?

4. Who is the most successful person/teacher you know?

12
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Why Are We So Slow to Change
the Way We Teach?

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

dedication nocesTa

g 3ycvu1n;| ....................................................
compIeX|tyCKna,qH|CTb ...............................................
currentmaterlalsn0Tou|H|MaTep|an|/| ...................................
Fagp 3BOpOTH e
fundamentalchangeKop|HHa nepeMlHa ....................................
e g e qulﬂ B Lun s
G dlfferencesrlo,q|6HOCT|TaB|,u,M|HHOCT| .........................
r|skoffa|lurep|/|3|/||<HeBAaL4| .........................................
rangeoflssueSHm3KanmaHb ..........................................
handsonexperlencenpaKTMt-lHl/lle,ocslp, ..................................
Béyaﬁa.aﬁ'r“\;i'é B T Ll pyro3opy .................
o pu P prlvate e IAKpI/ITO anBcen I-O,CI,HO/KOH(I) |p,eHu,||7|Ho
e 3au,n<a Ll CTOpOHa ...............................
tobelnterestedln6yT|/|3a|_|,||<aBneHv|ML4|/|MOCb .....................
o conS|derat|on6paT|/| Aoysarm/po3rnﬂp, ..........................
t0|mprover|0|<pau.|,yBaT|/| ...........................................
o ccompllsh ........................................ 3aBep myBaTm3p, . TVI BVIKOHyBaT -
tohampernepeUJKo,upKaTm ........................................
torewsenepernﬂ,qam ............................................
o survey ................................................ AOCI‘II,CI,)KyB o
tounderestlmateHep,oou,leBaTM .......................................
totakedlrectlon6paT|/|Har|pﬂ|v|0|< ......................................
o glveuponsomethmgB|,u,MOBnﬂTV|c;|B|Aqorocna .........................

13
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TASK 2.

Read and translate the text below:

Administrators across the countries are recognizing that the education sys-
tem needs fundamental changes to keep pace with an increasingly complex global
society. Yet, the deeper we get into the process of change, the more confused we
can become. We need some sense of what to expect and what direction to take.
Seeing the patterns of change can be difficult; stakeholders in a system tend to see
change primarily from their own perspective. Often teachers may not understand
what is seen by administrators and parents, nor do administrators or parents see
change from a teacher’s perspective, or from each other’s. But where actually do
we need changes?

Yes, lecture is a good example. In a recent survey, 275 econ faculty who
teach core courses reported they lectured 70 percent of the class time, led dis-
cussion 20 percent of the time, and had students doing activities for 10 percent of
the time. The article cites studies in that field from the mid-"90s reporting similar
percentages. Maybe some other fields have changed more, but evidence supports
a continuing reliance on lecture in many fields.

However, lecture isn't the only example of where we're slow to change.
Many aspects of teaching—course design, approaches to testing, assignments, and
grading—have also changed little. In fact, some faculty do change, a lot and regu-
larly, but not the majority. The question is, “Why?" Here are some possibilities that
have been considered.

Change is harder than we think. We are so vested in our teaching, and, like
our students, we are error averse. Try something new, and there’s a risk of failure.
There's risk with what we do every day, but it feels safer to go with the tried and
true. And most of the time, what's new has to be revised, tweaked, and further
refined. First time through, it doesn't go as smoothly as what we're used to do. Yet,
it's worth trying.

Faculty tend to underestimate the complexity involved in changing teach-
ing. They approach it with a Nike “just do it” attitude. That can-do attitude is
spot-on, but the approach to change is too often piecemeal and reactive. “Oh,
that sounds like a good idea. I'll try that.” Or “Gee, that might be a potential fix,”
for whatever problem is occurring. The hodge-podge infusion of new techniques,
interesting ideas, and promising strategies circles around effective teaching rather
than moving toward it with a map and designated route.

The “just do it” approach implies implementation before consideration of
goals—what the change will accomplish and how to figure out whether it does.

A range of issues bear on the challenges of assessing change. Many of us have
unrealistic expectations for success. We want the change to work perfectly right
from the start and be a “top 10" learning experience for every student and in every
course. We are noble in our aspirations but unrealistic about outcomes. Instruc-
tional changes don't work perfectly, we discover. But then, how often do we assess
the results beyond our view of how it went down? In private we question our ability;
in public we pin problems on the approach and/or students.
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We make change harder by going it alone. Do we discuss details with
anyone beforehand? Do we contemplate the possibility of a coach or mentor? Do
we solicit feedback from students? I'm thinking that more often we implement and
assess changes in isolation.

Uncomfortable with the implementation and disappointed in the results,
we give up on the change, which rounds back to how vulnerable failure makes us
feel. Wieman and Gilbert describe a large grant-funded project that involved the
implementation of changes in 160 courses. They report that “roughly 100 hours” of
practice were needed to switch to using new teaching methods effectively. I'm not
sure how that figure was derived, but it makes clear that trying something on the
fly once or twice is not likely to have the enduring effects we envision.

How we make changes isn't the only reason so much of what's done in the
classroom stays the same, but it's a reason we can do something about.

One thing I'd change about higher education? I'd love to see instructors
embrace change. We live in the world of an entirely new way of researching,
thinking, and knowing. Where once we had to spend hours in the library combing
through card catalogs, we can now find the most current materials online and chat
with other professionals electronically and even face-to-face through Skype.

We no longer need to be the sage on the stage but can focus on guiding
our students toward discovering the processes that will help them become lifelong
learners—problem solving, critical thinking members of a local and a global com-
munity. That's so exciting!

If I could make a change in higher education, I'd like to change the way
educators view change. I'd love to talk with other educators about nontraditional
and traditional students and the way they transition to success—similarities and
differences.

Daniel Bakos | Professor, Western Georgia University

Firstly, | believe too many of the faculty at institutions of “higher learning”
are not interested in doing their job, which | specifically believe to be in the vast
majority of institutions, classroom instruction. It seems they all want to teach one
or two classes and earn six figure salaries. Dedication doesn't exist anymore.

Les Sasaki | Professor, Sheridan College

If I were to make one change to higher education at Sheridan, | would
reduce class sizes. | teach a couple of studio courses in Art Fundamentals. Our
class limits are 30 and 32 but this term, for some reason, | have more than that.
The large class sizes make it difficult to give each student individual attention.

Also, even though one class may be 30 students, there seem to be sev-
eral subset classes within that one, based on either a strong contrast in students’
motivation, academic level and competence. In such a situation the eager students
don't get your full attention, the poor students seem to be wasting their time the
downright poor students steal time from everyone.

In such classes it is more difficult to get class unity in place. This hampers
communication and students then feel its ok not to be part of this big class.
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Frank Gouin | Professor Emeritus of Horticulture, University of Maryland

There is too much theory and not enough applied activities. There are too
many professors teaching pie in the sky in place of actual facts. There is a need for
more laboratory work, field work, etc.

Philosophy is great but the greatest need is today's problems, past solutions
and the need to teach simplicity. The computer is great in looking at probability
but students need hands-on experience.

Danne Johnson | Professor of Law, Oklahoma City University

The world is changing but education is not. We need to make higher edu-
cation relevant, hands-on and solution oriented. We need discussion, exploration,
and testing in the field. We need enhanced experiences with other humans. We
need to front load the philosophy, process through experience, and then re-group
and re-orient.

TASK 3.

Answer the following questions:

1. What is the main idea of the text?
2. Why is it so difficult to change higher education?

3. What do some educators say about education and changes? Do you agree
with them?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. Llel cBIT Tak LWUBWAKO 3MIHIOETHCSA, aie Janeko He OCBiTa. TyT Ham Jyxe noTpibHi
3MiHW, @ caMe, NOTPIBHO 3PO6UTY OCBITY AOCTYMHOLD, MPAKTUYHOO Ta OPIEHTO-
BaHOO Ha BUpiLLEeHHs npobiem.

2. HoBwin 3aKOH “lNMpo OCBITY" NOKpaLMTb CUTyaL,ito B YKpaiHi Ta CTaHe MiArpyHTAM
npouecy Noc/ifoBHMUX 3MiH Ha BCiX PIBHAX OCBITY, 30KpeMa i B YHiBepcuUTeTax.

3. MiHicTepcTBO OCBITU | HayKM 36MPAETLCS peOPraHi3oByBaTV CUCTEMY OCBITHU.
BinbLWicTb 3 LMX 3MiH MalOTb BYTK peanizoBaHi y HanGAVXYi ABa poKu. Ll
HOBOBBeJEHHSA CTOCYBaTUMYTbCA i AOLLUKISIBHOI OCBITK, | CepeHbOI LLKOJIN Ta
3BO, i BMK/1IagaLbKoro ckiagy.

4. laBaiiTe pO3rNsHEMO JeTallbHO Hally CUCTeMY OCBITU | 0bepemMo HanpamMokK
3MiH, OKNaAEeMO YCiX 3yCUb, W6 YCiLHO i MOKPaLLUTH.

5. OZH1M i3 NPOBIAHVX NPUHLMNIB 3aKoHY “ITpo OCBITY” € HABYaHHSA BNPOLOBX
XNTTA. HaM NOTPIGHO 3p03yMiTV BaX/IMBICTb TPbOX OCHOBHUX $OPM OCBITU:
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dopmanbHoi, HedopManbHOi Ta iIHpopmanbHOI. CaMe HenepepBHa OCBITa Mae
3a6e3neumnT NOCTINHWIA, FAPMOHINHNI PO3BUTOK KOXHOI 0COBUCTOCTI.

TASK 5.

Translate the following sentences into Ukrainian:

1.

Lecture isn't the only example of where we're slow to change. Grading, approa-
ches to testing, different assignments, course design have also changed little.

. Change is harder than we think. There is always a risk of failure when we try

something new. It feels safer to go with the tried and true.

. The large class sizes make it difficult to give each student individual attention. If

| were to make one change to higher education, | would reduce class sizes.

. Administrators, educators, teachers across the countries are recognizing that

the education system needs fundamental changes to keep pace with an increas-
ingly complex global society.

. There is too much theory and not enough applied activities. There are too many

professors teaching pie in the sky in place of actual facts. There is a need for
more laboratory work, field work, etc.

TASK 6.

Fill in the gaps using words from the box:

. Philosophy is great but the greatest need is today's problems, past solutions and

. The large class sizes make it difficult to give each student

the need to teach

. We are noble in our aspirations but about outcomes. Instructional

changes don't work perfectly, we discover.

. The computer is great in looking at probability but students need
experience.

. Many aspects of teaching - , approaches to testing, assign-
ments, and grading - have also changed little.

. Do we discuss details with anyone ? Do we contemplate the

possibility of a coach or mentor?
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TASK 7.

Form nouns from the following verbs:

To accomplish, to consider, to dedicate, to describe, to exist, to explore, to guide,
to improve, to occur, to reduce, to revise, to survey, to teach, to underestimate.

TASK 8.

Make up sentences using the following words and word combinations. Use differ-
ent verb tenses:

Current materials, feedback, hands-on, implementation, outcomes, relevant,
survey, to consider, to improve, to have enduring effects, to imply, to recognize, to
waste time.

TASK 9.

Discussion:

1. What are current problems in our education system?
2. What is the key to a successful education system?

3. Please continue the following sentence: “If | had a chance to change higher
education in Ukraine, | would..."

4. Speak on the following subject: New Ukrainian School / Education Reform.
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Professional Development in Education

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

as opposed to Ha BiAMiHY Bij,
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TASK 2.

Read and translate the text below:

Continuing Professional Development (CPD) is the lifelong process of learn-
ing and continuing personal development. It is an important part of teacher educa-
tion that helps teachers to keep their professional knowledge and skills updated.
The new generations have a different approach to learning than the previous gen-
erations. CPD helps teachers to learn new techniques in teaching students of this
generation. It helps teachers to grow professionally, at the same time, improving
their classroom skills. Teachers who have been in the profession for many years
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are usually reluctant to change their teaching styles. CPD will let them stay in touch
with the latest developments in the education sector and help them to change
their way of teaching.

Any professional development opportunity should be something that will
benefit the students and teacher through new strategies, techniques, or tips that
can be utilized in the classroom or community. Professional development can
be highly beneficial if what is learned is further utilized for further education of
students. Typically, those professional development opportunities that are multi-
day and require interaction among and between attendees are the most useful.
Teachers, much like students, tend to learn better if hands-on activities are used.

Professional development is both a requirement and opportunity for
teachers at every level and in every subject. There are a variety of options avail-
able to fulfill these requirements. Some of these opportunities are offered online.
Online professional development can be paid or free, depending on the program.
Professional development courses may require assignments or collaboration
tasks, just as a college class might require. Many PD's culminate with a certificate
of completion.

Elements of Effective Professional Development

Teacher professional development (PD) is often defined as “structured pro-
fessional learning that results in changes to teacher knowledge and practices, and
improvements in student learning outcomes” (Darling-Hammond, Hyler & Gard-
ner). Research has shown that teacher competency and skill are directly correlated
to student achievement. Policy makers, educators, parents, and students, alike
have a vested interest in identifying the central aspects of effective teacher PD to
enhance student outcomes. Like so many things, the key to understanding best
practices for effective teacher PD resides in between the intersection of research
and human determination. A recent report published by the Learning Policy
Institute on effective teacher PD programs is an exemplar of this. They reviewed
35 methodologically rigorous studies that all showed a positive link between
professional development and student outcomes. After comparing the programs,
the report classified seven key, widely-shared elements of effective PD. Identifying
these seven elements has the potential to streamline and enhance PD programs
for educators and facilitate much-needed political action from policy makers.

1. Content-focused

31 out of the 35 studies reviewed contained some sort of discipline focused
curricula (e.g., Mathematics, Language, Arts, Science). Though important on its
own, a content-focused curriculum is significantly enhanced when the subject
specific PD is delivered in a job-embedded setting. Job-embedded is defined as PD
that is situated in teachers’ classrooms as opposed to in a removed environment.

2. Incorporates active learning

Just like young students, adults also learn better when they are actively
engaged in the topic. 34 out of the 35 studies included some sort of active learn-
ing. In the case of PD, teachers thrive when they can interact directly with the new
practices they are learning and draw connections to their classroom environment.
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3. Supports collaboration

Demonstrated in 32 out of 35 studies, collaboration can span a host of
different definitions. Most commonly, it is defined by open dialogue between sys-
tems. These systems could be small and focused, such as the relationship between
a teacher and a coach, or they could be much larger, extending outside of the
immediate school system to include other educators and policy makers. The more
extensive the collaborative system is, the greater the likelihood is that effective PD
will be properly implemented.

4. Uses models of effective practices

There are many ways to model effective practices. Therefore, finding the
proper fit for each institution’s individual needs is the key. Examples of models
of effective practices reported in the reviewed studies include: videos or written
cases of teaching, demonstration lessons, observations of peers, lesson plans, and
curriculum materials like sample assessments and student work samples.

5. Provides coaching and expert support

Coaching and expert support was employed in 30 out of 35 studies. Coach-
ing and/ or mentoring often plays a crucial role in both modelling effective practices
and job-embedded collaboration.

6. Offers feedback and reflection
Access to consistent and reliable feedback on performance as well as time
for self-reflection is an essential aspect of effective PD.

7. Is of sustained duration

Although research has not yet identified a specific threshold for the dura-
tion of effective PD programs, the traditional “one and done” workshops are not
enough to affect meaningful change.

Types of professional development:

* courses/workshops (e.g., on subject matter or methods and/or other educa-
tion-related topics);

* online courses/webinars/podcasts;

+ education conferences or seminars (at which teachers and/or researchers present
their research results and discuss education problems);

« qualification programme (e.g., a degree programme);
* observation visits to other schools/colleges/universities;

* participation in a network of teachers formed specifically for the professional
development of teachers;

« individual or collaborative research on a topic of professional interest;

* mentoring and/or peer observation and coaching as part of a formal institution
arrangement.
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Less formal professional development activities are:

* reading professional literature (journals, evidence-based papers, thesis papers);
and
* engaging in informal dialogue with peers on how to improve teaching.

The quality of teaching is recognized as one of the most important factors
in determining learner outcomes. In other words, a good teacher will achieve bet-
ter results from their learners than a poor one and vice versa.

Continuing Professional Development is central to helping you secure
high standards of teaching. It also helps you keep your professional practice fresh,
up-to-date and stimulating. When your practice has these qualities, you are more
likely to feel confident, motivated, inspired, inspire others and teach effectively,
thus enabling your learners to achieve their best. PD, which is built on the factors
outlined, also enables you to reflect on what you are doing, try new approaches
and, in doing so, improve learning outcomes for your students. The use of Con-
tinuing Professional Development can encourage and promote a learning culture

with staff helping to exemplify to students that learning is a valuable, enjoyable,
lifelong activity.

TASK 3.

Answer the following questions:

1. What is continuing professional development?

2. What are the elements of effective professional development?
3. What types of teacher professional development do you know?
4. What type of PD do you consider to be the most effective?

5. How does PD empower teachers/students?

6. How many days of PD have you done this year?

7. What PD contributed to the strategies you use regularly in your teaching?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. MpoexT KoHuenuii po3BMTKY NejaroriyHoi ocBiTK cnpsaMoBaHui Ha pedop-
MYBaHHSA NnejaroriyHol OCBiTY 3a Kilbkoma Hanpamamu. OAVH i3 HUX - BU3Ha-
YeHHSA NepCcneKTUBHUX LWSXiB 6e3nepepBHOro NpodecinHoro po3BuTKy
Ta NiABULLIEHHA KBanidikauii negaroriyHnx npaLiBHUKIB.

2. MNpodecinH1iA pO3BUTOK NeAaroriyHoro npawiBHMKa - Lie CBigoMU1iA
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LinecnpssMoBaHW NpoLec NiABULLLEHHS PiBHS BAAacHOI NpodeciiHoi koMne-
TEHTHOCTI 1 PO3BUTKY MPOPECIHO 3HAUYLLMX AKOCTEl BiANOBIAHO A0 30B-
HILLUHIX colianbHNX BMMOT, yMOB NpodeciiHOT AisNIbHOCTI Ta BAaCHOI Npo-
rpamu po3BuTKy. He icHye mex npodeciiHOro caMopo3BUTKY, OCKINIbKW el
npoLec € AMHAMIYHUM | AiaNeKTUYHUM; BiH 3yMOBEHU HOBUMU LiAMUN i1
BMMOramu, siki 3'aBAs0TbCS Bi4MOBIAHO A0 3MiH CTaHAApPTIB NpodeciiHoi
AISNbHOCTI, ifeanbHUX yABEHb MPO CEHC, 3MICT, popMK | MeToaM NpodeciiHoi
LiiNbHOCTI.

bBesnepepBHUii NpodecinHNi pO3BMUTOK Ta NiABULLEHHS KBanidikawuii negaroriy-
HUX NpaLiBHUKIB Nepeabayvac HabyTTss HOBUX | B4OCKOHA/IEHHS paHille Haby-
TVX KOMMNETEeHTHOCTel Ha OCHOBI 3406yTOT OCBITW 1 NPaKTUYHOro JocBidy. bes
nepepBHOro NpodecinHoro po3BUTKY Nejarory HabyBarTb 3@ TPbOX GOpPM
oCBiTU: dOopManbHOI, HepopManbHOI, iHopmMabHOI.

MWHYNOro poky Halla KoMaHAa B1KNagaLbkoro cknagy byna Hag3sBnyanHo
aKTMBHO. M1 BCi B35/11 y4acTb Y 3aKOPAOHHOMY CTaxyBaHHI, cepTudikaLiin
HUX Mporpamax, TpeHiHrax, cemiHapax, BebiHapax, Marictep-knacax. Mun ogHo-
3HaYHO NpodeciiHO BMPOCAM | ByAemMO NPOAOBXYBaT! PO3BMBATUCA Aai.

MpodecinHN pO3BUTOK He NiLLEe J03BOSE BUNTENAM BUBYATU HOBI CTUAI Ta
MeTOAW BUKNAAAHHSA, ane I TakKoX B3aEMOJIATY 3 OCBITAHAMMU 3 iHLWIMX obnac-
Tel Ta KpaiH, 4015 TOro, Wo6 NoKpaLwmnTy CBOE BUKNAAAHHS.

TASK 5.

Translate the following sentences into Ukrainian:

1.

Although research has not yet identified a specific threshold for the duration
of effective PD programs, the traditional “one and done” workshops are not
enough to affect meaningful change.

2. Just like young students, adults also learn better when they are actively

3.

4.

5.

engaged in the topic. In the case of PD, teachers thrive when they can interact
directly with the new practices they are learning and draw connections to their
classroom environment.

Any professional development opportunity should be something that will
benefit the students and teacher through new strategies, techniques, or tips
that can be utilized in the classroom or community.

PD, which is built on the factors outlined, also enables you to reflect on what
you are doing, try new approaches and, in doing so, improve learning out-
comes for your students.

The use of Continuing Professional Development can encourage and promote
a learning culture with staff helping to exemplify to students that learning is a
valuable, enjoyable, lifelong activity.
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TASK 6.

Mark the following as true (T) or false (F):
1. Access to consistent and reliable feedback on performance as well as time for
self-reflection is an essential aspect of effective PD.

2. Research has illustrated that teacher competency and skill is indirectly cor-
related to student achievement.

3. Ongoing professional development is critical for teachers who wish to be great
at their jobs and offer the worst to their students each day.

4. Professional development not only allows teachers to learn new teaching styles,
techniques, and tips, but also interact with educators from other areas in order
to improve their own teaching.

5. Teacher professional development is often defined as, “structured professional
learning that results in changes to teacher knowledge and practices, and
improvements in student learning outcomes”.

TASK 7.

Transform the sentences given below using the Passive Voice verb form where
possible.

1. It helps teachers to grow professionally, at the same time, improving their class-
room skills.

2. They reviewed 35 methodologically rigorous studies that all showed a positive
link between professional development and student outcomes.

3. Continuing Professional Development can encourage and promote a life learn-
ing culture.

4. Teachers, much like students, tend to learn better if they use hands-on activities.

5. Professional development courses may require assignments or collaboration
tasks, just as a college class might require.

TASK 8.

Discussion:

1. Formal/informal/non-formal education

2. Edutopia video:
https://www.edutopia.org/video/using-video-professional-development
Using Video for Professional Development (Visible Learning and PD)

3. Designing IPDP (Individual Professional Development Plan)
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ISTE Standards for Educators

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

authentic CMpaBXHii

2 omputatl Lo ng ......................... SEL
e o
o powe o p03|_u |/|p e npaB P AIGHISEL SRS
. q B o p : Bep,nmsmm ........................................
D 0|_|,|H|<a ....................................................
formative, summative assessment  dopmyloua, MiAcymkosa ouiHka
tlmely ..................................................... Do e
R BlpTyaanecepe,qosl/lu.l,e ........................
[ BVICTyI'Ia e
i allgn .................................................... BI/IpIBH i y3 rop, >|<yBa o
o chaIIeng R KMA B
o . p o y ...................................
i npmcs B RUREAREEE
[ S
o S yBaT M/KyanyBaTm/cnmem ...........
o S yBaTI/I ............................................
o pu e nepecnlp,y e B
i Bvu_uy KyBa e
G et I'IepCI'IEKTI/I e Kpr
e p. i HOCTyBaTVI ycyB e HeCI'IpaBHOCTI .....

TASK 2.

Make up sentences using the given words. Use different verb tenses.

Assessment, colleagues, learner-driven activities, peers, updating, virtual environ-
ment, to advance, to improve, to demonstrate, to empower, to expand, to interact,
to set professional goals.
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TASK 3.

Read and translate the text below:

The ISTE Standards for Educators are your road map to helping students
become empowered learners. These standards will deepen your practice, promote
collaboration with peers, challenge you to rethink traditional approaches and pre-
pare students to drive their own learning.

ISTE Standards for Educators

To more accurately reflect teacher roles as empowered leaders, profes-
sionals, and instructors, the International Society for Technology in Education
(ISTE) has announced a new version of its ISTE Standards for Educators, which
define the skills and competencies that today's teachers should demonstrate.

ISTE released the new educator standards during its 2017 national con-
ference in San Antonio in June. In updating the standards, the organization says it
received feedback from roughly 2,200 educators and administrators from around
the globe.

Whereas the former standards focused on supporting learning with tech-
nology, the revised standards reflect the role of teachers as empowered leaders
and professionals as well as classroom instructors, said Sarah Stoeckl, senior
project manager for ISTE Standards. “In the old version, the view of teachers as
empowered leaders wasn't as well-defined,” she said. What's more, Stoeckl added,
the new standards are designed for educators at all levels of instruction, including
instructional coaches- and not just for classroom teachers.

According to ISTE, there are seven key functions that today's educators
should fulfill. Here are the skills and competencies they should demonstrate in
each of those roles:

1. Learner: Educators continually improve their practice by learning from and with
others and exploring proven and promising practices that leverage technology to
improve student learning.

Educators:

a) set professional learning goals to explore and apply pedagogical approaches
made possible by technology and reflect on their effectiveness;

b) pursue by professional interests by creating and actively participating in local
and global learning networks;

c) stay current with research that supports improved student learning outcomes,
including findings from the learning sciences.

2. Leader: Educators seek out opportunities for leadership to support student
empowerment and success and improve teaching and learning. They advocate for
equitable ed-tech access and have input on ed-tech purchasing and evaluation.
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Educators:

a) shape, advance and accelerate a shared vision for empowered learning with
technology by engaging with education stakeholders;

b) advocate for equitable access to educational technology, digital content and
learning opportunities to meet the diverse needs of all students;

¢) model for colleagues the identification, exploration, evaluation, curation and
adoption of new digital resources and tools for learning.

3. Citizen: Educators inspire students to positively contribute to and responsibly

participate in the digital world.

Educators:

a) create experiences for learners to make positive, socially responsible contributions
and exhibit empathetic behaviour online that build relationships and community;

b) establish a learning culture that promotes curiosity and critical examination of
online resources and fosters digital literacy and media fluency;

¢) mentor students in safe, legal and ethical practices with digital tools and the pro-
tection of intellectual rights and property;

d) model and promote management of personal data and digital identity and pro-
tect student data privacy.

4. Collaborator: Educators dedicate time to collaborate with both colleagues and
students to improve practice, discover and share resources and ideas, and solve
problems.

Educators:

a) dedicate planning time to collaborate with colleagues to create authentic learn-
ing experiences that leverage technology;

b) collaborate and co-learn with students to discover and use new digital resources
and diagnose and troubleshoot technology issues;

c) use collaborative tools to expand students’ authentic, real-world learning experi-
ences by engaging virtually with experts, teams and students, locally and globally;

d) demonstrate cultural competency when communicating with students, parents,
and colleagues and interact with them as co-collaborators in student learning.

5. Designer: Educators design authentic, learner-driven activities and environments

that recognize and accommodate learner variability.

Educators:

a) use technology to create, adapt and personalize learning experiences that foster
independent learning and accommodate learner differences and needs;
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b) design authentic learning activities that align with content area standards and
use digital tools and resources to maximize active, deep learning;

c) explore and apply instructional design principles to create innovative digital
learning environments that engage and support learning.

6. Facilitator: Educators facilitate learning with technology to support student

achievement.

Educators:

a) foster a culture where students take ownership of their learning goals and out-
comes in both independent and group settings;

b) manage the use of technology and student learning strategies in digital platforms,
virtual environments, hands-on makerspaces or in the field;

c) create learning opportunities that challenge students to use a design process
and computational thinking to innovate and solve problems;

d) model and nurture creativity and creative expression to communicate ideas,
knowledge or connections.

7. Analyst: Educators understand and use data to drive their instruction and sup-

port students in achieving their learning goals.

Educators:

a) provide alternative ways for students to demonstrate competency and reflect
on their learning using technology;

b) use technology to design and implement a variety of formative and summative
assessments that accommodate learner needs, provide timely feedback to stu-
dents and inform instruction;

€) use assessment data to guide progress and communicate with students, parents
and education stakeholders to build student self-direction.

“The ISTE Standards for Educators set the vision for how educators can use
technology to create next-generation learning environments,” said ISTE CEO Richard
Culatta in a press release. “They reflect the transition from using technology to
deliver content to using technology to empower learners.”

TASK 4.
Answer the following questions:

1. What is ISTE?
2. What is the purpose of ISTE standards for educators?

3. What roles of educators are mentioned in the text?
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4. How has technology transformed the role of a teacher?

5. Do you fulfill all the roles mentioned in the text?

TASK 5.

Translate the following sentences into English using Active Vocabulary:

1. HoBi 3aBfjaHHA Cy4acHOI OCBITY BUMararTb Bij nejarora BUKOHaHHSA 6aratbox
pi3HUX poner:

- PO3po6HUK HaBYaNbHUX Nporpam.

Megparor NOBUHEH YMITV BM3HaYaTW OYikyBaHi pe3ynbTaTh HaBYaHHSA, HaBYanbHi
3aBAaHHSA, SKi NpuBesyTb A0 JOCATHEHHS LIMX pe3ynbTaTiB, Cnocobu nepesipku
(ouiHOBaHHS), HEOOXiAHI pecypcn Ta vac.

- dacunitaTtop.

Ponb dacunitaTopa - AOMNOMOITU YUHAM JOCATHYTY OYHiKYyBaHUX pe3ybTaTiB
HaBYaHHs. Tomy negaror-gacuaiTaTtop ckopille CTaBUTb 3aNUTaHHSA, CIPUSE,
W06 3ByYanu pisHi AyMKK, TOUKKW 30py Y rpyni. Ha BigMiHy Big npe3eHTaTtopa,
AKUIA € y MeBHOMY CEeHCi ekcnepToM B iHGopMaLii, Lo Nnpe3eHTyeTbCA, dacuniTa-
TOP NPOMOHYE NpoLiec, AKNKM AONOMarae yyacHMKaM 3acBOITU 3HaHHS.

- Mpe3eHTaTOp.

Mig yac npoBeAeHHs NpeseHTauii negaror iHGOPMYe, MOTUBYE, Onucye. MNpeseH-
TaLisd 34e6inbLIOoro - Lie 04HOCTOPOHHS KOMYHIiKaLlig, Aka nepegbavdae nepegavy
iHpopMmaLii Big negarora ayAnTopii Ta NiAKPINAETLCA BidyanbHUMM 3ac06aMu.

- TpeHep.
Jlonomarae iHWyM B OBOAOAIHHI HOBUMW HaBWYKaMM, 3HAHHSAMW, CTaB/IEHHAMW.
- HactaBHMK.

[lonomarae y4HsiM BYKOPMCTOBYBATU 3406y Ti 3HAHHS Ha MpakTu1Li. 3a0xo4ye
pedeKTUBHY NPaKTUKY.

- MeHep)xep.

MMnaHye, OLiHIE, BHOCUTL 3MiHW A0 HaBYabHOrO NpoLiecy Ans AOCArHEeHHS
YUHSAMM OUiKyBaHWNX pe3y/ibTaTiB HaBYaHHS. 3abe3neyye HeobXiAHUMMN
pecypcamu.

- KoHcynbTaHT.

[AinVTbcs 3HaHHSAMK, HaBUYKaMK, PO3BUBAE CMPOMOXHOCTI YUHIB, PO6UTL BHE-
COK B yCMiX KOXHOrO.

- BocnipHuK.

Ponb yuntens Ak fjocnigHuKa BMMarae Bif, y4HiB HOBOro po3yMiHHS npoLiecy
HaBYaHHS, 3MiLLyHOYM aKLEHT Bif «30BHILLUHBOr0 40 BHYTPILUHLOMO AKepena»
(Lytle&Cochran-Smith, 1993).
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- AreHT 3MmiH.

3a0Xx0u4ye Ta MPOBOANTbL MOCTIHWNIA aHani3 i pediekcito. IHILi0E Pi3HOMaHITHI
aNnbTepHaTMBM iCHYtoYin NpakTunui. CNnpuse npoLecy 3miH i pO3BUTKY Kacy
Ta LUKOJIN.

TASK 6.

Choose the correct preposition (by/for/of/on/out):

1.

Use technology to design and implement a variety ___ formative and summative
assessments that accommodate learner needs, provide timely feedback to
students and inform instruction.

. Educators provide alternative ways for students to demonstrate competency

and reflect ___their learning using technology.

. They use collaborative tools to expand students’ authentic, real-world learning

experiences ___engaging virtually with experts, teams and students, locally
and globally.

. Educators seek ___ opportunities for leadership to support student empower-

ment and success and improve teaching and learning.

. They advocate ___ equitable ed-tech access and have input on ed-tech purchas-

ing and evaluation.

TASK 7.

Transform the following sentences using the Passive Voice verb forms where
possible:

1.

The ISTE Standards for Educators set the vision for how educators can use tech-
nology to create next-generation learning environments.

. In updating the standards, the organization says it received feedback from

roughly 2,200 educators and administrators from around the globe.

. Educators establish a learning culture that promotes curiosity and critical exam-

ination of online resources and fosters digital literacy and media fluency.

. They create learning opportunities that challenge students to use a design pro-

cess and computational thinking to innovate and solve problems.

. These standards will deepen your practice, promote collaboration with peers,

challenge you to rethink traditional approaches and prepare students to drive
their own learning.

30



UNIT 6.

Is My Teaching Learner-Centered?

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

assessment criteria KpuUTepii OLiHIOBaHHS

égéﬁr'ﬁbfi B Hbl}iﬁ y‘ﬁ_ié'ﬁﬁ;'u ......................................
o Ebl}ifébiﬁ;'ﬁék'éé'ﬁhi{,' 6biéﬁﬁ)lb ............
L Ei&ﬁ;ﬁiﬁ .................... e ’(:'T“o”c'yﬁkh ..............
&bé&. o 'c‘h'éﬁi'ai PR ’é'k.c'Héﬁf'ﬁ’i'éﬁéﬁﬁé
exphcnt ......................................................... R
o |ght .......................................................... po3y e
learner-centered teaching 0COBICTICHO-OPiEHTOBAHE HaBUaHHS
5Fé§iéﬁl o H'ciﬁ'e'béﬁﬁiﬁ' 'I;I'é‘b et
555&&55@& ............................................... O
A engagement ................................... o yquHﬂ CTyp,eHTa ...........................
R o r|pa o
Eféﬁay .......................................................... e
Wi&é's'ﬁn’-éé&’ﬁé’é ........................................... Héﬁjhbéﬁé'éﬁkébﬁ&éﬁﬁﬁ ..................
LI I.'.Ib'C;:I'.I)I’('Z%C').F'l"I" B s
to conflate aspirations with actualities  noeaHysatii 6axaHe 3 gilicium
o g SR Hj}b'd't'ﬁé'éé [ s p s ./.d.).é pmyn s
S SO 6Héﬁ6§§éé¥h e p s
R }5?65 S o biﬁj’y’ééﬁﬁ 's'é@'é’@ ............................
fo e po3p.y . y e .D. ...............................
s promp [ b oquaT g AO .................................

TASK 2.

Read and translate the text:

It's hard to say - we have no definitive measures of learner-centeredness
or even mutually agreed upon definitions. And yet, when we talk about it, there’s
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an assumption that we all understand the reference.

The learner-centered label now gets attached to teaching strategies, teach-
ers, classes, programs, departments and institutions. Like many trendy descriptors
in higher education, with widespread use comes a certain definitional looseness.
Active learning, student engagement and other strategies that involve students
and mention learning are called learner-centered. And although learner-centered
teaching and efforts to involve students have a kind of bread-and-butter relation-
ship, they are not the same thing. In the interest of more definitional precision,
we'd like to propose five characteristics of teaching that make it learner-centered.

1. Learner-centered teaching engages students in the hard, messy work of learn-
ing. | believe teachers are doing too many learning tasks for students. We ask
the questions, we call on students, we add detail to their answers. We offer the
examples. We organize the content. We do the preview and the review. On any
given day, in most classes teachers are working much harder than students.
I'm not suggesting we never do these tasks, but | don't think students develop
sophisticated learning skills without the chance to practice and in most class-
rooms the teacher gets far more practice than the students.

2. Learner-centered teaching includes explicit skill instruction. Learner-centered
teachers teach students how to think, solve problems, evaluate evidence, ana-
lyze arguments, generate hypotheses - all those learning skills essential to
mastering material in the discipline. They do not assume that students pick up
these skills on their own, automatically. A few students do, but they tend to be
the students most like us and most students aren't that way. Research consis-
tently confirms that learning skills develop faster if they are taught explicitly
along with the content.

3. Learner-centered teaching encourages students to reflect on what they are
learning and how they are learning it. Learner-centered teachers talk about
learning. In casual conversations, they ask students what they are learning. In
class they may talk about their own learning. They challenge student assump-
tions about learning and encourage them to accept responsibility for decisions
they make about learning; like how they study for exams, when they do assigned
reading, whether they revise their writing or check their answers. Learner-
centered teachers include assignment components in which students reflect,
analyze and critique what they are learning and how they are learning it. The
goal is to make students aware of themselves as learners and to make learning
skills something students want to develop.

4. L earner-centered teaching motivates students by giving them some control
over learning processes. | believe that teachers make too many of the decisions
about learning for students. Teachers decide what students should learn, how
they learn it, the pace at which they learn, the conditions under which they learn
and then teachers determine whether students have learned. Students aren't
in a position to decide what content should be included in the course or which
textbook is best, but when teachers make all the decisions, the motivation to
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learn decreases and learners become dependent. Learner-centered teachers
search out ethically responsible ways to share power with students. They might
give students some choice about which assignments they complete. They might
make classroom policies something students can discuss. They might let stu-
dents set assignment deadlines within a given time window. They might ask
students to help create assessment criteria.

5. Learner-centered teaching encourages collaboration. It sees classrooms (online
or face-to-face) as communities of learners. Learner-centered teachers recog-
nize, and research consistently confirms, that students can learn from and with
each other. Certainly, the teacher has the expertise and an obligation to share
it, but teachers can learn from students as well. Learner-centered teachers work
to develop structures that promote shared commitments to learning. They see
learning individually and collectively as the most important goal of any educa-
tional experience.

So, is your teaching learner-centered?

Let's have a look at the question set below and try to answer. Questions
like these can be useful in helping us to confront how we teach. They produce
the most insights when asked sincerely and answered honestly. For most of us,
there's a gap between how we aspire to teach and how we actually teach. Given
the less-than-objective view we have of ourselves as teachers, it's easy to conflate
aspirations with actualities.

The questions also can be used to prompt discussion between colleagues
who wish to help each other explore the extent to which their teaching is learn-
ing-focused. They can be used by cross-disciplinary groups whose views, framed
by what they teach, show how learner-centeredness looks from different angles.
And, they can be used by departments or programs who aspire to be student-cen-
tered and need benchmarks to assess their progress.

Characteristics of learner-centered teaching
* Does the course contain activities that put students in positions to learn from

and with each other?

* Are students encouraged to discover things for themselves, or does the teacher
usually tell them what they should know and do?

* Are there policies and practices in the course that promote the development of
autonomous, self-directed learning skills?

* Is student input solicited on course topics, policies, assessment methods, and
class activities?

* Is collaboration emphasized more than competition in the course?

* Is what's being learned, why it's being learned, and how it can be learned dis-
cussed more often than grades?
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* Are students voluntarily participating or do they sit silently until called on to
answer questions and make comments? Does their nonverbal behavior indicate
they'd rather not speak?

* Do students talk more than the teacher during class discussions? Do students
respond to each other or only to the teacher?

* Is it a course where questions play a more prominent role than answers?

* Are students being taught how to answer their own questions?

 Are mistakes handled as learning opportunities for the teacher and the students?
+ Are skills like critical thinking and problem-solving taught explicitly?

* Is the teacher modeling how expert learners handle problems, find answers, deal
with failure, and celebrate success?

* Are students being given the opportunity to develop self- and peer-assessment
skills?

TASK 3.

Answer the following questions:

1. What is learner-centered teaching?
2. What are the five characteristics of teaching that make it learner-centered?

3. Which questions in the list above do you think are especially helpful? What ques-
tion(s) would you add?

TASK 4.

Translate the following sentences into Ukrainian:

1. Students aren't in a position to decide what content should be included in the
course or which textbook is best, but when teachers make all the decisions,
the motivation to learn decreases and learners become dependent.

2. It's hard to say - we have no definitive measures of learner-centeredness or
even mutually agreed upon definitions. And yet, when we talk about it, there’s
an assumption that we all understand the reference.

3. They challenge student assumptions about learning and encourage them to
accept responsibility for decisions they make about learning; like how they
study for exams, when they do assigned reading, whether they revise their
writing or check their answers.

4. Learner-centered teachers work to develop structures that promote shared
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commitments to learning. They see learning individually and collectively as the
most important goal of any educational experience.

5. Learner-centered teachers include assignment components in which students
reflect, analyze and critique what they are learning and how they are
learning it.

TASK 5.

Put the words from the box into the correct order to make complete questions:

the teacher modelling handle problems

find answers deal with failure _ expert learners

learning skills self-directed the development of “
“
practices

4. ?
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Innovative Teaching Strategies
That Improve Student Engagement

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

case studies TeMaTUYHi JOoChigKeHHS

TR rnlng ..................... e ( Kona6opaT - He) s
coopera o rnlng ....................... PO BHe/rpy B SHRIERN RS
dlscourseAMCKypcpo3MOBa ...........................................
e pps ............................... R LU S p,op,aTKM .......................................
- q mrybased i rnlng ST p, . CﬂIAHI/ILI,bKe S
jlgsaw technlqueTeXHIKaFOl'IOBO}'IOMKI/I .....................................
peerlearnlng ................................... g anaHHﬂo,qumTKlB ......................................
pro;ectbased o rnlng ( Soi ) ........... : poeKTHe B
problem-based learning (PBL)  npo61eMHO-4OCNIAHNLKIIA METOZ, HaBUaHHS
reqUISIte knowledge ........................ g XI,EI,HI DAL
rewardlng ........................................ . 0p|/|CHI/II7I .......................................................
upcomlng ......................................... - a|7|6yTH||7| ......................................................
QRCodes ( QUI ; kResponse ) ............. Q RKop,l/l .........................................................
PR expert B s S crlepT : My ......................................
i p g petenue e p O3pO6I1F|TVI e
o promo g - npm;m/l p,onowla B RS
o knowledge S UTURRRRRI AmmmcﬂwaHHﬂM ...........................................
tOShowcaseAeMOHCprBaTI/II'IOKa3yBaTI/I ...........................
o trlgger .......................................... - K}'II/IKaTVI crlpo BOKyBa s
o rampup ....................................... g IAH B RRAGIEL

TASK 2.

Read and translate the text:

“In education, student engagement refers to the degree of attention,
37



UNIT 7.

curiosity, interest, optimism, and passion that students show when they are learn-
ing or being taught, which extends to the level of motivation they have to learn
and progress in their education” (edglossary.org). When students are engaged
with the lesson being taught, they learn more and retain more. Students who are
engaged in the work tend to persist more and find joy in completing the work.

You may ask the question, “What types of work are engaging?” We know
from speaking to students that they prefer work where they can have hands-on
activities and get to collaborate with their peers. They tend to be less engaged
when listening to teacher lectures or doing repetitive tasks and “busy work.”

Here we will discuss five innovative teaching strategies that engage stu-
dents: (1) inquiry-based learning, (2) QR codes, (3) problem-based learning, (4)
wisely managed classroom technology, and (5) jigsaws. These teaching strategies
encourage students to use their imagination to dig deep when engaging with the
content of the lesson. The students are actively involved with the learning and can
work with their peers in collaborative groups to showcase their learning.

Many of these strategies take students to levels of learning they never
thought possible. The students actively seek knowledge and don't just sit and
receive the knowledge from a lecture or worksheet.

Inquiry-Based Learning

Inquiry-based learning is one of the most powerful teaching strategies in
the classroom because research tells us that students learn best when they con-
struct their own meaning. Inquiry-based learning triggers student curiosity. Teach-
ers act as facilitators during the inquiry-based learning process.

According to Heather Wolpert-Gawron in the Edutopia article, “What the
Heck is Inquiry-Based Learning?”, there are four steps in the process:

1. Students develop questions that they are hungry to answer.

2. Students research the topic using time in class.

3. Students present what they've learned.

4. Students reflect on what worked about the process and what didn't.

In a classroom where students research a topic and then present their
findings, inquiry-based learning allows students to “learn deeper and wider than
ever before” (Wolpert-Gawron, 2016). In traditional teaching, students are less
likely to ask questions and are expected to listen and answer questions posed by
the teacher. Inquiry-based learning allows students to pose the questions and
research and convert the information into useful knowledge, thus ramping up the
level of student engagement.

QR Codes
QR (Quick Response) codes are easy to create and have multiple uses in

classrooms at all grade levels. QR codes can lead students to information just by
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scanning the code on a student’s digital device. In the classroom, students can use
QR codes to

* check their answers;

* vote on answers during class discussions;

« extend information found in textbooks;

* get survey information for math units on data;

* participate in scavenger hunts;

* access video tutorials on the material being taught;
* link students directly to Google maps.

QR codes allow students to access information without leaving their seat.
Students can even generate QR codes to showcase their learning with peers
and parents.

Project-Based Learning

Research confirms that project-based learning (PBL) is an effective and
enjoyable way to learn. PBL also develops deeper learning competencies required
for success in college, career, and civic life.

Project-based learning uses real-world scenarios, challenges, and problems
to engage students in critical thinking, problem solving, teamwork, and self-man-
agement. Once students solve the problem or challenge, they present their solu-
tions. The problems students solve can be presented to community leaders to
solve problems in their own community.

PBL uses collaboration, digital tools, and problem-solving skills to come up
with a solution to the problem presented. Why are so many educators interested
in this teaching method?

* PBL makes school more engaging for students;

* PBL improves learning;

* PBL provides opportunities for students to use technology;
* PBL makes teaching more enjoyable and rewarding;

* PBL connects students and schools with communities and the real world.
Wisely Managed Classroom Technology

There is a delicate balance with technology use in the classroom. Teachers
must use technology in a wisely managed way and with a variety of activities.
Several activities that lead to student engagement are Google Docs, YouTube
videos, Quizlet, Kahoot!, and the Remind app. These innovative apps and
websites can help teachers engage their students, remind them about upcoming
assignments and homework, provide visual learning through videos, organize
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student learning, provide group collaboration, and provide check-ups on learning
through games and online quizzes.

Jigsaws

The jigsaw technique is a “tried and true” cooperative learning strategy
that helps students create their own learning. Students are arranged in groups
and assigned a different piece of information. In their groups, students learn the
piece of information well enough to be able to teach it to another group of stu-
dents.

When using this technique, students become experts on the learning as
they teach their peers. Once all groups have learned their information, they are
placed into new groups with members from each of the small groups. Each group
member shares the knowledge they gained in their informational group. This tech-
nique brings lessons to life and challenges students to create their own learning.
This challenge engages students and encourages them to share their learning with
others.

Each of the techniques in this article use strategies in which students put
question, research, use technology, and create meaning from provided materials
and research. These techniques also allow students to solve problems, challenge
themselves, and present their findings to others. Student engagement builds on
curiosity, interest, passion, and attention. All of the techniques showcased incor-
porate several of these needed items for student engagement.

TASK 3.

Answer the following questions:

1. What is student engagement?
2. What is the key to a successful student engagement?

3. What teaching strategies are mentioned in the text?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. PO3BUTOK c1cTeMU OCBITU BMMAarae Bif, mejaroriyHoi Hayku Ta npakTukm
BMBYEHHS Ta BNPOBAaPKEHHA HOBUX METO/iB HABYaHHS 1 BUXOBaHHSA CTYAEHTIB,
a IHHOBAUL,iMHI CMCTEMHI TEXHOOTIT AoNoMararoTb BAOCKOHAOBATW BeCb Neja-
FOrivHUIA NpoLec B OCBITHLOMY 3aK/1aji.

2. Ha cborogHi koonepaTtrBHe HaBYaHHS LUMPOKO BU3HAETLCA y chepi OCBITH.
BoHo cTano nonynsipH1M 3aBAskn 6aratbOM NprYMHaM;: KOonepaTuBHe HaB-
YaHHA 4OMOMarae BYMNTENAM MPaLoBaTh 3 BE/INKOK KiNIbKICTHO CTYAEHTIB,
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YAOCKOHA/OE akaZeMiuHi JOCATHEHHS Ta coliaibHUIA PO3BUTOK, CAPUSE PO3-
BUTKY MUC/IEHHSA Ta MOBJ/IEHHS.

3 TOYKW 30pY YUHSI, HaBYa/IbHWUIM MPOEKT - Lie MOXJINBICTb POBUTY LLIOCH LiiKaBe
CaMOCTIHO, B rpyni abo caMoMy, MakCMasbHO BUKOPUCTOBYHOUM CBOI
MOX/TMBOCTI; Lie AiSANbHICTb, sika 6 403BO/ISANa BUSIBUTW Ccebe, cnpobyBaTu CBOI
UK, AOKNACTW CBOT 3HAHHSI, MPUHECTU KOPWUCTb i MoKasaTtu MybaiYHo JOCar-
HYTWUIA pe3ynbTaT; Le Ais/bHICTb, CMPSIMOBaHa Ha pilleHHs LjikaBoto npobaemu,
chOpMyNbOBAHOI CAMUMMN YUHAMW Y BUTAAAI METW 3aBAAHHS, KOAW pe3ybTaT
L€l AISNbHOCTI - 3HalAeHWIN Cnocib po3B's3aHHA NpPobaeMn - HOCUTb NPaKTUY-
HUI XapakTep, Ma€ BaXxnBe NpuUKIajgHe 3HaUeHHS i, Lo Ay>Ke BaXJ/IMBO, Liika-
BUI | 3HAUVNMWNIA A9 CaMUX BigKPUBaUiB.

A LOTPUMYHOCH AYMKW, LLIO METO/J, MPOEKTIB MOXHa BBaXaTu He NpoCcTuM, ane
epeKTMBHUM eTanoM Yy ¢OpMyBaHHI KPUTUYHOIO MUCAEHHS. MpoeKT Bigpi3HS-
ETbCS Bif iHLLMX MPO6AEMHMX METOZIB TUM, L0 B pe3y/ibTaTi MeBHOI MOLLYKOBOI,
AOCNIAHULKOI, TBOPYOI AIANIBHOCTI CTYAEHTU He NnLLe NPUXOAATL A0 BUPILLEHHS
nocTaB/aeHOol MpobaemMu, ane i CTBOPIOIOTb KOHKPETHUI peanbHN NPOAYKT,

LLIO MOKAa3Yy€e MOX/IMBICTb | YMIHHA 3aCTOCYBaTW OTPYIMAaHi pe3ynbTaty Ha Mpak-
TULi NPV CTBOPEHHI LibOro NpoAyKTy.

B npoueci poboTu Haj NPOEKTOM CTYAEHTU CaMOCTIliHO (IHAVBIAyanbHO abo, Lo
yacTilwe, B Manux rpynax) 6es fonomMoru Bnkaagada, abo npu MiHiManbHiln
NOro f4oNoMo3i BUAINAOTE 3 MPO61eMHOI c1TyaLlii mpobiemMy, po34/IeHOBYHOTh
ii Ha niznpobnemu, BUCYBatOThL FiNMoTe3u iX piLleHHS, 4OCNIAKYOTh Nignpobaemm

i 3B'A3KM MiXXK HMU, @ MOTIM MOBEPTATLCA 40 OCHOBHOI Npo6aemMu, Mpono-
HYHOTb LWAAXW Ti BUPILLEeHHS.

TASK 5.

Make up sentences using given words. Use different verb tenses:

Active learning, assignments, digital tools, hands-on activities, findings, innovative
apps, Kahoot, worksheet, to be assigned, to be actively involved, to collaborate, to
encourage, to identify, to provide, to showcase.
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Learning and Teaching Strategies

TASK 1.

Read and translate the text:

There are numerous learning and teaching strategies available that pro-
vide effective learning and teaching outcomes. The intended learning outcomes
should guide which approach best suits the achievement of those outcomes. The
table below provides a short explanation of a number of learning and teaching
strategies as used by higher education institutions around the world.

Active learning is a process whereby students engage in activities, such
as reading, writing, discussion, or problem solving that promote analysis, synthe-
sis and evaluation of class content. Cooperative learning, problem-based learning
and the use of case methods and simulations are some approaches that promote
active learning. (University of Michigan)

Case studies have been used extensively in business schools, law schools,
medical schools and the social sciences, but they can be used in any discipline
when instructors want students to explore how what they have learned applies to
real world situations. A case study may go over a lesson, a topic or a whole course.
(Boston University)

Collaborative learning is an important component of active learning and
sits within a community of inquiry theoretical framework. It provides opportuni-
ties for a group of individuals to collaborate in purposeful critical discourse and
reflection to construct personal meaning and mutual understanding. (University
of Queensland)

Cooperative Learning involves structuring classes around small groups
that work together in such a way that each group member’s success is dependent
on the group's success. (Carleton College)

Enquiry based learning describes an environment in which learning is
driven by a process of enquiry owned by the student. Starting with a ‘scenario’ and
with the guidance of a facilitator, students identify their own issues and ques-
tions. They then examine the resources they need to research the topic, thereby
acquiring the requisite knowledge. Knowledge so gained is more readily retained
because it has been acquired by experience and in relation to a real problem.
(University of Manchester)
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Inquiry-based learning is a research-based strategy that actively involves
students in the exploration of the content, issues, and questions surrounding a
curricular area or concept. The activities and assignments can be designed such
that students work individually or together to solve problems involving both
in-class work and fieldwork. While the strategy is meant to be highly student-
focused, the extent of teacher-directed vs. student-directed learning can vary
depending on the level of the students and their understanding of the inquiry
process. (Schreyer Institute for Teaching Excellence)

Just-in-time teaching (JiTT) is a teaching and learning strategy designed
to promote the use of class time for more active learning. JiTT relies on a feed-
back loop between web-based learning materials and the classroom (Novak et
al., 1999). Students prepare for class by reading from the textbook or using other
resources posted to the web and by completing assignments online. These assign-
ments often have complex answers; students’ work outside class serves as prepa-
ration for more complete work in class. The students’ answers are delivered to
the instructor a few hours before class starts, allowing the instructor to adapt the
lesson as needed. Importantly, JiTT allows the instructor to create an interactive
classroom environment that emphasizes active learning and cooperative problem
solving. (Vanderbilt University)

Peer learning is seen by social constructivist theorists as an effective
means for students to gain deeper understanding of new concepts through
informal and formal means. The interaction between peers allows students to
enter the ‘zone of proximal development’ where a less able peer is able to enter a
new area of potential development through problem solving with someone more
able (Vygotsky, 1978). For a comprehensive study of peer learning across a range
of disciplines the Journal of peer learning (Australian) publishes research articles
about peer learning across a variety of contexts, predominantly higher education.
(University of Queensland)

Peer-Led Team Learning (PLTL) is a proven method of small-group peer
learning that typically consists of 6-8 students who work together to solve prob-
lems, and are facilitated by a Peer Leader. (Washington University in St Louis)

Problem-based learning uses authentic, loosely structured problems for
students to solve. Students receive guidance, but not answers, from facilitators
and assessment is based on student performance. Problem based learning differs
from project base learning in that it focuses on the problem and the process, while
project based learning focuses on the product. (University of Queensland)

Project-based learning involves deep learning, as it focuses on real world
problems and challenges and relies on problem solving, decision making and
investigative skills. Project-based learning begins with the end product or presen-
tation in mind that requires learning specific knowledge and concepts, thus creat-
ing a context and reason to learn and understand the information and concepts.
(University of Queensland)
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Small groups teaching refers to any method of student-tutor interaction
that involves a group of 3-25 students, which may meet only once or several times
throughout a semester, and which tends to be focused upon the discussion of
pre-defined subject specific material. A wide continuum from non-intrusive facili-
tation (as in problem based learning) to tutor-led seminars is assumed, depending
upon the discipline.

Team-based learning is a structured form of small-group learning that
emphasizes student preparation out of class and application of knowledge in class.
(Vanderbilt University)

TASK 2.

Answer the following questions:

1. What is the most effective teaching strategy?
2. What teaching strategies do you use regularly?

3. Choose any university you like (name given in brackets) for further information
to see how this institution uses and supports the strategy as part of its pedagog-
ical philosophy. Please share this interesting information with others.

TASK 3.

Translate the following sentences into Ukrainian:

1. When students are engaged with the lesson being taught, they learn more and
retain more. Students who are engaged in the work tend to persist more and
find joy in completing the work.

2. Innovative apps and websites can help teachers engage their students, remind
them about upcoming assignments and homework, provide visual learning
through videos, organize student learning, provide group collaboration, and
provide check-ups on learning through games and online quizzes.

3. Peer learning is seen by social constructivist theorists as an effective means
for students to gain deeper understanding of new concepts through informal
and formal means. The interaction between peers allows students to enter the
‘zone of proximal development’' where a less able peer is able to enter a new
area of potential development through problem solving with someone more able.

4. Inquiry-based learning is one of the most powerful teaching strategies in the
classroom because research tells us that students learn best when they con-
struct their own meaning, it triggers student curiosity.

5. Each of the technique in this article use strategies in which students put ques
tions, research, use technology, and create meaning from provided materials
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and research. These techniques also allow students to solve problems, chal-
lenge themselves, and present their findings to others.

TASK 4.

Fill in the gaps using words from the box:

case studies hands-on activities real-world scenarios

student engagement m research-based strategy

1."In education refers to the degree of attention, curiosity,

interest, optimism, and passion that students show when they are learning or
being taught, which extends to the level of motivation they have to learn and
progress in their education”

2. Problem based learning differs from project base learning in that it focuses on
the problem and the process, while project-based learning focuses on
the

3. Inquiry-based learning is a that actively involves students in
the exploration of the content, issues, and questions surrounding a curricular
area or concept.

4. We know from speaking to students that they prefer work where they can have
and get to collaborate with their peers.

5. have been used extensively in business schools, law schools,
medical schools and the social sciences, but they can be used in any discipline
when instructors want students to explore how what they have learned applies
to real world situations.

6. Project-based learning uses , challenges, and problems to
engage students in critical thinking, problem solving, teamwork, and self-
management.
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What Is Blended Learning
and How Can It Be Used?

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

at the discretion of someone / Ha Y
at someone’s discretion WnCk Po3cyA

blended learning 3MillaHe HaBYaHH4A

e pus ........................... Tp aAmmMHmM KaMI'IyC .........................
o e
fllpped B H'e'b’é'é’e' pH 'y'T'v]’ﬁ' D
i - k'y'q'h'ﬁ 'r'bé'diflz .................................

nporpama, 3opieHToBaHa
Ha AOCNIAXKEeHHS

remote lecture AVNCTaHLUiMHa nekuisa
requirements BMMOTU
self- study learning CaMOCTiliHe HaBYaHHS

HaBYaHHS B Manunx rpynax
(y uinomy knaci)

to accompany CynpoBOAXYBaTN

o augment .................................................. i mbmyBa TI/I s
o B
o de5|gn pe p03p S, Kpr ...............................
o modlfy ..................................................... BI/IA03 s
T nepeou,lH e |/| nepeBm AT
o supplement ............................................. ,CI,OI'IOBHF!T T
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TASK 2.

Read and translate the text:

Blended learning is a combination of offline (face-to-face, traditional learn-
ing) and online learning in a way that the one complements the other. It provides
individuals with the opportunity to enjoy the best of both worlds. For example, a
student might attend classes in a real-world classroom setting, and then supple-
ment the lesson plan by completing online multimedia coursework. As such, the
student would only have to physically attend class once a week and would be free
to go at their own pace (and without worrying about scheduling issues).

Blended learning is often also referred to as “hybrid” learning, and can
take on a variety of forms in online education environments. While some organi-
zations may only use blended learning techniques on rare occasions, others might
utilize it as a primary teaching method within their curriculum. There are two key
principles commonly associated with blended learning (which are the “secrets” to
its success): students who can share information and work with other students
directly in a collaborative setting have a more enriched learning experience, and
collaboration between students can be improved upon if group activities rely on
information gathered from online resources or lessons. It's also been suggested
that students who complete online coursework followed by interactive, face-to-
face class activities have richer educational experiences. Tools and platforms that
complement blended learning include LMSs and mobile devices such as tablets
and smartphones.

How blended learning is making an impact inside and outside the classroom

Blended learning uses technology to combine in-class and out-of-class
learning, maximising the educational impact for students as a result. As Rachael
Hartley, Senior Client Account Director for Education at technology consultancy
Cognizant, defines: "While retaining the traditional student-teacher format, it
breaks the ‘one-size-fits-all' model by taking education beyond the physical class-
room and allowing students to learn anytime,anywhere.” Commenting further on
the role that blended learning can play within classrooms, Rachael adds: “It rede-
fines the role of the teacher, offering them more flexible delivery options, depend-
ing on the content, subject, and capabilities of the students. This trend means
educators can focus on student understanding, rather than the delivery method
itself.”

Although learning outside of the classroom is something that students
have always been encouraged to do, the recent explosion in digital technology
has meant that teaching can now be far more engaging. Exploring how blended
learning is being used inside and outside of today's classrooms, Jeff Rubenstein,
VP Product - Learning and Collaboration at video solutions company Kaltura adds:
“Generally speaking in schools, more and more of the content delivery is being
done via rich media and often on personal devices. In universities, students are
contributing more content of their own, both for collaborating with each other, for
doing projects, and for assessment purposes. As so much of modern work is now
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digital, it's increasingly important that students learn how to be digital creators.”

The benefits of combining traditional teaching and technology

Rachael Hartley believes that the combination of traditional teaching and
technology should be used to meet the preferred learning style of students, as well
as supporting teachers. As she comments: “Technology can provide teachers with
information on the progress and requirements of students, which maximizes face-
to-face contact and helps staff to design courses that allow more flexible delivery.
Ultimately, technology works best when it supports the true essence of education
and aids teachers in helping students assimilate skills.”

Taking this idea further, Jesse Lozano, CEO and Co-Founder of educa-
tion technology company pi-top, believes that technology has the power to truly
enhance learning environments for the benefit of students - as long as teachers
choose to adopt it. He says: “Flipped classrooms, where students watch short
video lectures before attending class, offer one example of a blended learning
tactic that could be more widely adopted. True blended learning requires highly
relational active and inquiry-oriented programmes, both online and offline, as well
as using digital tools to empower students.”

Case study: use of blended learning in universities

Coventry University

Carl Perrin is Director of Advanced Manufacturing and Engineering (AME),
an organisation that was set up as a collaboration between Coventry University
and Unipart Manufacturing to inspire the next generation of engineers. Here, he
describes how the students have benefited from using blended learning: “Grad-
uate engineers were just not industry-ready and that was causing a big issue for
employers. The answer was a blended-learning approach whereby our graduates
would do 30% theory in the classroom and using digital technology, with the rest
of the time spent on applying the knowledge they were gaining direct on to prac-
tical situations. We believe that when AME students leave us they are one year
ahead of their peers, despite studying for the same length of time.”

The majority of blended-learning programs resemble one of four models:
Rotation, Flex, A La Carte, and Enriched Virtual. The Rotation model includes four
sub-models: Station Rotation, Lab Rotation, Flipped Classroom, and Individual
Rotation.

1. Rotation model — a course or subject in which students rotate on a fixed
schedule or at the teacher’s discretion between learning modalities, at least
one of which is online learning. Other modalities might include activities such
as small-group or full-class instruction, group projects, individual tutoring, and
pencil-and-paper assignments. The students learn mostly on the brick-and-mor-
tar campus, except for any homework assignments.

a. Station Rotation — a course or subject in which students experience the
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Rotation model within a contained classroom or group of classrooms. The Sta-
tion Rotation model differs from the Individual Rotation model because
students rotate through all of the stations, not only those on their custom
schedules.

b. Lab Rotation — a course or subject in which students rotate to a computer lab
for the online-learning station.

c. Flipped Classroom — a course or subject in which students participate in on
line learning off-site in place of traditional homework and then attend the
brick-and-mortar school for face-to-face, teacher-guided practice or projects.
The primary delivery of content and instruction is online, which differentiates a
Flipped Classroom from students who are merely doing homework practice
online at night.

d. Individual Rotation — a course or subject in which each student has an
individualized playlist and does not necessarily rotate to each available station
or modality. An algorithm or teacher(s) sets individual student schedules.

2. Flex model — a course or subject in which online learning is the backbone
of student learning, even if it directs students to offline activities at times.
Students move on an individually customized, fluid schedule among learn-
ing modalities. The teacher of record is on-site, and students learn mostly on
the brick-and-mortar campus, except for any homework assignments. The
teacher of record or other adults provide face-to-face support on a flexible
and adaptive as-needed basis through activities such as small-group instruction,
group projects, and individual tutoring. Some implementations have substantial
face-to-face support, whereas others have minimal support. For example, some
Flex models may have face-to-face certified teachers who supplement the
online learning on a daily basis, whereas others may provide little face-to-face
enrichment. Still others may have different staffing combinations. These varia-
tions are useful modifiers to describe a particular Flex model.

3. A La Carte model — a course that a student takes entirely online to accom-
pany other experiences that the student is having at a brick-and-mortar school
or learning center. The teacher of record for the A La Carte course is the online
teacher. Students may take the A La Carte course either on the brick-and-mor-
tar campus or off-site. This differs from full-time online learning because it is
not a whole-school experience. Students take some courses A La Carte and oth-
ers face-to-face at a brick-and-mortar campus.

4. Enriched Virtual model — a course or subject in which students have required
face-to-face learning sessions with their teacher of record and then are free
to complete their remaining course work remote from the face-to-face teacher.
Online learning is the backbone of student learning when the students are
located remotely. The same person generally serves as both the online and
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face-to-face teacher. Many Enriched Virtual programs began as full-time online
schools and then developed blended programs to provide students with
brick-and-mortar school experiences. The Enriched Virtual model differs from
the Flipped Classroom because in Enriched Virtual programs, students seldom
meet face-to-face with their teachers every weekday. It differs from a fully
online course because face-to-face learning sessions are more than optional
office hours or social events they are required.

TASK 3.

Answer the following questions:

1. What is blended learning?
2. What are the benefits of combining traditional teaching and technology?

3. What are models and sub-models of blended-learning programs?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. 3MiwaHe HaBYaHHA - Le MeToaMKa GopMabHOI OCBITY 3riAHO 3 IKOK0 yUeHb
/ CTYLeHT 3aCBOOE (OTPUMYE) OZHY HYaCTUHY MaTepiany OHAalH, a iHLY YacTUHY
mMaTtepiany BMBYaE y Knaci. BogHouac, yci akTMBHOCTI BMPOAOBX BUBYEHHS
TOrO YW IHWOro NpeAMeTy NI0TYHO NOoB'A3aHi MiXX co6010, | AK pe3ynbTarT, CTy-
AEHT OTPUMYE LiNiCHNM HaBYaNbHUIA AOCBIA,.

2. KombiHaLlig TpaanuiiHOro Ta ANCTaHLUIMHOMO HaBYaHHSA A03BONSE BUKIaJaYeBi
BUKOPUCTOBYBATU CUAbHI CTOPOHW KOXHOIO HaB4YaibHOro cepejoBuLLa AS
AOCATHEeHHs HaB4YabHOI MeTU.

3. PoTauiiHa Mogenb 3a CTaHLiAMU - Lie MeTO/ MPOoBeeHHs YPOoKY, 3a AKOro
YYHI HaBYalOTbCA Yepes pi3Hi opMaTu AisnbHOCTI (cTaHLii). O4HUM 3 Takmnx
dopmaTiB €: OHNANH HaBYaHHS. [HLWI MOXAUBI CTaHUii: po6oTa B HEBENNKMX
MPOEKTHNX KOMaHZAAX, KOPOTKNM TeOPEeTUYHWIA BUKIaZA MaTepiany BYnTenem
(AK Ana winoi rpynu, Tak i And NPOEKTHNX KOMaHA), rpynoBi NMPOEKTH, iHAWBI-
AyanbHi KOHCyNbTauil BiZ BUMTENS, MNCbMOBI 3aBAaHHSA, BIKTOPUHW TOLLO.
BaxxnuBo, WO y4Hi MatoTb NPONTK Yepes BCi CTaHLii (popMaTy HaBYaHHS)
BMPOAOBX 3aHATTS.

4. BigmiHHicTio gpyroi mogeni (Flex model) € Te, Wo OHNaH HaBYaHHS € OC-
HOBHUM. NPaKTUYHO BeCb Yac CTYAeHTM NPOBOAATb B ayAUTOPIAX 3 0diLiiHO
3aKpiNAeHM 338 HAMU BUKNaZayeM Ta IHLMMU KOHCYNbTaHTaMU. Y KOXHOro
CTYZAeHTa € BNACHUIA HaBYaNbHWUI Nf1aH, 3aCTOCOBYETLCSA HAaBUYaHHS Yy rpynax,
NPOEKTHa pPoboTa, iIHAMBIAYaNbHI KOHCYNbTaLji.

5. Tpetda mogenb (Ala Carte model) BU3Ha4Ya€e HaBYaHHA CTYAEHTIB Ti/IbK/ OHNANH
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B AKOCTi JOMOBHEHHS A0 TUX KYPCiB, O Bif0yBalOTbCSA B ayAnTopiax. Bukna-
[a4 Npautoe TiNbKN B peXnMi OHAanH. MNpn 34iCHEHHI TakoT MOAeNi CTyAeHTU
MOXYTb 3HaxXOAUTVCb B ayANTOPIi UM BAOMA.

. UetBepTta Mmogenb (Enriched Virtual model) nponoHye cnoyatky TpaauuiniHe

HaBYaHHA y BUrNAAI ayANTOPHUX 3aHATb, PeLuTy Kypcy CTyAeHTV ONaHOBYHOTb
Ha BiACTaHi B peXunMi oHNanH. OTxe, OAWNH | TOW CaMnii BUKNAAAY 34INCHIOE AK
TpaauLiliiHe, Tak i OHNalH HaBYaHHSA. [leski nporpaMu 6yam cno4vaTky MoBHi-
CTHO OHNAH, afie NOTiM 6yN0 BUPILLEHO A0AATV eNeMeHTN TPaAULIAHOIro HaB-
UaHHSA 3 METOH OTPUMAHHSA AOCBIAY ayAUTOPHUX 3aHATb.

. Mpw npoBezeHHi 3MiLLaHOro HaBYAHHA BUKOPUCTOBYOTLCA Pi3HI HaBYasbHi

nnatdopmun, HarbinbL nowmpeHMun cepes akux € Blackboard Ta Moodle.
CTyZeHTV OTPUMYHOTb AOCTYN A0 Bifeonekui, 3aBjaHb ANS CAMOCTIIHOroO
onpautoBaHHA Ta TECTOBUX MaTepiais, CMiNKYyTbCA 3 BUKAajavyaMm 1a
IHLWMMUW CTyAeHTaM1, MatoTb 3MOry onpauroBaTy 404aTKOBUY MaTepian 3 ne.-
HOI TeMaTUKMN.

TASK 5.

Translate the following sentences into Ukrainian:

1.

True blended learning requires highly relational active and inquiry-oriented
programs, both online and offline, as well as using digital tools to empower
students.

. Rotation Model is a course or subject in which students rotate on a fixed

schedule or at the teacher’s discretion between learning modalities, at least
one of which is online learning. Other modalities might include activities such
as small-group or full-class instruction, group projects, individual tutoring, and
pencil-and-paper assignments.

. There are two key principles commonly associated with blended learning

(which are the “secrets” to its success): students who can share information
and work with other students directly in a collaborative setting have a more
enriched learning experience, and collaboration between students can be
improved upon if group activities rely on information gathered from online
resources or lessons.

. The Enriched Virtual model differs fro the Flipped Classroom because in

Enriched Virtual programs, students seldom meet face-to-face with their
teachers every weekday. It differs from a fully online course because face-to-
face learning sessions are more than optional office hours or social events;
they are required.

. Technology can provide teachers with information on the progress and

requirements of students, which maximizes face-to-face contact and helps
staff to design courses that allow more flexible delivery. Ultimately, technology
works best when it supports the true essence of education and aids teachers
in helping students assimilate skills.
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TASK 6.

Fill in the gaps using words from the box:

case studies hands-on activities real-world scenarios

student engagement m research-based strategy

1.”In education refers to the degree of attention, curiosity,

interest, optimism, and passion that students show when they are learning or
being taught, which extends to the level of motivation they have to learn and
progress in their education”.

2. Problem based learning differs from project base learning in that it focuses on
the problem and the process, while project-based learning focuses on
the

3. Inquiry-based learning is a that actively involves students in
the exploration of the content, issues, and questions surrounding a curricular
area or concept.

4. We know from speaking to students that they prefer work where they can have
and get to collaborate with their peers.

5. have been used extensively in business schools, law schools,
medical schools and the social sciences, but they can be used in any discipline
when instructors want students to explore how what they have learned applies
to real world situations.

6. Project-based learning uses , challenges, and problems to
engage students in critical thinking, problem solving, teamwork, and self-man-
agement.

TASK 7.

Discussion:

1. How do you incorporate blended learning into your course?
2. Is blended learning the best choice for your particular course?

3. What can | do with blended learning?
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Group vs. Collaborative Learning:
Knowing the Difference Makes a Difference

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

accountability NiA3BITHICTb
D
e . ep,omK ...................................................
empha5|sona|<|_|,eHTHa ...............................................
o p B Lt R T}'IyMabIeHHFI .........................
D - .}C')’I)I:I:él'\)lé e
o Iong G . p,OBrOCTp e I'IepCI'IeKTI/IB Rt
mutuallydependent .............................. B LU EE RS
plethoraofresearch6e3n|q,u,ocn|p,>|<eHb ..................................
.S.aiéiy.....................................................éﬁhﬁa..ééi\}l.o..c..T.l.V.l.H.é ..................................
subsequent ............................................ . aCTynva ..............................................
tlmesaverTeu403aou4ap,>|<yeqac ............................
[ - p|/|r|y o
G - ,u,HeCT : .D.O . npmnmcyBaT . .CI.O .................
I p y;('é.'l"i/'l’C'F.lnlLl.(.)ul Hébﬁ,i[ ................................
= delegatetasksynosHOBaxyBaTMHa BMKOHaHHﬂ3aBAaHb
toel|m|nateycyBaTMBMKmoanm ..............................
D g ep e
o j s p o '|<'6|'3'6+.k6"3'a”r'| .l)l.c.)./.é.a..T. o
faﬁf&ﬁ&féwm'mWm'mWm'mWmW'.c'ﬁblﬁ';ﬁ’h”ﬁ,éﬁéi\hé'réﬁ .............................
o - |,qr|p L

TASK 2.

Read and translate the text:

Five years ago, | transitioned from a totally lecture-based classroom
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to a more student-centered, engaging one. Initially, | found that when students
were placed in groups, they didn’t necessarily work together. What | discovered
was that the activities needed to be structured collaboratively to promote learning.

Group work vs. collaborative learning

Definitions of group work and collaborative learning abound, and they are
not exclusive of each other. One of the most useful explanations | have found of
collaborative learning comes from Smith and MacGregor (1992): “Activities may
differ considerably, but focus on students’ exploration or application of the course
material, not simply the teacher’s presentation or explication of it.” Group work is
often described as a good way to improve productivity by delegating tasks. However,
this gives rise to what | refer to as the “divide and conquer” mentality (students
who complete only a portion of the workload and then share answers with their
group). Group work is also reported to be a way to incorporate different perspec-
tives, experiences, knowledge, and skill sets, but in my experience, the same could
be said for collaborative learning.

A major difference between group work and collaborative learning is
accountability. | do not give group grades. Activities are used to teach the compe-
tencies of the course, and students assume responsibility for their learning, and
they earn their own grades based on their performances on an assessment of the
competencies. The key is to structure the activities collaboratively so that learners
are mutually dependent on each other yet are held individually accountable. This
eliminates the free-riders (students who try to coast based on the group’s perfor-
mance).

Creating or converting activities to a collaborative format takes some pre-
planning on the instructor’s part. | develop one to three collaborative activities per
competency, not all of which are used during a given semester. Some may con-
sider this time commitment a drawback to using collaborative learning; however,
if a collaborative activity is designed well, it can be reused or tweaked for a future
semester, which is a time-saver in the long term.

Comparison of collaborative learning vs. group work

Collaborative Learning Group Work

Group effort required “Divide and Conquer” mentality
Learners accountable to each other  More free-riders

Social skills are improved Minimal interaction required
Helping and sharing is expected Helping and sharing is minimal

Emphasis on process and product Emphasis on product only
Evidence of benefits of collaborative learning

There is a plethora of research stating the benefits of collaborative learning,
but | felt it necessary to collect my own data to determine whether it was working
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in my classroom. Fortunately, | reuse exams from semester to semester, and | still
had class averages on each of my four-unit exams from when | strictly lectured. |
then compared those averages to the averages after | implemented collaboratively
structured activities and found the average scores improved 3-8 percent over
lecture alone.

In addition, | have had several students who have retaken the course with
me, once when it was in a lecture format and again after | implemented new activ-
ities. All experienced an increase of at least two full letter grades the subsequent
time. Clearly, their improvement cannot be solely attributed to the addition of
collaborative activities. Although subjective, two of those former students gave me
very strong positive feedback about the collaborative style.

| share the data and anecdotal evidence at the start of the semester with
incoming students because there are always a few who are nonbelievers or think
collaborative learning is childish, and | have found it necessary to sell it to them.
| strongly encourage instructors who implement collaborative learning to collect
their own data and share it with their students.

Creating a collaborative culture in your classroom

| offer these tips to faculty wanting to implement collaborative learning in
their classrooms:

Set the expectations. Students appreciate knowing what is expected of
them, and most will rise to the occasion to meet (and often exceed) the bar that
you have set.

Sell it! Tell students early on why you have chosen to use collaborative
learning (based on research) and then start collecting your own data to back it up.

Create or modify activities to ensure collaboration. Be sure to structure
the activities foster mutual dependence, match them to the course outcomes, and
ensure that learning can be individually assessed. Some of my favorites include:

* Jigsaw

* Delegates

* Hollywood Squares
* Movable Mind Maps
* Trade-N-Post

After careful consideration, implement them! Try one or two and gradually
build your repertoire. | would advise against doing what | did, which was to convert
an entire semester course at once.

Conduct continuous quality improvement. Immediately after an activity, jot
down notes on how long it took, what worked, and what could be improved on for
the next time.

All collaborative learning is done in a group (of at least two people), but not
all group work is inherently collaborative! The trick is to structure the activity in a
way that makes students work together to be successful.
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TASK 3.

Answer the following questions:

1. What is collaborative learning?
2. What is the difference between collaborative learning and group work?
3. What are the benefits of collaborative learning?

4. What are examples of collaborative learning activities?

TASK 4.

Let's talk about the pictures below:

Collaborative Learning
Practices, Ideas, and Tips

METHOD HOW IT LEARNER ASSOCIATION TIPS & TRICKS
WORKS BENEFIT BENEFIT

Problem-Based Small groups work Builds problem- Increases the range  Messy problems work
Learning on challenging real- solving and of known solutions  best; use method to
world problems teaming skills for different both challenge and
situations (reate best practices
Action Learning  Learning by analyzing, ~ Focuses on current Evaluating what Organize around
and Evaluation doing, and then  challenges; improves  works is key to good  emerging challenges
reflecting on what ~ project management management in your field;
works skills and governance  commission teams of

lead learners

Fig. 1. Ideal Collaborative model
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Cooperative Learning

Type of Collaborative Learning
* Student to student interaction

- Knowledge is gained from shared
communication, negotiation,

and production POSITIVE | INDIVIDUAL

INTERDEPENDENCE | ACCOUNTABILITY

Based on PIES System

Students work in heterogenous small group EQUAL | SIMULTANEOUS
settings to complete a structured activity PARTICIPATION | INTERACTION
¢ Students are responsible for individual as
well as group learning

- Encourages the sharing and
restructuring of ideas

* Creates a sense of interdependence
- Engages students in peer tutoring
- Improves problem solving skills

* Dependent upon the supportiveness
of participants

POSITIVE
INTERDEPENDENCE

Each student is assigned
a specific role or task

SIMULTANEOUS
INTERACTION

Students perform assigned
tasks simultaneously

Fig. 2. Cooperative Learning model
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Critical Thinking

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

bias ynepeaxeHHs

concept - p plng ......................... - Hu,enTyaana - pTa p : 3po6|<a KOHLI, . nu o
PR y .................................. e, AI/ICKyC e
e y ......................................... ed)eKTVIBHICTb ....................................................
o pllcatlons .................................. e AK B
o p|ICI t/epr|C|t ............................ e
S eq)eKT i p,nyH AR
P fI|p5|de .............................. S |<y ...................................................
T ,qopet-le?l /He,qopet-leM ..................................
ISR IIER L Heynepe,q S IHd)OpMa u, o
S velop B e OpO3BI/IT R
i po3p|3HﬂT|/| BT RRRAREL
P |ng ....................... b |_|_|,oc o lp, pyKo B
at one’'s fingertips Yy CBOEMY PO3MOPSALKEHHI

C i e STy
C |'c>'6'6.|'/i'T.|}|' B
fo e Bl,u, B Ao Blp, P AO ..............
CoCd CKOpI/ICTaTI/ICﬂ e
P e nparH y - ,u,o ......................................................
fo I'IpOCTG)KVITI/IIBI/IﬂBI/ITVI ......................................
foo 0|<pecn R HaerchT s pm -

TASK 2.

Read and translate the text:

Educational institutions, accrediting bodies, students and employers all
agree that students need to develop better critical thinking skills.
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Critical Thinking is not just a “nice to have” skill in the 21st century, it is
essential. We live in an age when we have more information at our fingertips than
ever before and more opportunity to communicate with people across the globe.
But how do we discern what information is correct, relevant and unbiased? How
do we know when to accept what someone is saying, and when to question it?

Modern-day access to instant answers means many of us are falling
behind in our ability to ask the right questions or analyze the answers we get.

Critical thinking has been defined as the ability to:

* ask the right questions

* recognise the existence of problems

* read between the lines

* recognise implicit and explicit assumptions

+ identify relevant and irrelevant information in arguments

* recognise bias in oneself and others.

Critical thinking is the foundation of strategic thinking, creative thinking,
good judgement and good decision making. Good critical thinking results in the
ability to draw the right conclusions more often.

The good news is that there is substantial evidence showing that critical
thinking can be improved with training.

Research also suggested that improving critical thinking ability has a
knock-on effect in improving problem-solving ability, openness, creativity, organi-
sation, planning and making the right choices in life.

There is currently a gap in critical thinking teaching at schools and our abil-
ity to apply this skill at university or in the world of work. In a recent survey of
organisations, critical thinking/problem solving was identified as the top skills gap
for job applicants. On the flip side, school leavers recognise the important role crit-
ical thinking plays in securing a job, but note that they didn't have enough oppor-
tunity to develop it in school.

How can schools give their students a competitive advantage in a tight job
market? Educational institutions across the country are looking for solutions - new
ways to teach critical thinking, measure student learning and demonstrate efficacy.
The challenge is identifying the best practices and incorporating them into the
curriculum on a systematic basis. Across most institutions, the majority of educa-
tors have not been formally trained in critical thinking, they do not know where
critical thinking best fits into the curriculum or where to access quality educational
resources and, as a result, they are not in the best position to teach others or to
evaluate the most effective teaching models.

Teaching critical thinking skills to teachers and students

Here are some tips to teaching critical thinking skills and creating a critical thinking

59



UNIT 11.

I
culture in your school or university and in your classroom:

1. A common misconception is in the understanding of the term Critical Thinking.
Many people think that critical thinking is simply about being critical of ideas
and proposals. The first step to creating a critical thinking culture is to introduce
the concept with a good definition.

2. Create a culture of critical thinking in your institution where questioning is not
only accepted but also encouraged at all levels including teachers and students.
Provide opportunities for deeper learning (reflection, application, guided
discussion).

3. Introduce “Socratic Questioning” into your study culture. Socrates established
the importance of seeking evidence, closely examining reasoning and assump-
tions, analysing basic concepts, and tracing out implications. His method of
questioning can be easily found through an internet search and is the best-
known critical thinking teaching strategy.

4. Introduce a model or framework of critical thinking to organise and expedite
learning. For example, the RED model of critical thinking put forward in the
1930s by two experts in the field, Goodwin Watson & Edward Glaser:

Recognise assumptions: This relates to the ability to separate fact from opin-
ion in an argument.

Evaluate Arguments: This is the ability to analyse information objectively and
accurately, question the quality of supporting evidence, and understand how
emotion influences the situation.

Draw Conclusions: This is the ability to arrive at conclusions that logically fol-
low from the available evidence.

Introduce assessments to measure the current levels of critical thinking in
teachers and provide a development program for those who need support. The
ability to teach critical thinking to students starts with teachers having a good
understanding on the concept first.

TASK 3.

Answer the following questions:

1. What is critical thinking?
2. What are the benefits of critical thinking?
3. What helpful techniques and guides are mentioned in the text?

4. What teaching strategies that promote critical thinking skills do you use in your
teaching? How do you cultivate a critical thinker?
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TASK 4.

Translate the following sentences into English using Active Vocabulary:

1.

Mnatopma BifKPUTUX OHNAVH-KypciB Prometheus 3anpoluye BunTenis, B1UKNa-
JadiB BULLMX HaBYa/IbHVX 3aK/1aAiB Ta BCiX OXOUMX OCBITAH B3ATW y4acTb Y KOH-
depeHLUii «KpuTnuHe MUCNeHHS ANA OCBITAH», SKa NPUCBAYEHa BNPOBALXKEHHIO
HOBOrO OHNANH-KypCy “KpuTrnuHe MUcneHHs". Yci yd4aCHUKM 3MOXYTb O3Ha -
NOMUTUCE i3 Cy4acHUMK NPaKTUKaMM 3aCTOCYBaHHA KPUTUYHOTO MUCIEHHS 415
pedopMyBaHHS OCBITHLOIO MPOLLeCy.

KpuUTnyHe MUCIEeHHSA CbOroAHI € OAHMM 3 MOZHVX TPeHZiB B OCBITI. [1po Te, Lo
NOro po3BUTOK € OAHUM 3 HalViBaX/IMBILLWX Ta HEBiJ EMHWX 3aBJaHb HaBYalb-
HO-BMXOBHOIO npoLiecy, naeTbcs iy KoHuenwuii HOBOT yKpaiHCbKOT LLIKON.

KpuTnyHe MncneHHs - cknagHe i 6aratopiBHese aBuLLe. MUCAUTY KPUTUYHO
03Ha4aE€ BiZIbHO BNKOPUCTOBYBATWN PO3YMOBI CTpaTerii Ta onepadii BUCOKOro
piBHA Ana GOPMYNOBaHHSA 06I'PYHTOBAHMX BUCHOBKIB | OLIHOK, MPUAHATTS
pilleHb.

KpnTnyHe MrncieHHa — Le HeobxiHa HaBMYKa i XMTTEBO BaX/IMBUIA pecypc
Cy4acHoi MoAMHN. KpUTnyHe MUCNeHHs 6a3yeTbCs Ha 3aKOHax /IOTiKK1 Ta Ha
PO3YMiHHI MCUXONOTYHMX MPOLeCiB, AKi NPOTiKaroTb Yy HaLUil ceigomocTi. Kpu-
TUYHUM MUCAUTENSAM BlacTVBe CKenTUYHe CTaBNeHHS A0 BCbOro, aJie Hifk He
LMHiYHe.

3 nezaroriyHol TOUKM 30py KPUTUUYHE MUCTIEHHS - Lie KOMMIeKC MUCEHHEBUX
onepaLiif, LLIo XapakTepu3yeTbCs 3aTHICTIO NHOANHN:

°* aHanilyBaTy, MOPIBHIOBATN, CUHTE3YBaTW, OLiHIOBATK iIHGOpMaLLito 3 ByAb-
AKNX AXepern;

* 6aUNTV NPOBNEMU, CTABUTU 3aNNTAHHS;
* B/CYBaTW rinoTe3u Ta OLiHOBaTW anbTepHaTVBY;
° pobUTK CBIZOMUIY BUBIP, MPUIAMATK pilLeHHSA Ta 06I'pYHTOBYBATU 110ro.

LM MrucneHHeEBMM onepaLligM MOXHa | He06XiiHO HaBYaTK, a Aani - B4OCKOHa-
NOBATU iX, TPEHYBATW, K, HANPUKNaA, TPEHYTb M'A31 CMOPTCMEHU UM TEXHIKY
rpv - My31KaHTW. | caMe LIKOoNa Ta YHiBepCUTET € ifeaNbHUM CcepeZoBULLEM A5
LbOro.

TASK 5.

Translate the following sentences into Ukrainian:

1.

Critical thinking has been defined as the ability to ask the right questions, rec-
ognise the existence of problems, read between the lines, recognise implicit and
explicit assumptions, identify relevant and irrelevant information in arguments,
recognise bias in yourself and others.
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2. Across most institutions, the majority of educators have not been formally
trained in critical thinking, they do not know where critical thinking best fits
into the curriculum or where to access quality educational resources and,
as a result, they are not in the best position to teach others or to evaluate the
most effective teaching models.

3. Introduce “Socratic Questioning” into your study culture. Socrates established
the importance of seeking evidence, closely examining reasoning and assump-
tions, analysing basic concepts, and tracing out implications. His method of
questioning is the best-known critical thinking teaching strategy.

4. Create a culture of critical thinking in your school or university where ques-
tioning is not only accepted but also encouraged at all levels including teachers
and students.

5. Research also suggested that improving critical thinking ability has a knock-on
effect in improving problem-solving ability, openness, creativity, organisation,
planning and making the right choices in life.

TASK 6.

Fill in the gaps using words from the box:

I I

1. Educational institutions, accrediting , students and employ-

ers all agree: students need to develop better critical thinking skills.

2. Modern-day to instant answers means many of us are
falling behind in our ability to ask the right questions or analyse the answers
we get.

3. The ability to teach critical thinking to students starts with teachers having a
good understanding on the first.

4. Socrates established the importance of seeking , closely
examining reasoning and assumptions, analysing basic concepts, and tracing
out implications.

5. Strive to develop mutual of the issues on both sides as
well as the alternative processes of arriving at resolution(s).

6. To evaluate is the ability to analyse information objectively
and accurately, question the quality of supporting evidence, and understand
how emotion influences the situation.
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TASK 7.

Make up sentences using the words below. Use different verb tenses:

Creativity, curriculum, educators, educational resources, guided discussion, rele-
vant, to apply, to encourage, to evaluate, to fit, to outline, to question, to train

TASK 8.

Transform the sentences given below using the Passive Voice verb forms:
1. In a recent survey of organisations they identified critical thinking/problem solv-
ing as the top skills gap for job applicants.

2. He used the method of questioning is the best-known critical thinking teaching
strategy.

3. Goodwin Watson & Edward Glaser put forward the RED model of critical think-
ing in the 1930s.

4. The good news is that there is substantial evidence showing that one can
improve critical thinking with training.

5. Create a culture of critical thinking in your institution where one not only
accepts questioning but also encourages it at all levels including teachers
and students.
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Information and Communications Technology

(ICT) in Education

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

acquisition and absorption
of knowledge

to have a tremendous
impact on

to discover
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TASK 2.

Read and translate the text:

Nowadays people talk about the enormous challenge teachers are facing
in our society due to the rapid expansion of knowledge. The modern technolo-
gies are demanding that teachers learn how to use these technologies in their
teaching. Hence these new technologies increase the teachers’ training needs.
Gressard and Loyd asserted that teacher’s attitudes toward computers are a key
factor in the successful implementation of ICT in education. They pointed out
that teachers do not always have positive attitudes towards computers and their
poor attitudes may lead to a failure of the computer- based projects. Also, the
most commonly cited barriers are: lack of time; lack of access; lack of resources;
lack of expertise and lack of support.

Another barrier is reliability. It included hardware failures, incompatible
software between home and school, poor or slow internet connectivity and out
of date software which are available mostly at school while the students/educa-
tors have more up-to-date software at home.

Impact of ICT on education

In educational context, ICT has the potential to increase access to edu-
cation and improve its relevance and quality. ICT has a tremendous impact on
education in terms of acquisition and absorption of knowledge to both teachers
and students through the promotion of:

* Active learning: ICT tools are of help in calculation and analysis of information
obtained for examination. In contrast to memorisation-based or rote learning,
ICT promotes learner engagement as learners choose what to learn at their
own pace and work on real-world problems.

* Collaborative and Cooperative learning: ICT encourages interaction and coop-
eration among students, teachers regardless of distance between them. It also
provides students the chance to work with people from different cultures as
well as to work together in groups, hence it helps students to enhance their
communicative skills as well as their global awareness.

* Creative Learning: ICT promotes the manipulation of existing information and
creating one’s own knowledge to produce a real product.

* Integrative learning: ICT promotes an integrative approach to teaching and
learning, by eliminating the borderline between theory and practice, unlike
in the traditional classroom where emphasis is laid on a particular aspect.

* Evaluative learning: Use of ICT for learning is student-centered and provides
useful feedback through various interactive features. ICT allow students to
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discover and learn through new ways of teaching and learning which are sus-
tained by constructivist theories of learning rather than students do memorisa-
tion and rote learning.

Impact of ICT on learners

ICT has very strong impact on education and provides powerful tools for
enhancing teaching and learning. There are many studies that highlight various
ways in which ICT may support teaching and learning processes in a range of dis-
ciplinary fields such as construction of new opportunities for interaction between
and accessing information. ICT enables new ways of teaching and learning when
used appropriately under right conditions such as suitable resources, training
and support. ICT also offers the potential to meet the learning needs of individ-
ual students, promote equal opportunity, offer learning material, and promote
interdependence of learning among learners.

Impact of ICT on teachers

There are five important reasons for teachers to use technology in edu-
cation: (1) Motivation; (2) Distinctive instructional abilities; (3) Higher productivity
of teachers; (4) Essential skills for the Information Age and (5) Support for new
teaching techniques.

Thus, in order to make use of technology in the classroom effectively,
educators should have a positive attitude toward technology and be trained in
using modern technologies in their field. Some people stated that teachers must
act as the “change agent” in the relationship betwe=en technology and the stu-
dents as teachers are more likely to implement the recommended and proposed
changes concerning ICT in education.

But at the same time, there are many challenges faced by educators
as they consider how best to incorporate ICT tools into their teaching. When
teachers are digitally literate and trained to use ICT, these approaches can lead
to higher order thinking skills, provide creative and individualized options for
students to express their understandings, and leave students better prepared to
deal with ongoing technological change in society and the workplace.

TASK 3.

Answer the following questions:

1. What is the main idea of the text?
2. What exactly is meant by ICT? Please give some examples of ICT tools.
3. What is a key factor in the successful implementation of ICT in education?

4. What do we know about the impact of ICT on learners?
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5. What do we know about the impact of ICT on teachers?

TASK 4.

Make up sentences using the given words. Use different verb tenses:

Challenges, creative learning, impact, learner engagement, modern technologies,
tremendous, to consider, to demand, to enhance, to enable, to point out, to
work on.

TASK 5.

Translate the following sentences into English using Active Vocabulary:

1. IKT 3a0x0uytoTb 0 B3aEMOZIi Ta cniBrpayi Mix CTygeHTamMu, BrKIagadamu
He3anexHo Bif ANCTaHLLIT MiXX HAMW.

2. OgHe 3 roNoBHKX 3aBAaHb OCBITY B YMOBax po3BUTKY iIHGOpMaLiiHOro cycninb-
CTBa - HaBYUTW YYHIB Ta CTYAEHTIB BMKOPUCTOBYBATM CyYacHi iHpopMaLlinHi Ta
KOMYHiKaLiiHi TeXHONOTii. Y 3B'A3Ky 3 LlM BUHUKAE HaraibHa noTpeba y niaro-
TOBL, BUKnagadis Ta ¢axisuisy chepi IKT.

3. 3aBigyBay kadegpu NOMITUNG, LLIO HOBWIA BMK1aAa4y He Ma€ NO3NUTUBHOIO
CTaBNeHHs L0 KOMM'IOTEPIB | Take A0ro cTaB/eHHs MoXe Npu3BecTy A0 “nposany”
HOBOIO MPOEKTY.

4. K0 MV X04YeMo peanilyBaTy Lieii nnaH, To NoTpibHO yce 3acTapine nporpamHe
Ta anapaTHe 3a6e3neyeHHs, sike € B HassBHOCTI Y HALLIMX LLKONAX Ta YHiBepcuTe-
Tax, 3aMiHUTU HOBUM.

TASK 6.

Translate the following sentences into Ukrainian:

1. ICT allows students to discover and learn through new ways of teaching and
learning which are sustained by constructivist theories of learning rather than
students do memorisation and rote learning.

2. Nowadays people talk about the enormous challenge teachers are facing in our
society due to the rapid expansion of knowledge.

3. In order to make use of technology in the classroom effectively, educators
should have a positive attitude toward technology and be trained in using the
modern technologies in their respective field.

4. But at the same time there are many challenges faced by educators as they con-
sider how best to incorporate ICT tools into their teaching.

5. They pointed out that teachers do not always have positive attitudes towards
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computers and their poor attitudes may lead to a failure of the computer-based
projects.

TASK 7.

Fill in the gaps using words from the box:

student-centered positive attitudes

educational context digitally literate interaction and cooperation

1. When teachers are and trained to use ICT, these approaches

can lead to higher order thinking skills.

2. ICT has very strong effect in education and it provides for
enhancing teaching and learning.

3. Use of ICT for learning is and provides useful feedback
through various interactive features.

4. They pointed out that teachers do not always have towards
computers and their poor attitudes may lead to a failure of the computer-based
projects.

5.1n , ICT has the potential to increase access to education and
improve its relevance and quality.

6. ICT encourages among students and teachers regardless of
distance between them.

TASK 8.

Transform the sentences given below using the Passive Voice verb forms:

1. ICT promotes learner engagement as learners choose what to learn at their own
pace and work on real-world problems.

2. Use of ICT for learning is student-centered and provides useful feedback
through various interactive features.

3. Teachers as “change agents” are more likely to implement the recommended
and proposed changes concerning ICT in education.

4. ICT has a very strong impact on education and it provides powerful tools for
enhancing teaching and learning.

5. But at the same time, educators face many challenges as they consider how
best to incorporate ICT tools into their teaching.
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TASK 9.

Discussion:

1. How does the use of ICT in university affect future employment?

2. Are some school/ university subjects better suited for ICT integration than others?
3. How do you plan to / How do you incorporate ICT tools into your teaching?

4. Advantages and disadvantages of ICT in education.

5. Implementation of ICT in education in different countries. Expectations and real-
ities. (Ukraine, USA, India) Please provide some interesting facts and information.

( Time-consuming ) ICT literacy
( Lack of confidence in using ICT )"._ ( Lack of resources ) ( Perceived difficulty )
: - : of preparation

- E ICT problems cause
( Resistance {0 chiange ) — : -\ ( dierl)thionstoclass )

Advantages & Disadvantages
of ICT use by teachers

Makes lessons more interesting ".. ( Increased career opportunities )
for teacher &student : . .
. ( Encouragement by colleagues )( Requirements of curriculum )
( Engagement by students ) ;
( Easier administration )

Fig. 3. Advantages and disadvantages of using ICT in class
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Deeper Learning.
Top Strategies for Deeper Learning Skills

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

crucial BUPiLIaNbHWIA, NOBOPOTHUIA

PO kmg ................................. KpI/ITI/Il-IHe e
o T o po3|vle>|<yBaH o
R process ...................................... s npou,ec .......................................
e Iong B RN - AOBFOCTp e nepcn o
o rnlngapps .................................... R p,o,u,aTKm .....................................
Iack Butnetlense ST A e s
D pe3yn B L
e p e quest e 3aBp, B, Bm6opy ..................

NPOEKTHE HaBYaHHA/HaBYaHHS,
OCHOBaHe Ha 3anuTax y4Hs
(Ha OCHOBI YYHIBCbKOrO 3amnmnTy)

project-based learning/
inquiry-based learning

run-of-the- mill 3BUYAVHWIA, MPOCTUI

o apply e knowledge .................... BaCTOCOByBaTVI B
for s BXHyTI/ICﬂ ..........................................
e l.o.b.él./i.T.l.A. S y .........................................
o encompass .................................... R aTm T
fo el pe3e p o
G BIATOl-IVITI/I ...................................................
= keep G I'IaMﬂTaTVI VIR yBa3| ............................
o fy G sl p|/| o Hy .....................................
Coraais g D TR ‘O".I'.[‘)'I}I'I;/'I.)/‘é'a.'l".l/'l . 'C'Hﬁﬁé'éikﬁ 3 éi',b}'ykﬁ ...................
o eqmpstuden P o 3r|et4yBaT|/| ) CTy,LI,eHTIB TSR
(s p,onaTM . nepeUJKop, e
to tackle pro blems ............................ BVIpILIJyBaT |/|r|po6ne|v||/| ...............................
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to navigate real-world challenges nepewmiwaTnca Nno BUKINKAM CbOrOAeHHS

It is just a matter of something Lle nwe nuTaHHA 4Yoroch

TASK 2.

Read and translate the text:

There is an ongoing emphasis in higher education on deeper learning
approaches, defined by the William and Flora Hewlett Foundation as the mastery
of content that engages students in critical thinking, problem-solving, collaboration,
and self-directed learning. In 2013, the term ‘deeper learning’ was adopted to
describe the concern that America's schools are failing to prepare learners ade-
quately to overcome tomorrow's economic, technological, and societal challenges.
After gathering leaders of the education community to discuss these issues, the
Hewlett Foundation identified six outcomes or abilities associated with deeper learn-
ing: # Master core academic content # Think critically and solve complex problems
# Work collaboratively # Communicate effectively # Learn how to learn # Develop
academic mindsets. While these outcomes were originally proposed for K-12 stu-
dents and traditional learning environments, they are also applicable to higher
education and online environments.

Integrating deeper learning pedagogies in higher education has been a
growing trend over the past few years and is continuing to see new developments,
particularly in STEM disciplines. These active learning approaches fall primarily
under two strategies of inquiry-based learning: problem-based learning where stu-
dents solve real challenges and project-based learning where they create completed
products. Thus, higher education institutions from Chile to China are eschewing
traditional lectures and textbooks in favor of project-based learning activities where
students work in teams to tackle problems without clear solutions. The funda-
mentals of strategic management course at the University of Buffalo, for example,
worked with a Singapore-based mobile app startup called Carousell. The course
gave students the opportunity to learn how a small business operates and apply the
knowledge they acquired to navigate real-world business challenges.

So, what is deeper learning? It is a term which encompasses all the knowl-
edge, skills, and ways of thinking students need to adopt in order to be prepared
and eventually become successful when navigating the rough waters of their future
professional and personal lives. In addition to applying what they have learned, they
must be able to overcome obstacles such as complex interpersonal and multi-cul-
tural relations of today’s world, as well as global socio- economic issues that affect
everyone. This is why the role of education leaders is more important than ever.
Helping them master deeper learning skills is crucial, which is why you will find the
list of the most effective strategies below.

1. Focus on the core.

Teaching and leadership deserves an entirely different chapter, or even its
own discipline, but what teachers can take away from it is the importance of
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mastering the core processes, language, and procedures which can later be applied
in the real world to solve problems and provide critical analysis on a local level. Tools
that can be used for this are not just classes, but also reading, as well as active par-
ticipation in classes and reflection after each new lesson.

2. Adopt critical thinking.

As future leaders and decision makers, students need to be able to tackle
the pressures and the challenges that will sure come their way. Having them
develop the skills of critical thinking along with all the proven methods and tool
which are used to battle complex problems, is an absolute must, because it will help
them identify the cause of each issue, as well as its constituting parts, and figure of
the best course of action they need to take in order to solve them.

3. Introduce more science.

More science should be used, because it faithfully represents the challenges
students will come across in their careers. This goes double if they are studying for
a degree in one of the STEM disciplines. While standardized tests have their place,
teachers should encourage students to take part in science fairs, and education
leaders should back them up by introducing standards which can validate this
approach and make it measurable.

4. Practice team work.

Educations leaders need to be able to learn how to cooperate on multiple
levels. This includes not only building a successful team around them that they
can rely on and bounce ideas back and forth with, but also teachers and student,
because they are an integral part of everything. While some of the skills related to
working inside a team can be learned formally, such as various ways of solving con-
flicts and sharing useful information, applying them in practice is an entirely differ-
ent thing.

5. Learn to communicate.

Developing communication skills is essential for all kinds of leaders, because
it allows for proper conflict resolution and constructive dialog which enables ideas to
flow between both sides. Education leaders need to keep in mind that communica-
tion goes both ways. It's not just about addressing others, but it also about listening
and receiving useful feedback, and developing a debate containing critiques, argu-
ments, and suggestions.

6. Extend the reach.

Thanks to new adaptive technology and tools, teachers can extend their
influence way beyond the limits of what they were able to do before. By focusing on
teaching students how to build basic skills, this technology can gradually prepare
them for higher-level learning and allow teachers to focus their efforts on deeper
learning. Things like comprehensive learning profiles can go a long way toward help-
ing personalize the process of learning.

7. Learn learning.
Embracing the learning process is an important prerequisite for adopting
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new skills and knowledge, as well as all the intellectual challenges that go along
with it. An essential part of the learning process should be setting goals, reflecting,
accepting the fact that you may not know everything at all times, and accepting criti-
cism and applying feedback and suggestions to become better, among other things.

8. Develop leadership skills.

Digital learning can also benefit education leaders in pretty much the same
way it benefits students. Leaders can rely on digital courses, learning apps, and even
learning and academic networks in order to hone and develop their leadership.
These tools allow for a great deal of customization and flexibility, which is great,
because leaders can really get down to the specifics.

9. Use deep blended models.

While digital learning has certainly contributed to the quality of blended
learning models, there is already a clear distinction between two different
approaches: thin learning, which is your run-of-the-mill testing through multiple
choice questions, and deeper learning, which directs students toward establishing a
connection between their learning and work, by focusing on project-based learning
and promoting their studies in front of a larger community.

10. Convene and connect.

Last, but not least, it is important to stay connected and convene with edu-
cation leaders from different districts and schools which promote deeper learning.
Thanks to the Internet, it is just a matter of setting up a simple conference call and
sharing ideas and receiving genuine and useful feedback.

Deeper learning is definitely the way of the future, because current learning
models aren’t capable of keeping with the demands that the world of the future
will have in store for our children. That is why it's up to education leaders, as well
as teachers, to prepare the students for the real world, by introducing and applying
learning models which are much more practical and based on real learning, not just
simple reproduction. It is a strategy that will pay off in the long run.

TASK 3.

Answer the following questions:

1. What is deeper learning?
2. How is deeper learning integrated in higher education?

3. What are the most effective strategies to master deeper learning skills?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. LLlo x Take ue “rnanboke HaByYaHHA"? Lle No€EAHAHHSA rINBLLIOro PO3yMiHHSA
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aKafeMiyHOoro 3MicTy, 34aTHiCTb 3aCTOCOBYBATU Lie PO3YMiHHA 40 HOBUX MpO-
61eM Ta c1MTyaLii, a TakoX PO3BUTOK LLifI0i HN3KW KOMNETEHTHOCTEN.

. CbOrogHi ycnix - Le He Te, Lo TW 3HAa€EL. Lle TakoX AK WWBUAKO TV MOXeLL

CXOMWTW Ta 3aCTOCYBaTV Lie 3HaHHS, TBOSA 34aTHICTb 40N1aTW NepeLLKoAn Taki

AK MiXKOCOBUCTICHI Ta MyNbTUKYAbTYPHI BiAHOCMHW Cy4acHOrO CBITY, @ TakoX
rnobasnbHi coliaNbHO-eKOHOMIUHI MMTaHHS, SKi BNAKBAaOTb Ha KoxHoro. Came B
LbOMY i MONsArae Teopis “rnMbokoro HaBYaHHS".

. 3riHO 3 pe3ynbTataMy NPoBeAEeHUX AOCNiAKeHb AMEPUKAHCLKOrO [HCTUTYTY

JocnigxKeHb, CTYAeHTV 3aKNajiB BULLOT OCBITY, AKi 30CepelykyBannca Ha “rnv-
H60KOMY HaBUYaHHI", MOKa3a/in KpalLli pe3ynbTaT TeCTyBaHHA 3 MaTeMaTUKK Ta
AHININCBKOT MOBW, aHIXX IXHi O4HOMITKW, SKi HaBYaNMCA 3a TPAAULINHUMMN NPUH-
umnamu,

4. 3aknaju BULLIOT OCBITU JOCNIAXKYHOTh Ta BMPOBaXKYHOTb Pi3HOMAaHITHI NigxoAw

ANs1 TOro, W06 PO3BUHYTY KOMMETEHTHOCTI “rNnboKOoro HaByYaHHNA" CTyeHTa, a
came, H13KY HaBWYOK, SiKi MOTPIOHI CTyAeHTY AN1A TOro, LWo6 BiH 6YB yCMiLLHUM
He TiNbKW B YHiBEPCUTETI, ane i noAanbLuUiii Kap'epi Ta 1 B3arani no XUTTHO.

TASK 5.

Translate the following sentences into Ukrainian:

1

. Deeper learning is a term which encompasses all the knowledge, skills, and

ways of thinking students need to adopt in order to be prepared and eventually
become successful when navigating the rough waters of their future professional
and personal lives.

. As future leaders and decision makers, students need to be able to tackle the

pressures and the challenges that will sure come their way. Having them
develop the skills of critical thinking, along with all the proven methods and
tools which are used to battle complex problems, is an absolute must, because
it will help them identify the cause of each issue, as well as its constituting parts,
and figure of the best course of action they need to take in order to solve them.

. Integrating deeper learning pedagogies in higher education has been a growing

trend over the past few years and is continuing to see new developments, par-
ticularly in STEM disciplines.

. That is why it's up to education leaders, as well as teachers, to prepare the

students for the real world, by introducing and applying learning models which
are much more practical and based on real learning, not just simple reproduc-
tion. It is a strategy that will pay off in the long run.

. An essential part of the learning process should be setting goals, reflecting,

accepting the fact that you may not know everything at all times, and accepting
criticism and applying feedback and suggestions to become better, among
other things.
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TASK 6.

Make up sentences using given words. Use different verb tenses:
Adaptive technology, applicable, challenges, clear solution, efforts, collaboration,

to benefit, to contribute to, to develop academic mindset, to discuss issues, to
identify, to integrate, to master, to promote.

TASK 7.

Fill in the gaps using words from the box:

overcome obstacles constructive dialog clear distinction

connect and convene represents the challenges remain motivated

1. In addition to applying what they have learned, they must be able to
such as complex interpersonal and multi-cultural relations of today’s world.

2. Last, but not least, it is important to stay with education
leaders from different districts and schools which promote deeper learning.

3. Developing communication skills is essential for all kinds of leaders because it
allows for proper conflict resolution and which enables ideas
to flow between both sides.

4. More science should be used, because it faithfully students
will come across in their careers.

5.To , students need to be able to make clear connections
between their coursework and the real world, and how the new knowledge and
skills will impact them.

6. While digital learning has certainly contributed to the quality of blended learning
models, there is already a between two different approaches:
thin learning and deeper learning.

TASK 8.

Discussion:

1. Deeper learning: benefits and challenges.

2. Deeper learning in practice. How do you engage your students in deeper learn-
ing environment?
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European Framework for the Digital
Competence of Educators DigCompEdu

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:
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TASK 2.

Read and translate the text:

The ubiquity of digital technologies has profoundly changed almost all
aspects of our lives: the way we communicate, the way we work, the way we enjoy
our leisure time, the way we organise our lives, and the way we source knowledge
and information. It has changed how we think and how we behave. Children and
young adults are growing up in a world where digital technologies are ubiquitous.
They do not and cannot know any different. This does not mean, however, that
they are naturally equipped with the right skills to effectively and conscientiously
use digital technologies.

National and European policies acknowledge the need to equip all citizens
with the necessary competences to use digital technologies critically and creatively.
The European Digital Competence Framework (DigComp), which was updated in
2016/17, responds to this need, by providing a structure which allows European
citizens to better understand what it means to be digitally competent and to
assess and further develop their own digital competence.

For pupils and students in compulsory education, an ample range of
initiatives on European, national and regional levels offers guidelines and advice
on how to enable young people to develop their digital competence, often with
a focus on critical skills and digital citizenship. In most European Member States,
corresponding curricula have been or are being developed to ensure that the
young generation is able to creatively, critically and productively take part in a digi-
tal society.

On international, European, national and regional levels, there is conse-
qguently considerable interest in equipping teachers with the necessary compe-
tences to fully exploit the potential of digital technologies for enhancing teaching
and learning and for adequately preparing their students for life and work in a
digital society. Many European Member States have already developed, or are cur-
rently in the process of developing or revising frameworks, self-assessment tools
and training programmes to guide teacher training and continuous professional
development in this area.

The objective of the DigCompEdu framework proposed is to reflect on
existing instruments for educators’ digital competence and to synthesize these
into a coherent model that would allow educators at all levels of education to com-
prehensively assess and develop their pedagogical digital competence.

The framework is based on work carried out by the European Commission’s
Joint Research Centre (JRC), on behalf of the Directorate-General for Education,
Youth, Sport and Culture (DG EAC).

Since educators are role models for the next generation it is therefore vital
for them to be equipped with the digital competence all citizens need to actively
participate in a digital society. The European Digital Competence Framework for
Citizens (DigComp) specifies these competences. DigComp has become a widely
accepted tool for measuring and certifying Digital Competence and has been used
as a basis for teacher training and professional development across and beyond
Europe. As citizens, educators need to be equipped with these competences to
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participate in society, both personally and professionally. As role models, they
need to be able to clearly demonstrate their digital competence to learners and to
pass on their creative and critical use of digital technologies.

However, educators are not just role models. They are first and foremost
learning facilitators, or more plainly: teachers. As professionals dedicated to teach-
ing, they need, in addition to the general digital competences for life and work,
educator-specific digital competences to be able to effectively use digital technolo-
gies for teaching. The aim of the DigCompEdu framework is to capture and describe
these educator-specific digital competences.

The DigCompEdu framework distinguishes six different areas in which edu-
cators’ Digital Competence is expressed with a total of 22 competences (see Figure
4 below).

‘egS\U“all competencas
. e
S

Trafiversal
COMpEtences

Empowering S‘
Learne

Subject
specific
competences

Fig. 4. Digital competence
The six DigCompEdu areas focus on different aspects of educators’ profes-
sional activities:

Area 1: Professional Engagement: Using digital technologies for communication,
collaboration and professional development.

Area 2: Digital Resources: Sourcing, creating and sharing digital resources.

Area 3: Teaching and Learning: Managing and orchestrating the use of digital
technologies in teaching and learning.

Area 4: Assessment: Using digital technologies and strategies to enhance
assessment.

Area 5: Empowering Learners: Using digital technologies to enhance inclusion,
personalisation and learners’ active engagement.
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Area 6: Facilitating Learners’ Digital Competence: Enabling learners to cre-
atively and responsibly use digital technologies for information, communication,
content creation, wellbeing and problem-solving.

Let us take a closer look at these areas:

1. Professional Engagement

Educators’ digital competence is expressed in their ability to use digital
technologies not only to enhance teaching, but also for their professional inter-
actions with colleagues, learners, parents and other interested parties, for their
individual professional development and for the collective good and continuous
innovation in the organisation and the teaching profession.

2. Digital Resources

Educators are currently confronted with a wealth of digital (educational)
resources they can use for teaching. One of the key competences any educator
needs to develop is to come to terms with this variety, to effectively identify
resources that best fit their learning objectives, learner group and teaching style,
to structure the wealth of materials, establish connections and to modify, add on
to and develop themselves digital resources to support their teaching.

At the same time, they need to be aware of how to responsibly use and
manage digital content. They must respect copyright rules when using, modifying
and sharing resources, and protect sensitive content and data, such as digital
exams or students’ grades.

3. Teaching and Learning

Digital technologies can enhance and improve teaching and learning strat-
egies in many different ways. However, whatever pedagogic strategy or approach
is chosen, the educator’s specific digital competence lies in effectively orchestrat-
ing the use of digital technologies in the different phases and settings of the learn-
ing process.

4. Assessment

Assessment can be a facilitator or bottleneck to innovation in education.
When integrating digital technologies into learning and teaching, we must con-
sider how digital technologies can enhance existing assessment strategies. At the
same time, we must also consider how they can be used to create or to facilitate
innovative assessment approaches. Furthermore, the use of digital technologies
in education, whether for assessment, learning, administrative or other purposes,
results in a wide range of data being available on each individual learner’s learning
behaviour. At the same time, digital technologies can contribute to directly moni-
toring learner progress, to facilitating feedback and to allowing educators to assess
and adapt their teaching strategies.

5. Empowering Learners

One of the key strengths of digital technologies in education is their
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potential for supporting learner-centred pedagogic strategies and boosting the
active involvement of learners in the learning process and their ownership of it.
Thus, digital technologies can be used to facilitate learners’ active engagement,
e.g., when exploring a topic, experimenting with different options or solutions,
understanding connections, coming up with creative solutions or creating an arte-
fact and reflecting on it.

Digital technologies can furthermore contribute to supporting classroom
differentiation and personalised education by offering learning activities adapted
to each individual learner’s level of competence, interests and learning needs.

6. Facilitating Learners’ Digital Competence

Digital competence is one of the transversal competences educators need
to instil in learners. Whereas fostering other transversal competences is only part
of educators’ digital competence in as far as digital technologies are used to do so,
the ability to facilitate learners’ digital competence is an integral part of educators’
digital competence. Because of this, this ability merits a dedicated area in the
DigCompEdu framework. Learners’ digital competence is captured by the European
Digital Competence Framework for citizens. Thus, the DigCompEdu area follows
the same logic and details five competences aligned in content and description
with DigComp.

Thus, thanks to the European Digital Competence Framework we can
understand the nature of digital competence better and stay motivated educators
who use the DigCompEdu framework as a tool for our professional development.

TASK 3.

Answer the following questions:

1. What is the European Digital Competence Framework?
2. What is the objective of the DigCompEdu framework?
3. What areas are distinguished by the DigCompEdu framework?

4. |s Digital Competence Framework embedded in your curriculum?

TASK 4.

Translate the following sentences into Ukrainian:

1. The European Digital Competence Framework (DigComp), which was updated in
2016/17, provides a structure which allows European citizens to better under-
stand what it means to be digitally competent and to assess and further develop
their own digital competence.

2. DigComp has become a widely accepted tool for measuring and certifying Digital
Competence and has been used as a basis for teacher training and professional
development across and beyond Europe.
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Educators’ digital competence is expressed in their ability to use digital tech-
nologies not only to enhance teaching, but also for their professional inter-
actions with colleagues, learners, parents and other interested parties, for their
individual professional development and for the collective good and continuous
innovation in the organisation and the teaching profession.

4.0ne of the key competences any educator needs to develop is to come to terms

with the variety of digital resources, to effectively identify resources that best fit
their learning objectives, learner group and teaching style, to structure the
wealth of materials, establish connections and to modify, add on to and develop
themselves digital resources to support their teaching.

. When integrating digital technologies into learning and teaching, we must con-

sider how digital technologies can enhance existing assessment strategies. At
the same time, we must also consider how they can be used to create or to facil-
itate innovative assessment approaches.

TASK 5.

Translate the following sentences into English using Active Vocabulary:

1.

2.

4.

5.

Pamka undposoi komneTeHTHOCTI BUMTens DigCompEdu opieHTOBaHa Ha BYK-
TeniB Ta BYKIaAauiB yCix PiBHIB OCBITW Bif ANTAYOro cajka 4o BULLOI Ta NiCnaan-
MJIOMHOI OCBITW, 3aranbHOI Ta NPodeciiHOi, HaBYaHHS 0Cib 3 0COH6ANBUMU
notpebamu Ta y HepopmanbHUX HaBYASIbHUX KOHTEKCTax.

3wmict DigCompEdu BM3Ha4aeTbCA 30HaMM 2-5. Pa3omM BOHW YyTBOPOOTh
LMdpOBY NegaroriyHy KOMNeTeHTHICTb. 30HK 1, 2 Ta 3 € XapakTepHUMN ANS

6y /b-AKOro HaBYaIbHOrO MPOoLLecy, He3anexHo Bij TOro, UM NiATPUMYETBLCS BiH
TexHoorigaMn. KoMNeTeHTHOCTI, MepeniyeHi y X 30HaX, BKasytoTb, K 3abe3
neunTtn edpekTMBHE Ta iIHHOBALIIHE BUKOPWUCTAHHA TEXHOJIOTIN NpW NAaHyBaHHI
(30Ha 2 “Lndposi pecypcn” ), peanisauii (3o0Ha 3 “HaBYaHHSA Ta BuknagaHHA" ) Ta
OLiHOBaHHI (30Ha 4 “OuiHtoBaHHA") BUKNAJaHHSA Ta HaBYaHHS.

MeparoriyuHe A4po Li€l paMKn AOMOBHIOETLCA obnactamu 1 “MpodeciriHa 3amy-
YeHicTb" Ta 6 “CnpuUsaHHS LMPPOBIi KOMNETeHTHOCTI y4HIB". 30Ha 1 cnpsamo-
BaHa Ha WwupLle npodeciiHe cepesoBuLLe, TOGTO BUKOPUCTAHHS BUMTENIEM
LMPOBUX TEXHONOTIN y NpodeciiHNX B3aEMOAIAX 3 KONeramu, y4HsMu, 6atb-
KaMW Ta iHWWMW 3aLikaBNeHNUMK CTOPOHaMW, AN BIACHOro nNpogeciinHoro pos-
BUTKY Ta A9 KONEKTMBHOro fo6pa opraHisauii.

30Ha 6 “CnpuaHHS LMdpPOBIli KOMAETEHTHOCTI YYHIB", BU3HAYa€E KOHKPETHI
nesaroriyHi KOMNeTeHTHOCTI, HeOOXIigHI AN CNPUAHHS LMPOBI KOMAETEHTHO-
CTi yYHiB.

30Ha 5 “Po3LUMpeHHs MOX/INBOCTEN YYHIB” BM3HAE NoTeHUian LMPpoBUX TEXHO-
NOTi ANA BUKNAJaHHA Ta CTPATerili HABYaHHS, OPIEHTOBAHMX Ha Y4HiIB. LA 30Ha
€ HACKPI3HOM ANA 30H 2, 3 Ta 4y TOMY CEHCi, LLIO BOHa MiCTUTb nepetik CnpsaMo-
BYHOUUX NMPUHLMMIB, aKTyaJIbHVIX Ta JOMOBHIOHYNX KOMMETEHLLiT, BU3HAYeHi Y HUX.
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6. OCBITAHW MOBVHHI BMITW Y4iTKO NMOKa3aTu CTYAEHTY CBO LIMPPOBY KOMMETEHT-
HICTb | BMiTV NepegaTy Aani CBOE TBOPYE Ta KPUTUYHE BUKOPUCTaHHS Lndpo-
BUX TEXHOJOTIM.

TASK 6.

Fill in the gaps using words from the box:

digital content self-assessment tools learner progress

assessment strategies compulsory education digital technologies

1. For pupils and students in , an ample range of initiatives on

European, national and regional levels offers guidelines and advice on how to
enable young people to develop their digital competence.

2. However, whatever pedagogic strategy or approach is chosen, the educator’s
specific digital competence lies in effectively orchestrating the use of
in the different phases and settings of the learning process.

3. At the same time, digital technologies can contribute to directly monitoring
, to facilitating feedback and to allowing educators to assess
and adapt their teaching strategies.

4. When integrating digital technologies into learning and teaching, we must con-
sider how digital technologies can enhance existing

5. Many European Member States have already developed, or are currently in the
process of developing or revising frameworks, and training
programmes.

6. At the same time they need to be aware of how to responsibly use and manage

TASK 7.

Discussion:

1. What is Digital citizenship? The importance of Digital Citizenship in today’s
classrooms.
2. Teaching Digital literacy to 21st century students.

3. Digital competence yesterday and today.
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Effective Teachers Know Effective Assessment

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

alumnus/a, alumni BUMYCKHNK/LSA, BUMYCKHUKWN
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TASK 2.

Read and translate the text:

Defining Assessment

Much scholarship has focused on the importance of student assessment
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in teaching and learning in higher education. Student assessment in teaching and
learning is a critical aspect of the teaching and learning process. Whether teaching
at the undergraduate or graduate level, it is important for instructors to strategi-
cally evaluate the effectiveness of their teaching by measuring the extent to which
students in the classroom are learning the course material.

Assessment can be defined as the systematic collection, interpretation and
use of information about learning. It gives teachers a better awareness of what
students know and understand, what their learning experiences enable them to
do and what their skills and personal capabilities are:

Principles of Assessment
The five principles that underpin quality assessment practice specify it should:
- be complementary to and supportive of learning;
- be valid and reliable;
- be fit for purpose and manageable;
- support teachers’ professional judgement;

- support accountability.

Types of Assessment

Arange of assessment approaches can be used for different reasons at
various stages in the learning sequence.

« Formative assessment is a range of formal and informal assessment procedures
used by teachers during the learning process so they can modify teaching and
learning activities to improve student attainment.

* Summative assessment comes at the end of a learning sequence and is used to
acknowledge, record and report on students’ overall achievement at a given point.

+ Diagnostic assessment is used to identify individual strengths, areas for improve-
ment and to inform next steps.

« Evaluative assessment is concerned with the overarching performance of arrange-
ments in a department, school or system.

Formative approaches to assessment focus on improving learning while
summative assessment captures a record of learning at the end of a period of
study. However, formative and summative assessments are not in opposition; they
are interrelated and complementary. The information from formative assessment,
supplemented by class tests or tasks, helps to ensure dependable summative
assessment.

The quality of assessment is based on the teacher's professional ability to
use a range of assessment methods that produce accurate results. Good assess-
ment practice involves teachers applying the five principles to every assessment
approach they choose.
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Purpose of Assessment

Assessment is central to successful teaching and learning. To determine
the effectiveness of a sequence of instruction, teachers need to gauge students’
progress in understanding what they want them to learn. Assessment is the link
between teaching and learning. It is important because without it there is no way
to anticipate what students will actually take from their classroom experiences and
this might be quite different from what was intended. Assessment helps teach-
ers find out what has actually taken place in students’ developing understanding
during a sequence of teaching and learning. It's important to emphasise that
assessment is not synonymous with measurement. The varieties of assessment
that are useful in an educational context will sometimes include aspects of mea-
surement in terms of scores, grades and results. However, the range of approaches
that teachers use in their everyday work to monitor how well their classes are doing
will be equally prevalent. Assessment plays a crucial role in improving learning and
raising standards. It's a key professional competence for teachers that enables
them to make learning and teaching more effective.

What are assessment methods?

Assessment methods are the strategies, techniques, tools and instruments
for collecting information to determine the extent to which students demonstrate
desired learning outcomes. Several methods should be used to assess student
learning outcomes. See the Assessment Methods Table for an overview of some
commonly used direct and indirect methods of assessment.

Why is it important to use multiple methods?

Relying on only one method to provide information about the program will
only reflect a part of students’ achievement. Additionally, SLO may be difficult to
assess using only one method. For each SLO, a combination of direct and indirect
assessment methods should be used. For example, responses from student sur-
veys may be informative, however, when combined with students’ test results they
will be more meaningful, valid, and reliable.

What are direct and indirect methods of assessment?

Direct methods of assessment ask students to demonstrate their learning
while indirect methods ask students to reflect on their learning. Tests, essays, pre-
sentations, etc. are generally direct methods of assessment, and indirect methods
include surveys and interviews.

Can grades be used for assessment?

Even though course grades are a source of information about student achieve-
ment, they are generally insufficient in measuring the student learning outcomes
of the program. Grades may not identify whether the SLO have been achieved,
may include factors not related to SLO such as class participation, and faculty
members may differ in their grading policies and practices. Considering these lim-
itations, however, grades may be able to be used for program assessment if they
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relate to the program’s SLO and if grading methods are consistent across program
faculty and courses.

Assessment Methods

Description Direct or
i Indirect Data

Alumni Surveying a program alumni can provide information about program Indirect
Survey satisfaction, preparation (transfer or workforce), employment status,
skills for success. Surveys can ask alumni to identify what should be
changed, altered, maintained, improved, or expanded.

(apstone Project A capstone project or course integrates knowledge, concepts, and skills Direct
or Course that students are to have acquired during the course of their study.
(apstones provide a means to assess student achievement across
a discipline.
Certification or These standardized tests are developed by outside, professional Direct
Licensure Exam organization to assess general knowledge in a discipline.
Competitions External reviewers score, judge the performance, work, etc. of students. Direct
(Juried)
Course Evaluation  Course evaluations assess student experience and satisfaction with an Indirect
Survey individual course and are generally administered at or near the end

of the semester. They provide the faculty, department, and institution
with student perceptions of the classroom aspect of their
educational experience.

Embedded Embedded assessment techniques utilize existing student course work Direct
Technigues as both a grading instrument as well as data in the assessment of SLO.
If embedded assessments are properly designed, students should not
be able to tell whether they are being taught or assessed.

Employer Survey Programs can survey employers to determine if their graduates are Indirect
satisfactorily skilled. Additional information to collect can include on
the job skills, field specific information, etc.

Entrance/Exit Interviews are conducted with students when they enter college and Direct
Interviews when they leave—either through graduation or early departure.
These interviews can be designed to measure SLO, but can also be
used to learn about students’ perceptions, gather feedback, on various
college services, activities, etc.

Exit Exam/ A comprehensive exam given near the end of the student’s academic Direct
Comprehensive career (usually during the final semester prior to graduation). The exam
Test is generally given to determine a student’s acquisition and application

of a particular type or form of knowledge or skill, as well as the ability
to integrate knowledge from various disciplines. The exam can be
written, oral, or a combination.
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Focus Groups

Graduate Survey

Institutional Data
Locally Developed

Tests

“Maps” and/or
Matrices

Observations

Performance

Portfolio

Pre & Post Tests

Reflective
Student Essays

Standardized Tests

SWOT Analysis

Syllabus Review

A series of structured discussions with students who are asked a
series of open-ended questions designed to collect data about
beliefs, attitudes, and experiences.

An assessment of a student’s overall satisfaction with his or her
collegiate experience and learning.

Review both program and student data that is collected at the
institutional level. Data can include program enrollment, retention,
student GPA, etc.

Atest that is developed within the institution to be used internally.
The test is typically administered to a representative sample in
order to develop local norms and standards.

Amap/matrixis a grid of rows and columns that organizes information
that can be used for assessment purposes by summarizing relation-
ships between goals, SLO, courses, syllabus outcomes, course work,

assessment methods, etc. Maps/matrices can be used to review
curriculum, select assessment methods, make comparisons, etc.

Information can be collected while observing “events” such as classes,
social gatherings, activities, group work, study sessions, etc. Observa-
tion can provide information on student behaviors and attitudes.

Students can be evaluated on participation in campus and/or com-

munity events, volunteer work, presentations, clinical, internships,

musical or art performances, etc. The performance of students is
rated/scored using a rubric/scoring guide.

Students’ work is collected throughout a program which is assessed
by faculty using a common scoring guide/rubric. Portfolios may
contain research papers, reports, tests, exams, case studies, video,
personal essays, journals, self-evaluations, exercises, efc.

Typically an exam is administered at the beginning and at the end of
a course or program in order to determine the progress of
student learning.

Reflective essays can be used as an assessment method to deter-
mine student understanding of course content and/or issues as well
as students” opinions and perceptions.

Atest that is developed outside the institution for use by a wide
group of students using national or regional norms.

Afacilitated analysis of the internal strengths & weaknesses of the
course, program, department as well as the external threats &
opportunities.

Reviewing a syllabus involves determining if the course is meeting
the goals and outcomes that have been established.

UNIT 15.

Indirect

Indirect

Indirect

Direct

Indirect

Indirect

Direct

Direct

Direct

Direct/
Indirect

Direct

Indirect

Indirect
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TASK 3.

Answer the following questions:

1. What is assessment?

2. What is the purpose of assessment?

3. What are types of assessment?

4. \What are assessment methods? Give an overview of the Assessment Methods Table.
5. Why is it important to use multiple assessment methods?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. IHTepaKTVBHi TEXHONOTiI HaBYaHHS NOTPebyOTh Bif OCBITAH NepeoCMUCIEHHS
CyYacHUX KpUTepiiB OLiHIOBaHHSA HaBYa/IbHVIX JOCArHEHb CTyAeHTiB. BogHouac
MeTOoZMKa NepeBipKn 3HaHb, YMiHb, Ta HABNYOK CTYAEHTIB NPY LibOMY NOBUHHA
BiANOBIfaTY, NepeayciM, MeTi 1 MeToAMLI BUKNAAaHHS ANCLUNAIHN.

2. HacrnipaBsgi, Konv T NOKMaAAELLCA VILLE Ha OAVH METOZ OLLiHIOBaHHS, TO TU
OTPUMAELL JIVLLIE YaCTUHY TOrO AOCATHEHHS, sike 3406yB CTyAeHT. OCb TOMY TaK
BaXJIMBO BUKOPWUCTOBYBATU PiI3HOMAHITHI METOAM OLLIHIOBAHHS, W06 oTpnMaT
LiTICHY KapTUHY.

3. [pouec HaBYaHHSA 3aBXAN CNPSIMOBAHNIA Ha BUPILLEHHSA OCBITHbO-BUXOBHMX
3aBflaHb, KOXHE 3 AKX XapakTepusyeTbCa ANAAKTUUYHOO 3aBEPLUEHICTHO.
O60B'13KOBMM KOMMOHEHTOM LIbOro MNPOLecy € KOHTPOJIb 3HaHb, YMiHb Ta
HaBMYO0K, TOBTO NepeBipKa NOro pesyNbTaTUBHOCTI, LLLO TaK BaX/MBO K A/15
nezaroris, TaK i AN CTYAEHTIB.

4. TecT - Le MeTOJ BUMIpPY 1 OLiHIOBaHHSA 3HaHb, YMiHb Ta HaBWYOK CTyAeHTa 3a
Z0MOMOroto cneLianbHo NiAroTOBMEHUX CTaHAAPTN30BaHNVX 3aBAaHb. AK npa-
BW0, TECTW BUKOPUCTOBYOTLCA A1 MOTOUHOI AiarHOCTVKM Ta KOPUTYBaHHS
PiBHSA 3HaHb, BMiHb Ta HABNYOK CTYAEHTIB Nij Yac BYBYEHHS NeBHOI TEMU YK
MoZyns, abo X AN MifCYyMKOBOrO OLiHIOBaHHS HaBYa/IbHNX JOCATHEHb.

5. dopMyBasibHe OLHIOBaHHS - Lie LinecnpsMoBaHNii HenepepBHUIA MPoLLec cro-
CTepeXeHHs 3@ HaBYAHHSIM YUHIB; BOHO € HEOBXiZHOI YMOBO iHTepak-
TUBHOIO HaBYaHHs, y NpoLieci aSkoro GopMyeTbCst KybTypa CMisIbHOro 06roso-
PEHHS1 Yy KNnaci, pO3BUBAIOTHCA HABUYKN KPUTUYHOTO | TBOPYOro MUC/IEHHS, a
TakoX GpOPMYETLCS CepesOBILLE, LLIO 3a0X0UYE YUYHIB 3anunTyBaTu.

TASK 5.

Translate the following sentences into Ukrainian:

1. Assessment helps teachers find out what has actually taken place in students’

88



UNIT 15.

developing understanding during a sequence of teaching and learning.

2. Surveying program alumni can provide information about program satisfaction,
preparation (transfer or workforce), employment status, skills for success. Sur-
veys can ask alumni to identify what should be changed, altered, maintained,
improved, or expanded.

3. Amap/matrix is a grid of rows and columns that organizes information that can
be used for assessment purposes by summarizing relationships between goals,
SLO, courses, syllabus outcomes, course work, assessment methods, etc. Maps/
matrices can be used to review curriculum, select assessment methods, make
comparisons, etc.

4. Reflective essays can be used as an assessment method to determine student
understanding of course content and/or issues as well as students’ opinions and
perceptions.

5. A locally developed test is the one which is developed within the institution to
be used internally. The test is typically administered to a representative sample
in order to develop local norms and standards.

TASK 6.

Fill in the gaps using words from the box:

1. assessment comes at the end of a learning sequence and

is used to acknowledge, record and report on student's overall achievement
at a given point.

2. Even though course grades are a source of information about student achieve-
ment, they are generally in measuring the student learning
outcomes of the program.

3.If assessments are properly designed, students should not be
able to tell whether they are being taught or assessed.

4. Responses from student surveys may be informative, however, when com-
bined with student's test results they will be more , valid,
and reliable.

5. can ask alumni to identify what should be changed, altered,
maintained, improved, or expanded.

6. may contain research papers, reports, tests, exams, case stud-
ies, video, personal essays, journals, self-evaluation, exercises, etc.
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TASK 7.

Discussion:

Educational Assessment and Evaluation System in Ukraine.

20



UNIT 16.

Classroom Assessment Techniques (CATs)

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

brief response KOopOTKa BiAMoBijb

PR 'r’{i'r'{'g' ............................................ S 'H'é'h'é[ﬁ'yééﬁ'ﬁﬁ ..............................
éééféa“t'éuWWmWm'mWm'mWWw’c'ﬁb';il'\/'l'd'ééﬁﬁﬁﬁé .....................................
Héﬁ&&ﬁfmWWWWWW“m'mWmW'bé’é,ﬁﬁ’ké’éﬁﬁ'i\hé’f{éﬁi’é’h ............................
h0|IStlca||yL|,IJ'IICHO ....................................................
iﬁf&f&ﬁéii&ﬁ'&&éfiééa""""'"""""'"'""'ihé’b’pﬁéﬁi.&ihé'Hébé’é’é’g}é;&éh};’a .............
ﬁ}:é-”c'aﬁi:'é’bé'ié’ri'mWm'mWm'mWmW'Hé’h'ébéﬁﬁ'é.y'ﬁ’éﬁéﬁﬁﬁ ..............................
promptrup,KasKa ..................................................
Fé'ébb'r'\'éé'bé't't'éf'r’iémm'mWm'mWmW"E}é;fbﬁi"é'iﬁﬁé'éiﬁ,éﬁ ....................................
’ciﬁé's”t'i'c'{h'ﬁ'a'i'i'émmemWm'mWmW'éﬁkéfé;'éﬁhi'y’é'éﬁéhﬁk ............................
tlpnopa,qamp,Ka3Ka .....................................
’t’b"d'i's;'t'i'r’iéiji;ﬂ"""Wm'mWm'mWWwb'c')’éﬁi'éﬁé'é'é’ﬁ'/i ..........................................
o
Eb"féél"6'6I’i”g‘é't'éa”Wm'mWm'mWmW'HBQS}ES'T'h”c'ééé'éééﬁ'é;ﬁ'ééﬁ'h}\'/i .................
Eb"h'é'\'/'é'a'i‘f'f'i'c':'ﬁl'i'ié;m'mWm'mWm“Wl\h'é’T'ﬁ“T'by;d,ﬁaﬁ_‘{i ........................................
tomterceptnepexonnmsamnepepmsam .................
’t’b'j’é't"d&\'liiﬁmWmWm'mWm'mWmW'b'o"é'h'ﬁ/]'i{c’)'['a’c'ﬁkiﬁé%é%kh ..........................
Eb"p'féiiiaé'é\'/’i'&éﬁi:’ém'mWm'mWm""'ﬁéﬁééé{hﬁbkééﬁ .....................................
f AI B Eﬁé'cofébéiké e
.t.(.)..t.él.l..y....................................................H.iﬁb;a.;(..o.éy.é.é.ﬂ./.l;.h.i.ﬁ.c.yi\}l.c.).é.yéé{h ...............
Eé"d'r'{c':'b'\'lé}'m“WmWm'mWm'mWmW“E'si/]’;i's'h”;i'fh’,'béékbhééﬁ ............................

TASK 2.

Make up sentences using the given words. Use different verb tenses:

Class activities, comprehension, implementation, inquiry, feedback, one-sentence

91



UNIT 16.

summary, questionnaire, teaching-learning process, to apply, to assess, to distin-
guish, to deal with, to encourage, to figure out, to gain.

TASK 3.

Read and translate the text:

What are CATs?

Classroom Assessment Techniques (CATs) are generally simple, non-graded,
anonymous, in-class activities designed to give you and your students useful feed-
back on the teaching-learning process as it is happening.

Examples of CATs include the following.

The Background Knowledge Probe is a short, simple questionnaire given
to students at the start of a course, or before the introduction of a new unit, lesson
or topic. It is designed to uncover students’ pre-conceptions.

The Minute Paper tests how students are gaining knowledge, or not. The
instructor ends class by asking students to write a brief response to the following
guestions: “What was the most important thing you learned during this class?” and
“What important question remains unanswered?”

The Muddiest Point is one of the simplest CATs to help assess where stu-
dents are having difficulties. The technique consists of asking students to jot down
a quick response to one question: “What was the muddiest point in [the lecture,
discussion, homework assignment, film, etc.]?” The term “muddiest” means “most
unclear” or “most confusing.”

The What's the Principle? CAT is useful in courses requiring prob-
lem-solving. After students figure out what type of problem they are dealing with,
they often must decide what principle(s) to apply in order to solve the problem.
This CAT provides students with a few problems and asks them to state the princi-
ple that best applies to each problem.

Defining Features Matrix. Prepare a handout with a matrix of three
columns and several rows. At the top of the first two columns, list two distinct
concepts that have potentially confusing similarities (e.g., hurricanes vs. tornados,
Picasso vs. Matisse). In the third column, list the important characteristics of both
concepts in no particular order. Give your students the handout and have them
use the matrix to identify which characteristics belong to each of the two concepts.
Collect their responses, and you'll quickly find out which characteristics are giving
your students the most trouble.

Why should | use CATs?

CATs can be used to improve the teaching and learning that occurs in a
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class. More frequent use of CATs can...
- Provide just-in-time feedback about the teaching-learning process.

- Provide information about student learning with less work than traditional
assignments (tests, papers, etc.).

- Encourage the view that teaching is an ongoing process of inquiry, experimenta-
tion, and reflection.

- Help students become better monitors of their own learning.
- Help students feel less anonymous, even in large courses.

- Provide concrete evidence that the instructor cares about learning.

How should | use CATs?

Results from CATs can guide teachers in fine-tuning their teaching strate-
gies to better meet student needs. A good strategy for using CATs is as follows.

- Decide what you want to assess about your students’ learning from a CAT.

- Choose a CAT that provides this feedback, is consistent with your teaching style,
and can be implemented easily in your class.

- Explain the purpose of the activity to students and then conduct it.

- After class, review the results, determine what they tell you about your students’
learning, and decide what changes to make, if any.

- Let your students know what you learned from the CAT and how you will use this
information.
Implementation and Examples of CATs

There are 50 tested assessment techniques from Angelo and Cross (authors
of “Classroom Assessment Techniques: A Handbook for College Teachers”). The
table below describes 8 techniques that can be easily adapted for and implemented
in a classroom setting.

Tips on implementation:

- Start off simple by choosing a technique that easily fits your teaching style and
classroom time limits.

- Conduct at least one CAT before the first major assignment, so that you can inter-
cept any problems or questions before the fact.

- Don't feel obligated to do a CAT every day or every week. You'll create information
overload for yourself and “survey overload” for your students.

- When you do any CAT, explain its purpose and your goal clearly to students.

- Report your findings to your students and let them know what you plan to do in
terms of their feedback.
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. .. What To Do . .

Minute Paper

Chain Notes

Memory Matrix

Directed
Paraphrasing

One-Sentence
Summary

During the last few minutes of
the class period, ask students to
answer on a half-sheet of paper:

“What is the most important
point you learned today?"; and,
“What point remains least clear
to you?”. The purpose is to elicit
data about students’ comprehen-
sion of a particular class session.

Students pass around an
envelope on which the teacher
has written one question about

the class. When the envelope
reaches a student he/she spends
amoment to respond to the
question and then places the
response in the envelope.

Students fill in cells of a two-di-
mensional diagram for which
instructor has provided labels.
For example, in a music course,
labels might consist of periods
(Baroque, Classical) by countries
(Germany, France, Britain);
students enter composers in
cells to demonstrate their ability
to remember and classify key
concepts.

Ask students to write a lay-
man’'s"translation” of something
they have just learned -- geared

to a specified individual or
audience -- to assess their ability

to comprehend and transfer
concepts.

Students summarize knowledge
of a topic by constructing a
single sentence that answers the
questions “Who does what to
whom, when, where, how, and
why?” The purpose is to require
students to select only the defin-
ing features of an idea.

Review responses and note any
useful comments. During the
next class periods emphasize
the issues illuminated by your

students’ comments.

Go through the student
responses and determine the
best criteria for categorizing the
data with the goal of detecting
response patterns. Discussing
the patterns of responses with
students can lead to better
teaching and learning.

Tally the numbers of correct
and incorrect responses in each
cell. Analyze differences both
between and among the cells.
Look for patterns among the
incorrect responses and decide
what might be the cause(s).

(ategorize student responses
according to characteristics
you feel are important. Analyze
the responses both within and
across categories, noting ways
you could address student
needs.

Evaluate the quality of each
summary quickly and holistically.
Note whether students have
identified the essential concepts
of the class topic and their
interrelationships. Share your
observations with your students.

Prep: Low
In class: Low
Analysis: Low

Prep: Low
In class: Low
Analysis: Low

Prep: Med
In class: Med
Analysis: Med

Prep: Low
In class: Med
Analysis: Med

Prep: Low
In class: Med
Analysis: Med



Exam Evaluations

Application Cards

Student-
Generated Test
Questions

Select a type of test that you are
likely to give more than once or
that has a significant impact on
student performance. Create
a few questions that evaluate
the quality of the test. Add
these questions to the exam or
administer a Separate, follow-up
evaluation.

After teaching about an important
theory, principle, or procedure,
ask students to write down at
least one real-world application
for what they have just learned
to determine how well they can
transfer their learning.

Allow students to write test
questions and model answers for
specified topics, in a format con-

sistent with course exams. This
will give students the opportunity

to evaluate the course topics,
reflect on what they understand,

and what are good test items.

TASK 4.

Answer the following questions:

1. What are CATs?
2. Why should I use CATs?
3. Do you use CATSs?

TASK 5.

Translate the following sentences into English using Active Vocabulary:

Try to distinguish student com-
ments that address the fairness
of your grading from those
that address the fairness of the
test as an assessment instru-
ment. Respond to the general
ideas represented by student
comments.

Quickly read once through the
applications and categorize them
according to their quality. Pick
outa broad range of examples
and present them to the class.

Make a rough tally of the
questions your students propose
and the topics that they cover.
Evaluate the questions and use
the goods ones as prompts for
discussion. You may also want
to revise the questions and use
them on the upcoming exam.

UNIT 16.

Prep: Low
In class: Low
Analysis: Med

Prep: Low
In class: Low
Analysis: Med

Prep: Med
In class: High
Analysis: High
(may be homework)

1. TecToBe 3aBAaHHS «B16Gip 3 MHOXVHU»HAMEBHO € OAHVM 3 HalyNHO6EH LM
TeCTOM YCiX CTyAeHTiB. 415 LibOro TeCTOBOro 3aBAaHHA CTYAeHT NOBUHEH 06paTi
NpaBuWbHY Ha NOro AyMKY BiAMOBIAb i3 3aMPOMNOHOBaHNX NOMY BapiaHTIB.
IcHye aBa BapiaHTV 3aBAaHHA «Bnbip 3 MHOXMHM»: 04HA abo Aekifibka npa-
BUbHUX BignoBige.
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2. TecToBe 3aBAaHHS «BipHO - He BipHO» MabyTb HalnoLMpeHiwnii TecT. Lie Tin
3aBZaHHS, WO NOTpebyE Bifj CTyAeHTa AaTW O4HO3HAYHY BiAMNOBIAb (BipHO - He
BipHO) Ha NOCTaBNeHe NUTaHHSA. IHOAI CTYAeHTU NOro NPoCTo YCMillHO Brajy-
t0Tb. TOMY Ay>Ke BaX11MBO NaMATaTV MPO CU/bHI Ta c1abki CTOPOHM LibOro
3aBJaHHS.

3. LLle og4HMM 3 TeCTOBUX 3aBAaHb € «Bnbip BiANOBIAHOCTI». Y 3aBAaHHI LbOro
TUMY Ha 3a/laHy TeMy CTBOPHIETLCA MHOXWMHA MUTaHb | MHOXVHA MpaBU/ib-
HUX BigNOBIAel Ha L NnTaHHA. KOXXHOMY NUTAaHHIO BiAMOBIAAE OAHA NpaBUbHa
BignoBiAgb. Ocoba NOBMHHA KOXHOMY NMUTAHHIO NiZi6paTy NpaBuibHY, Ha MOro
AYMKY, BiAMOBIAb.

4. MNepeBaroto TeCTOBOro 3aBAaHHA «KopoTka BignoBiAb» € Te, WO BiH J0BONI
LWBWUAKWIA Ta NPOCTUIA Y MOPIBHAHHI 3 iIHLLUWMW MeToAaMu OLiHIOBaHHA. Ang
LlbOro TeCTOBOro 3aBAaHHA 0Ccoba NOBMHHA HaApPYyKyBaTh abo Hanmcatu
KOPOTKY BiANOBiAb Ha NOCTaBNeHEe NUTAaHHS: C/IOBO Y/ CIOBOCMONTyHEHHS.

5. Moim yntobneHeM 3aBAaHHAM A5 CTYAEHTIB € ece. AZXKe Came ece 3a0X04ye
MOIX CTYZEHTIB 40 TBOPYOrO Tak KPUTUYHOIO MUceHHs. OLiHKY 3a ece A
BMUCTaBAAO BPYYHY MiCAA aHanisy i 3aBXAM CynpoBOAXYH KOMeHTapeM abo
MeTOANYHNMU BKasiBKaMW.

TASK 6.

Translate the following sentences into Ukrainian:

1. The technique consists of asking students to jot down a quick response to one
question: “What was the muddiest point in [the lecture, discussion, homework
assignment, film, etc.]?" The term “muddiest” means “most unclear” or “most
confusing.”

2. Don't feel obligated to do a CAT every day or every week. You'll create informa-
tion overload for yourself and “survey overload” for your students. That's one of
the tips for CATs implementation.

3. After teaching about an important theory, principle, or procedure, ask students
to write down at least one real-world application for what they have just learned
to determine how well they can transfer their learning.

4. During the last few minutes of the class period, ask students to answer on a
half-sheet of paper: "What is the most important point you learned today?”; and,
“What point remains least clear to you?”. The purpose is to elicit data about stu-
dents’ comprehension of a particular class session.

5. Students pass around an envelope on which the teacher has written one ques-
tion about the class. When the envelope reaches a student, he/she spends a
moment to respond to the question and then places the response in the enve-
lope. That's what lies behind Chain Notes technique.
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TASK 7.

Transform the sentences given below using the Passive Voice verb forms:

1

gu A W N

. Results from CATs can misguide teachers in fine-tuning their teaching strategies to

better meet student needs.

. When you do any CAT, explain its purpose and your goal clearly to students.
. Evaluate the quality of each one-sentence summary quickly and holistically.
. Review your students’ responses and note any useless comments.

. Classroom Assessment Techniques (CATs) are generally simple, graded, anony-

mous, in-class activities designed to give you and your students useful feedback
on the teaching-learning process as it is happening.

TASK 8.

Mark the following as true (T) or false (F):

1.

gu A W N

Results from CATs can misguide teachers in fine-tuning their teaching strategies
to better meet student needs.

. When you do any CAT, explain its purpose and your goal clearly to students.
. Evaluate the quality of each one-sentence summary quickly and holistically.
. Review your students’ responses and note any useless comments.

. Classroom Assessment Techniques (CATs) are generally simple, graded, anony-

mous, in-class activities designed to give you and your students useful feedback
on the teaching-learning process as it is happening.
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Future Classroom Lab. Part 1

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

A0AaTKOBa Mepesara,
added value nigBuLLeHa ePeKTUBHICTL

content-creator TBOpeLlb 3MiCTY/KOHTEHT TBOpeLb

D o yHIKaTVIBHVII7I npocnp .......................
e p rOJects ....................... ; |>Kr|pe,q o pOEKTVI ..........................
engagement3anyt-|eHHﬂ ..............................................
s - yTTeB|/I|7|Ba>Kn|/|B|/||7| ..............................
erX|bIefurn|turenerKopyXOMlMe6n| ................................
s npoq)eC||7|H| [
P |ng i npaKT L
h0|IStICVIeWKOMI'IﬂGKCHI/II7II'II,CI,XIp,LI,II'IICHI/II7II'IOFI'IFI,£I, .....

interpretation TpakTyBaHHSA, 06pobka

o éaéé'-.bﬁi'l'c'l’i'ﬁé .é.(.:.t.i.‘.’.i.ty e éﬁé'é'é'h'n;ﬁé','ci,i';{ﬁngﬁi'é'f s
o ir'r'{i'h'g' S B
irﬁijol't'i'bié'hé‘r'éﬁéat'i'\}é;'memWWwb'iéﬁf/&’fcﬂiéi{'ééby ...................................
ﬁég's'i'\'l'énl'i;t'é'h'é};mWm'mWm'mWW"“Hé’cﬁéﬁhﬁ"cﬁﬁéﬁ ....................................
béé?-'}é'\}'iéii\}éfmmWm'mWm'Wwwmb'e'i_'téﬁééﬁ% ...............................................
realllfedatapeanbm,anl ............................................
§c':'h’6<')'l"éﬁ'ﬁri'h;iﬁﬁii'y"'m'mWm'mWmW'Lijiéi'h'n;ﬁénr’béi\)léﬁé ....................................

TeHZeHLii B CycninbCTBi,
couianbHi TeHAeHUIT

soft skills M'Ki HaBUYKM
KOMaHZAHa/KonekTMBHa poboTa,

teamwork ‘
npawoBaT B KOMaHA

to enhance MornmMeunTn, MOCUANTI

to foster BMXOBYBaTW, 320X04yBaTn

to obtain feeback OTPVMAaTN 3BOPOTHI 3B'A30K
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TASK 2.

Read and translate the text:

Future Classroom Lab (FCL) is an inspirational learning environment,
challenging visitors to rethink the role of pedagogy, technology and design in their
classrooms. Through six learning zones, visitors can explore the essential elements
in delivering 21st century learning: students' and teachers’ skills and roles, learning
styles, learning environment design, current and emerging technology, and societal
trends affecting education.

Since the opening of the Future Classroom Lab in January 2012, European
Schoolnet and its 30 supporting Ministries of Education have worked closely with
a growing number of ICT providers to ensure an independently-funded and sus-
tainable platform. Policy-makers, industry partners, teachers and other education
stakeholders regularly come together in face-to-face training workshops and stra-
tegic seminars to develop visions for the school of the future and strategies on
how to realise these.

Learning zones

The Future Classroom Lab is formed by six different learning spaces. Each
space highlights specific areas of learning and teaching and helps to rethink differ-
ent points: physical space, resources, changing roles of student and teacher, and
how to support different learning styles.

All together, the spaces form a unique way to visualise a new, holistic view
on teaching. The zones reflect what good teaching should be about: being connected,
being involved, and being challenged. Education should result in a unique learning
experience, engaging as many types of students as possible.

Fig. 5. Future Classroom Lab with 6 learning spaces.
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INVESTIGATE

In the future classroom, students are encouraged to discover for them-
selves; they are given the opportunity to be active participants rather than
passive listeners. In the Investigate zone, teachers can promote inquiry- and
project-based learning to enhance students’ critical thinking skills. The flexible
furniture supports this concept, and the physical zone can be reconfigured quickly
to enable work in groups, pairs, or individually. New technology gives an added
value to the research by providing rich, versatile and real-life data, and also by
providing tools to examine and to analyse.

Key points for “Investigate”

- Developing critical thinking skills: students learn how to find quality resources
and how to manage information.

- Developing problem-solving skills: students have a goal or a challenge to
resolve. The challenge/question is set by the students themselves. This builds on
their strengths, potentials and preferences.

- Learners become active researchers: research across varied media (text-
based, video, audio, images, results of experiments, numbers, etc.) is the
basis of the classroom activity. Investigation can take place by reading, observing,
conducting science experiments, organising surveys, using robots, etc.

- Encouraging cross-curricular projects: learning across disciplines helps learn-
ers to analyse and understand things from multiple perspectives.

- Learning by exploring: students can construct models, test ideas and evaluate
the results themselves. The technology provides different ways for the learners
to get involved through hands-on learning activities.

- Connecting with the outside world: rather than working within the artificial
boundaries of a school subject, the teachers and students select real-life chal-
lenges and data to investigate.

CREATE

The future classroom allows the students to plan, design, and produce
their own work - for example, a multimedia production or a presentation. In the
Create zone, simple repetition of information is not enough: students work with
real knowledge-building activities. Interpretation, analysis, teamwork, and evalua-
tion are important parts of the creative process.

Key points for “Create”

- Learning by creating: the learners are actively involved in producing and creat-
ing their own content. This allows learners to exercise their imaginations, and to
innovate.

- Using engaging technology: ICT provides a number of ways to design, create
and disseminate learner-generated content.
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- Developing learners’ soft skills: the students develop their soft skills through
project-based work, including presentation, planning, and teamwork.

- Giving students independence and ownership over their learning: enhancing
students’ engagement with the task, and helping to foster their sense of personal
responsibility.

- Creating for real-life: students’ social entrepreneurship can be triggered by
initiating and implementing projects aimed to increase the wellbeing of the
school or local community.

- Showcasing student work: students can develop over time their learning port-
folios, which can help them to link between different disciplines, and provide a
real-life context to their classwork.

PRESENT

The students of the classroom of the future will need a different set of
tools and skills to present, deliver, and obtain feedback on their work. The presen-
tation and delivery of the pupils’ work has to be factored into the planning of les-
sons, allowing students to add a communicative dimension to their work. Sharing
of the results can be supported by a dedicated area for interactive presentations
that, through its design and layout, encourages interaction and feedback. Online
publication and sharing are also encouraged, allowing the students to become
accustomed to using online resources, and familiarising themselves with the prin-
ciples of eSafety.

Key points for “Present”

- Learning to share and communicate: just as important as carrying out inter-
esting work is the sharing of the results. ICT provides multiple ways to create
interactive and engaging presentations, both face-to-face and online.

- Interacting with a wider audience: presentations are interactive actions, where
peers and the teacher give feedback. The physical layout can support this
process.

- Developing feedback skills: the listeners are given an active role as peer-re-
viewers, and they learn to provide constructive feedback. The presentations are
not prepared for or aimed at the teacher only but for the whole class or even a
wider community.

- Getting familiar with various methods of sharing: the students learn to use
different sharing tools that are part of everyday communication in the 21st cen-
tury.

- Communicating inclusively: students take into account the message, the audi-
ence, and resources available when selecting tools. They get to think about how
to reach different audiences, and about the digital divide.

- Making the presentation a whole school activity: a presentation be can pro-
vided as part of the school’s public space, e.g., in the school library (face-to-face)
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or the school website (online) which enables sharing among the whole school
community.

- Embedding eSafety in schoolwork: before downloading and uploading, the
students need to think about the responsible use of online resources. Being con-
tent-creators themselves, the students learn to evaluate online sources critically,
and to apply necessary permissions and copyrights to the content they share
themselves.

TASK 3.

Answer the following questions:

1. What is the purpose of Future Classroom Lab?

2. How many learning spaces does it include? What are they?

3. What learning space gives one the opportunity to be active participant?
4. How does the Create zone function?

5. Why is it important to develop feedback skills?

TASK 4.

Translate the following sentences into Ukrainian:
1. The learning zones reflect what good teaching should be about: being connected,
being involved, and being challenged.

2. The flexible furniture supports this concept, and the physical zone can be recon-
figured quickly to enable work in groups, pairs, or individually.

3. The Create zone provides students with independence and ownership over their
learning: enhancing students’ engagement with the task, and helping to foster
their sense of personal responsibility.

4. The technology provides different ways for the learners to get involved through
hands-on learning activities.

5. ICT provides multiple ways to create interactive and engaging presentations,
both face-to-face and online.

TASK 5.

Translate the following sentences into English using Active Vocabulary:

1. KoxxeH npocTip BUAINA€E NeBHY 30HY A/19 HaBYaHHA Ta BUKNAAAHHS, LLO AOMNOMa-
rae cbopmMyBaTV 30BCiM HOBUIA KOMMIEKCHWIA NigXiZ A0 IHCTPYMEHTIB Ta
MeTOANKN BUKTAZaHHS.
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2. inga nigcMneHHA HaBUYOK KPUTUYHOTO MUCTEHHS CTYZEHTIB BMK/1aZavyam peKko-
MeHJYETLCA BUKOPUCTOBYBATU SOCNIAHNLIBKE Ta MPOEKTHE HABYAHHS.

3. BnipoBagxeHHa MiXXNpeaMeTHVX NPOeKTiB y HaBYaHHSA AonomMarae yyHam aHarni-
3yBaTu Ta NisHaBaTV NpegMeT 3 PiSHUX TOYOK 30pY.

4. M'AaKi HaBNYKN CTYZAEHTIB, TaKi SK BMiIHHA NPeACTaBAAaTY, MAaHyBaTy i mpawosati
Yy KOMaHZi, ycniwHo ¢opMyroTbCs NpY 3aay4eHHi MPOoeKTHOI poboTu.

5. BUKOHYrOUM poib TBOPLiB KOHTEHTY CTYAEHTV HaBUYaTLCA KPUTUYHO OLLiHHO-
BaTW OH/IAH pecypcy, a TakoX 3aCTOCOBYBATU HEOOXiAHI 403BONV Ta aBTOPChKI
npaBa Ha KOHTEHT, L0 BOHW MOro NOLIVPIOTL B iIHTEPHETI.

TASK 6.

Make up sentences using given words. Use different verb tenses:

School community, engaging presentations, set of tools and skills, face-to-face,
real-life data, problem-solving skills, to enhance, artificial boundaries, teamwork,
learner-generated content, showcasing student work, to foster.

TASK 7.

Discussion:

1. Which learning spaces can be applied for teaching your subject? What ICT tools
and teaching methods will be applied there? Please, give a detailed answer.

2. Please, select one of the above-mentioned zones and describe the key points
that will be developed there.
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Future Classroom Lab. Part 2

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

interactive learning content | IHTEPAKTUBHNIA HABYANbHMIA 3MICT
settings ] PO3MilleHHs, HanawTyBaHHa
after-schooltask ... nosawkineHe sasaanHs
brainstorming ] MO3KOBMA WTypm
decision-making process npoLec NPUNHATTS pilleHb
R it
informal learning HepopmaneHe HasuaHHa
learning diary HaBYaNbHUI LLOAEHHWK
! i

piBHOMpaBHa cnisnpaus,
cniBrnpaus 3 piBHUMU NapTHepamu

self-reflection camonepeBipka, caMoaHanis

e i MITaLLIVIHIMOAeﬂITDEHaM(epI/I ..................
oo 'fé's'ﬁt')'ﬁé.i'b'i’l'i'ty”'mWm'm“Wmmc.i)'ﬁiéh];ﬁé’ e
talloredcneulaanon|A|6paHe ..............................
Capp ypOKrllp, KepBHI/ILl,TBOMBLWITEJ'IFl ...............
fo e A .CI.I/I AR ByBaTVI ..........................

neraapbHO I'IiATBepA)KyBaTI/I,

to validate .
BM3HaBaTW 3aKOHHUM, NIATPUMYBaATH

TASK 2.

Read and translate the text:

INTERACT

In the future classroom, the teacher can use technology to enhance
interactivity and student participation in traditional learning spaces. One challenge
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of the traditional classroom setting is getting all students actively involved; tech-
nology enables each and every pupil to contribute. Solutions vary from individual
devices like tablets and smartphones, to interactive whiteboards and interactive
learning content. In the Interact zone, learning involves both teachers’' and stu-
dents’ active engagement.

Key points for “Interact”

- Rearranging physical space: to break the traditional classroom paradigm of
rows, the students are seated in different can try out different settings, e.g., a
horseshoe shape, or in small groups.

- From spectators to active learners: ICT provides opportunities for students
to be active in different ways that support their own learning styles. This also can
help the teacher to move away from the teacher-led lessons.

- Interacting with the learning content: the interactive whiteboards can be used
together with media rich content and learner response devices.

- 1:1 computing for a motivated classroom: 1:1 computing with netbooks, tablets,
or smartphones, allows for more personalised learning, and enhances student
motivation.

- From supervision to communication: many software now permits new collab-
oration and communication functionalities in addition to classroom management
function, when students are using their own devices.

EXCHANGE

Future classroom learning places much importance on the ability to col-
laborate with others. The teamwork takes place while investigating, creating and
presenting. The quality of collaboration is composed of ownership, shared respon-
sibility and decision-making process within groups. ICT can help to create a richer
way of communication and collaboration. Collaboration in the 21st century class-
room is not limited to face-to-face and synchronous communication, but can take
place online and also asynchronously.

Key points for “Exchange”

- Peer-to-peer collaboration: learning to communicate and work with others is
probably one of the most valuable skills a child can learn. Extending this across
the school (e.g., older students coaching younger students) can reinforce pupils’
sense of social responsibility.

- Teamwork for better inclusion: working in groups can teach children to take
into account differences between learners (e.g. gifted - less gifted).

- Learning by playing: playing is common to all children. Digital games and simu-
lations can be used to introduce more engaging learning.

- Collaborating online: the exchange can be extended to after-school tasks with
the aid of an online learning environment and supervised use of social networks.
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- Letting ideas fly: brainstorming is a great group activity, allowing pupils to exer-
cise their natural creativity and imagination.

DEVELOP

The Develop zone is a space for informal learning and self-reflection.
Students can carry out school work independently at their own pace, but they can
also learn informally while concentrating on their own interests outside of the
formal classroom settings both at school and at home. By providing ways to foster
self-directed learning, the school supports learners’ self-reflection and meta-cog-
nition skills. The school encourages its students towards true lifelong learning by
acknowledging and validating informal learning.

Key points for “Develop”

- Allowing for an informal environment: the informal learning space at the
school can be a more home-like environment, allowing for a more relaxed and
non-monitored space.

- Supporting motivation and self-expression: teachers can support personalised
learning, for example, with tailored learning activities, or by allowing more free-
dom to learners in selecting their topics of investigation. Students can also devel-
op their personal learning portfolios.

- Using personal learning devices: personal learning devices, like netbooks and
tablets, provide access to online resources and virtual learning environments
both at home and at school

- Adopting ways to recognise informal learning: learning diaries and portfolios
can be used to keep track of informal learning.

- Flipped classroom: students are engaged in well-structured independent learn-
ing at home, allowing the teacher to devote the time in the classroom to project
work and collaboration.

- Learning through play: providing educational games for pupils to use during
breaks and after school.

TASK 3.

Answer the following questions:

1. Where is brainstorming applied effectively?
2. What are the main components of the Interact zone?

3. What do we call the process when a teacher moves away from the teacher-cen-
tered lessons?

4. What is the best way to develop better inclusion?

5. What is informal environment?
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TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. [lna BnpoBagxXeHHs 6ifbLL 3aXOMNHY0ro HaBYaHHA HEO6XiAHO BUKOPUCTOBY-
BaTV UNGPOBI irpy Ta PISBHOMAHITHI TPeHaxXepWu.

2. Lla wkona Bigoma TuM, Lo NiATPMMYE NepcoHanisoBaHe HaBYaHHS, 4e BNpoBa-
KYHOTBCA CrnelianbHi HaBYaNbHI 3aX0AM Ta YUHAM HaAAETLCA BiNlblue CBO60AM
y BU6OPI TeM ANA NPOBeAEHHS AOCNIAXKEHb.

3. CniBnpaugd B knaci 21 cToniTTa He 06MeXYETbCA NnLLe 6e3nocepesHiM Ym
CUHXPOHHWM CMiNIKYBaHHAM, @ MOXe BiZAbYyBaTNCb B PeXWMi OHIaNH UM acuH-
XPOHHO.

4. CyyacHa yKpaiHCbKa LLKOAa NOBUHHA BiAXOAUTY Bif MpOBeAeHHS TPaANLiAHNX
YPOKiB NifJ, KepiBHULTBOM BUNTENSA | HaJaBaTV YYHAM MOXJIMBICTb CTBOPHOBATHU
BNACHI CTUNI HABYaHHSA 3a gornomoroto IKT.

5. BiguyTTa couianbHOT BiANOBIAANbHOCTI YUHIB MOXHa MiACUNN Yepe3 BBeAeHHS
aKTVBHOI criiBnpaLi Mi>XX HAMMW.

TASK 5.

Translate the following sentences into Ukrainian:

1. Many software now permits new collaboration and communication functional-
ities in addition to classroom management function, when students are using
their own devices.

2. Flipped classroom means that students are engaged in well-structured indepen-
dent learning at home, allowing the teacher to devote the time in the classroom
to project work and collaboration.

3. One challenge of the traditional classroom setting is getting all students actively
involved; technology enables each and every pupil to contribute.

4. Online collaboration means that the exchange can be extended to after-school
tasks with the aid of an online learning environment and supervised use of social
networks.

5. The school encourages its students towards true lifelong learning by acknowl-
edging and validating informal learning.

TASK 6.

Make up sentences using given words. Use different verb tenses:

Interactive learning content, peer-to-peer collaboration, teamwork, virtual learning
environment, non-monitored space, to investigate, informal learning, to introduce,
after-school task, brainstorming.
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TASK 7.

Group work. Divide the class into small groups of 3-4 persons each and fulfil the
following task:

Create your own Future Classroom Lab and describe the implemented learning
zones there, including equipment, allocation of furniture, functions anf selected
teaching methods, tools, instruments. Show the graph of your designed class and
convince others that it is the best variant.
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Benefits and Impact of Learning Labs
Settlement and Implementation

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

design scenario CLeHapil po3pobku

T A o
S y ..................................................... I;I;I.I'B’I)I.[.J,'I.('(s; o y o
o .b.a..é.t. ................................................... S
installation of technologies - TEXHONOTYHe OCHaLLeHHs (1a6opaTopil)
o ﬁ)ﬁf .................................................... b'é'éyh'l':'f . pop,yKT ..................................
.r.).é i édéié 'é.l'b.b}b S I;I'é',él,'é‘fb'f'iqh o IXI,D, ..................................
b.d D PR 'E';'h'k’cib D
iii;é-”t'é Sy H&Hébéﬁﬁiﬁ B
;i..g.r.‘.i..f.i L A B
s 'p'éféﬁééé ......................... e i"'c'fy'p;éﬁ{ié .............................
o mtegra o technology ........................ o rpyB B
o 'b'i'l'é't' ................................................... Hbﬁé&ﬁh{h' . np SBaiT
i 'p'd'ﬁiii:'i'éé ............................................ 6H[5|)iﬂﬁ6ﬂﬁbé S

TASK 2.

Read and translate the text:

Benefits observed

Since they set up and started using their learning labs, benefits observed
by the case-study schools include:

* Teachers are using the space more exibly and are starting to approach teaching
differently.

* Teachers who have tried different technologies and pedagogic approaches in the
learning lab are designing lessons and starting their own projects making more
use of technology.

109



UNIT 19.

* Some teachers are using more enquiry learning, project learning and group
learning.

* Teachers are working with different apps and in different ways in their own
classrooms.

* More collaborative learning.

* The learning lab provides a space in which to develop students’ competences.
* Improved student motivation and engagement with learning.

* Students are more active in the learning process.

* Students can work collaboratively and multi-disciplinarily and use their
imaginations.

* In traditional classrooms, the outputs are very limited but in the learning lab stu-
dents can create different works and outputs, both digital and non-digital.

* Improvements in students’ multiple intelligences.
* Improved engagement with students’ families.
* Increased collaboration between teachers.

* A buddy system pairing teachers with student teachers when working in the
learning lab.

* Opportunities for the school to get involved in other projects with industry part-
ners with whom they form partnerships to build the learning lab.

« Publicity about the learning lab and the support already received from others has
encouraged more commercial companies to want to become involved as partners.

* Sponsors wishing to publicise their involvement with the learning lab raise the
profile of the school.

The impact of learning labs

In some of the case-study schools some formal research has begun to col-
lect evidence of the impact of the learning lab. In all the schools, some impact has
been informally observed by the school leaders or teachers involved.

Two university research projects are being carried out in Lab21 in Belgium
and other learning labs, further exploring the possibilities, the effects of the use
of technology in the classroom and the best ways to support teachers to integrate
technology into their practice. Results are not yet available.

In Germany, as the Edu.lab has not been operational very long, it is too
early for reliable evidence of impact to be available. However, the school carried
out a pre-test with teachers before they started to use the lab and, in summer
2019, the results of comparing this with post-use data will be available for the first
evaluation. Moreover, the local university will soon start some research to evaluate
the impact of Edu.lab. However, the research team has already noticed that experi-
ences in the learning lab have had some impact on the installation of technologies
elsewhere in the school. As a result, the school has decided not to install an
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interactive white board in every classroom but to install a teacher’s station where
they link up their laptop in all classrooms.

In Portugal, the school is working with a university partner, including
cooperating with the author of a doctoral thesis focused on the school and other
learning labs. The research includes ten lessons taught in the learning lab, and in
traditional classrooms for comparison, with three or four cameras used to study
the teachers and students throughout the lessons. The results will be available in
2020. Meanwhile Carlos has found that “the two classes in the pilot improved their
results, not a lot, but it is a start” and “there has now been a very high impact on
the way the teachers using the learning lab are working and using the resources”;
and “in their regular classes, even where they are still using rows of tables, teach-
ers have changed their methodology and the tools used with the students.”

In Spain, no research looking for evidence of impact has started yet, but
the school intends to plan this when following the nal steps in the FCL Toolkit.
Meanwhile Fran notes that “small changes are evident but change is a gradual pro-
cess” but “interest in incorporating ICT into teaching and learning processes has
been generated” and “improved collaboration between teachers has happened
especially due to the need to design scenarios and pedagogical activities for use in
the learning lab.”

In Turkey, the learning lab is quite new, and the school is not currently
carrying out or collaborating in impact research. However, it is piloting some
national projects which may contribute to relevant research. The team has infor-
mally observed significant benefits related to student engagement and learning
which are reflected in benefits observed.

TASK 3.

Answer the following questions:

1. Why do created learning labs demand new teaching approaches and tools?

2. How does engagement of various target groups impact on the improvement of
school education quality? Can you enumerate these target groups?

3. What is the case-study in Portugal?
4. Where is the application of the learning labs quite new?

5. Is it important to have post-use datafor the analysis of the results?

TASK 4.

Mark the following as true (T) or false (F):

1. In traditional classrooms the outputs are not very limited in the learning lab
students can create different works and outputs, both digital and non-digital.

2. One of the benefits of the learning labs is that teachers design lessons and start
their own projects making more use of technology.
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3. In Portugal, the pilot shows a high impact of created spaces on the way the
teachers work and use different resources.

4. Schools that have a learning lab are involved in mysterious projects with indus-
trial partners and form partnerships to build such learning labs.

5. In Germany, public universities have started some research to evaluate the
impact of learning labs.

TASK 5.

Translate the following sentences into Ukrainian:

1. A buddy system pairs teachers with student teachers when working in the learn-
ing lab.

2. Though small changes are evident, the change is a gradual process.

3. The research team noticed that experiences in the learning labs had had some
impact on installation of technologies in schools.

4. It is necessary to conduct a pre-test with teachers before they start to use learn-
ing labs.

5. We can observe improvements in students’ multiple intelligences.

TASK 6.

Translate the following sentences into English using Active Vocabulary:

1. KomaHga gocnifHukiB nposoania HedpopmasbHe CnocTepexeHHs 3a 3HaYHNUMY
nepesaramu, AKi Aa€ 3any4YeHHs CTYAEeHTIB Y HaBYaHHS.

2. HaBuanbHi nabopatopii 3abe3neyytoTb NPOCTIp A5 PO3BUTKY KOMMETeHLl
CTYZEeHTIB.

3. BnpoBagkeHHs HOBWX NeAarorivyHux NigxoAiB Ta TEXHONOTIM BiAbyBanoch LLBNLLE,
HI>XK 04iKyBanocCh.

4. 1ns Up0ro AOCNISKEHHSA BaXNMBO 3i6paTh 40Ka3n NO3UTUBHOIO BM/VBY BUKO-
PUCTaHHSA IHOBALMHNX HaBYa/lbHUX MPOCTOPIB 3 IHTErpoOBaHMMM TEXHOOTIAMMN.

5. CniBnpausa Mk BUMTENsIMY MOKpaLLyBaiacb 3aBAAKM MOTpebi y po3pobLi cue-
HapiiB Ta NejarorivyHnx 3axoais.

TASK 7.

Group work. Divide students into 2 or 3 small groups.

Each group shoud create a detailed plan for the design of a learning lab paying
attention to target groups, results, risks and benefits. Then each group should
present their plan trying to convience the other ones that their space is the best.
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Curriculum Design. Part 1

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

aging society

CYCniNbCTBO, WO CTapie

KyNbTypHa Yy TAMBICTb, PO3YMiHHS
0CO6NMBOCTEN IHLINX KYNbTYP

subject-specific competences

npeamMeTHi KoMneTeHL,il
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sustainability CTanicTb
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o Eﬁ&&rﬁﬁégs’ .................................. R
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TASK 2.

Read and translate the text:
Balancing subject-specific and transversal competences

Institutions, students and employers are placing increasing attention
on transversal, in addition to subject-specific competences, particularly as the
employment market becomes more fluid. As the labour market changes, so do
expectations regarding the type of transversal skills needed by graduates. These
now increasingly go beyond the typical communication and professional skills, to
include internalisation of societal values such as sustainability, ethics, inclusivity
and cultural sensitivity but also awareness of societal challenges such as digital
transformation, climate change or aging societies.

While many students develop transversal skills through extra-curricular
activities, previous work by European University Association (EUA) has identified
that many institutions also seek to embed the development of these skills into the
curriculum, in order to engage with all students.

However, when deciding on the competences to be covered, the challenge
is likely to be what to leave out, rather than what to put in, both for subject-specific
and transversal competences. Therefore, when building fit-for-purpose curricula,
institutions need to balance these needs and view them as complementary rather
than competing. This also promotes the need to view a curriculum holistically so to
avoid duplication and overlap.

Key considerations
As with the graduate attributes, there is a risk of lacking imagination when

it comes to identifying transversal skills or of defining a long and ultimately
unmanageable list of very specific competences. Institutions should consider
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focusing on a few priorities that resonate with the institutional profile, the gradu-
ate attributes, and the specific programme.

Some competences are required in order to study successfully either in
terms of academic skills or in terms of having the requisite knowledge to progress.
Others are more relevant for life after graduating. This difference will have an
impact on the point in the curriculum at which they are addressed.

With regard to transversal skills, it is important to address them in practice,
not just list them on paper. For example, many institutions aim to produce reflec-
tive and critical thinking graduates; however, on close inspection, these skills are
not specifically taught or assessed as part of a degree programme. Furthermore,
attaining and assessing transversal competences should be embedded into the
curriculum, not covered in stand-alone courses. However, the group identified a
particular challenge in the general lack of any common benchmark for assessing
the attainment of transversal skills.

Inspiring ideas and practices

Asking alumni, through surveys or focus groups, which competences devel-
oped through their programme they found to be most valuable in their post-uni-
versity life, and which they have found themselves to be lacking. This can prompt
reflection not just on whether a programme is meeting its stated aims, but also
whether the aims are fit-for-purpose in the first place.

Mapping both the subject-specific and transversal skills across the curric-
ulum and identifying specific “control points” at which they are assessed. Com-
bining the assessments of the two skill types can help to reduce the assessment
burden for staff and students and better reflect real-life application of skills and
knowledge. Team skills, for example, are not acquired by letting students work in
groups unsupervised, but might require a suitable design, including peer feedback.
There could also be an opportunity to assess generic competences gained through
extra-curricular activities.

TASK 3.

Answer the following questions:

1. What kind of skills do the graduates need in order to meet the requirements
expected by the employers?

2. How should fit-for-purpose curricula be built?
3. How can competences be differentiated?
4. What is important about transversal skills?

5. What is the right way to determine the most required skills for students?
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TASK 4.

Fill in the gaps using words from the box:

1. Combining the assessments of the two skill types can help to reduce the assess-
ment for staff and students and better reflect real-life appli-
cation of skills and knowledge.

2. Many institutions aim to produce reflective and thinking
graduates.

3. When building curricula, institutions need to balance these
needs and view them as complementary.

4. Attaining and assessing competences should be embedded
into the curriculum, not covered in courses.

5. There is the need to view a curriculum holistically so to avoid
and duplication.

TASK 5.

Translate the following sentences into English using Active Vocabulary:

1. OcKinbKy pUHOK Mpaui cTaB 6inbLU MiHAIMBKM, HaBYa/bHi 3akn1aAn Ta poboTo-
JaBLi noYanu NpUAINATY yBary TpaHCBepCalbHVIM KOMMETEeHLSIM.

2. 3aKnajmn NOBUHHI 3HANTV MOXJ/MBICTb 30CepPeAnTUCE Ha KilbKOoX npiopuTeTax,
Ki BiANOBIZalOTb IHCTUTYLiIIHOMY MPOo®iNto, XapakTepmucTikam BUMYCKHMKA Ta
KOHKPEeTHI nporpami.

3. [lesiki KOMMEeTeHTHOCTI MOTPI6GHI ANS YCMILLIHOro HaB4YaHHS abo AN 3abe3neyeHHs
HeOoOXiAHVX 3HaHb ANst Nporpecy. IHLWi € BiNbLL akTyaAbHUMUW AN XUTTA Nicas
3aKiHYEeHHS HaBYaHHS.

4. Baxx/IMBO OLiHUTW 3aralbHi KOMMETEeHTHOCTI, OTPYMAaHI BHaCNiJOK M03akKiacHol
po6oTu.

5. OKpiM TMMOBUX KOMYHIKaTUBHUX Ta NPOdeCiiHNX HaBNYOK, TPaHCBEPCA/bHI
KOMMeTeHLii BKt0UatoTb B cebe iHTepHani3aLito CyCcnifbHUX LiHHOCTeR, Taknx
AK CTaNiCTh, €TVIKA, IHKH3MBHICTb Ta KY/IbTYPHa YYTIMBICTb, @ TAKOX YCBiJOM-
NeHHS TakuX coujianbHMX Npobnem, sk undpposa TpaHchopMaLlis, 3MiHa KiimaTy
abo cTapiHHA cycninbCTBa.
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TASK 6.

Read and translate the text:
Ensuring curriculum coherence

An “ideal curriculum” is more than the sum of its parts. A group of experts
identified that coherence needs to be found from two perspectives. Firstly, con-
structive alignment supports building courses in which there is a clear link between
the course goals and intended learning outcomes, and teaching and assessment
methods. Secondly, components of a programme have to fit together across its
duration for each student. As such, a programme should not be viewed as a basket
of courses but as a logical and progressive selection with a clear “golden thread”
tying everything together. This becomes more challenging in programmes with
a high percentage of optional courses or in institutions that permit very flexible
study paths.

The group noted that, if taken seriously, this approach to curriculum
design requires a high degree of cooperation and communication to ensure that
the narrative is coherent from the perspective of both staff and students. It also
relies on an understanding of curriculum design as an ongoing process rather than
a one-time action. Curricula are not static; therefore, constant review and adjust-
ment are needed in order to maintain coherence even if individual teachers or
courses may change.

Key considerations

The starting point for curriculum coherence is to ensure that all elements
of the curriculum link back to the intended learning outcomes for the programme
as a whole, including references to the defined graduate attributes. Curriculum
mapping can be a useful approach, linking and cross-referencing the activities and
courses related to each intended learning outcome, competence and attribute.
Digital technologies offer options to facilitate this and make it visible for staff and
students alike. However, the group noted that it is challenging to make this useful
and visible in practice rather than being a theoretical exercise.

Many actors may be involved in curriculum design, but there needs to
be dedicated staff with overall responsibility for ensuring that all elements of the
programme fit together, even when individual teachers take responsibility for their
own courses. Real coherence can be best achieved when proactive communica-
tion and cooperation between teachers of different courses is encouraged and
supported, in addition to oversight from a programme director. This follows the
reasoning that the better the understanding that teachers have of what is being
covered in other courses, the more relevant they can make their own, as well as
avoiding overlaps. In this vein, curriculum coherence also encompasses issues
around workload and scheduling.

Inspiring ideas and practices

Considering moving away from the traditional approach of individual
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courses and using multi-disciplinary problem-based projects instead. This reflects
more realistically the integrated approach that is required in working life and can
reduce some of the restrictions that come with relying on courses as the adminis-
trative unit for delivering a curriculum.

Putting curriculum coherence at the centre of a programme evaluation
is of crucial importance. By bringing together different actors with a stake in the
programme and letting them compare their views, institutions can generate valu-
able impulses for further development and foster a shared understanding of the
curriculum’s core identity.

TASK 7.

Answer the following questions:

1. What are the perspectives of coherence?
2. How should curricula coherence be maintained?
3. What is the starting point for curricula coherence?

4. Why is it so important to develop communication and cooperation between
teachers?

5. How can coherence be achieved?

TASK 8.

Translate the following sentences into Ukrainian:

1. Curriculum design should be considered as an ongoing process rather than a
one-time action.

2. Real coherence can be best achieved when proactive communication and coop-
eration between teachers of different courses is encouraged and supported.

3. A programme should not be viewed as a basket of courses but as a logical and
progressive selection with a clear “golden thread” tying everything together.

4. In this vein, curriculum coherence encompasses issues around workload and
scheduling.

5. Curriculum coherence should be put into the centre of a programme evaluation.

TASK 9.

Mark the following as true (T) or false (F):

1. Curricula are not static; therefore, constant review and adjustment are needed.
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2. The better the understanding that teachers have of what is being covered in
other courses, the less relevant they can make their own.

3. The changes in the labour market causes modifications in the type transversal
skills needed by graduates.

4. Constructive alignment supports building courses in which there is an unclear
link between the course goals and intended learning outcomes, teaching and
assessment methods.

5. Curriculum mapping can be a useful approach, linking and cross-referencing the
activities and courses related to each intended learning outcome, competence
and attribute.

TASK 10.

Discussion:
Please consider your own or any other curriculum and discuss which competences

envisaged by it are subject-specific and which are transversal. Are they balanced?
Is curriculum coherence ensured there?
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Curriculum Design. Part 2

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

NPUNYLLEeHHS; TyT -

assumption NPUAHATTA Bi4NOBIJANbHOCTI
at one’s disposal Yy CBOEMY PO3MOPAAKEHHI
i é,}éﬁ'a"ﬁéHéb’é[ﬁkéﬁé)'ééb’éb ............................
G ctlcaspects ............................ ,ﬁ,i&ﬁ,ékfh'ﬁqﬁi'étﬁékﬂ ........................................
dlverSItyHpEACTaBHEHHICTbHaLI,IOHa!'IbHI/IXMEHLLII/IH
eTHiYHe i COLiOKYNbTypHe Pi3HOMAaHITTS
explicitly BiAKPUTO, ABHO
BWi34Ha Hapazja BMKNajaLbKoro
faculty retreat CKnaA,a,y yHigepf"cmeTy Ao

Kos10 060B'A3KIB, chepa KoMMeTeHLil,

remit npeporatnBa

to percelve ..................................... po3yM ITM, Cnp |/| |‘/’|Ma-|-|/| ......................................
to t ransm |t .................................... n e peAa BaTM .....................................................
to acco m modate ........................... anCTocyBaTM, p03 M| |_|_||yBaTV|, 3a6e3|‘|equaT|/|
to cram .......................................... 3axapa |_|_||yBaT|/|, 3a|-|OBH|.OBaT|/|, 3aCM|TL,|yBaT|/|
unlntended messages ................... HeHaBMMCH||-|OB|AOMneH H;:| .............................
W|th regard to ............................... 6epquAO yBarM ..............................................
Workload ....................................... HaBaHTa)KeHHg ................................................
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TASK 2.

Read and translate the text:
Taking the “hidden curriculum” into account

The concept of the hidden curriculum refers to learning processes and out-
comes that go beyond those explicitly defined and intended in the curriculum. This
includes the values and norms that are transmitted implicitly through the material
covered, the behaviour of the teachers, and the set-up of the learning environment.

Each student will experience their own version of the hidden curriculum
influenced by their own experiences. However, the group discussed that it is impor-
tant for an institution to pay attention to the informal and intangible aspects of
the curriculum in order to identify unintended messages. Such reflection is also
an opportunity to identify ways of embedding aspects that are important to the
institution but are not part of the formal teaching, such as internationalisation,
inclusiveness and societal relevance.

Consulting students on their experiences will support institutions in identi-
fying any mismatch between teaching intentions and student perception. Further-
more, raising awareness of the concept of the hidden curriculum among teaching
staff can prompt them to reflect on their own behaviours and assumptions, and
how these are presented through their teaching.

Key considerations

Some aspects of the hidden curriculum may happen organically and depend
on individual student experiences. However, some values such as diversity or
internationalisation can be identified and fostered within the curriculum design
framework in order for them to be more visible.

Students may have a very different perception of their hidden curriculum
to that identified by staff. Therefore, it is important to get student and alumni
input and feedback. Students in particular can also contribute to co-creating a
curriculum that makes certain intangible aspects more visible. As a first step, this
approach can be implemented quite quickly by asking students to suggest what
they perceive to be relevant case examples to illustrate the points covered in the
classroom.

Finally, it should be recognised that the hidden curriculum may also be
transmitted through extra-curricular activities as well as informal staff-student or
student-student interaction. It is important to give space for these experiences.

Inspiring ideas and practices

Using students (or student interns) to review the curriculum for specific
elements, such as inclusion or relevance to society. To go even further in getting a
fresh perspective, students from a different department or faculty could be asked
to carry out the exercise, or recent alumni as they have an overview of the whole
programme.
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Reviewing the curriculum plan specifically with regard to the language
used in it, as this transmits the underlying values, assumptions and prejudices that
could be brought into the classroom.

TASK 3.

Answer the following questions:

1. What does the concept of “hidden curriculum” mean?

2. What are other aspects of curriculum that are important to the institution,
except for formal teaching?

3. How can awareness on the concept of “hidden curriculum” be raised?

4. Why is it important to match student's and teachers’ perception of the hidden
curriculum?

5. Point out the ways to enrich curriculum.

TASK 4.

Translate the following sentences into Ukrainian:

1. Students can contribute to co-creating a curriculum that makes certain intangible
aspects more visible.

2. Raising awareness of the concept of the hidden curriculum among teaching staff
can prompt them to reflect on their own behaviours and assumptions.

3. Students from a different department or faculty could be asked to carry out the
exercise or recent alumni as they have an overview of the whole programme.

4. Such reflection is an opportunity to identify ways of embedding aspects that
are important to the institution but are not part of the formal teaching, such as
internationalisation, inclusiveness and societal relevance.

5. The hidden curriculum may also be transmitted through extra-curricular activities
as well as informal staff-student or student-student interaction.

TASK 5.

Make up sentences using given words. Use different verb tenses:
Alumini input, diversity, mismatch, to perceive, intangible aspects, informal

staff-student interaction, unintended messages, to pay attention, awareness,
value.
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TASK 6.

Read and translate the text:
Aiming for didactic variety and effectiveness

Variety in itself is not a value; however, different skills, competences
and content require different approaches for students to learn most effectively.
Teachers should have a variety of pedagogical options at their disposal in order
to choose the most appropriate approach for each context as well as to accom-
modate different learning styles and needs. This also concerns assessment, as
there is little point in implementing student-centred approaches to teaching, if the
assessment methods are not also aligned.

Aiming for didactic variety also pushes institutions to offer sufficient train-
ing and support to teachers, ideally also including opportunity for experimenta-
tion, innovation and sharing practice. Lack of time and motivation to participate in
pedagogical training is a frequently cited barrier for professional development.

Key considerations

The choice of didactics should not only be the remit of the teacher, it
should also be linked to the overall course design and its place within the pro-
gramme so to ensure coherence. This points again to the need to view pro-
grammes holistically, not just in terms of the content, but also in terms of the
teaching and assessment methods.

The effectiveness of varying teaching and assessment approaches is also
linked to scheduling and workload. The group identified that traditionally, there is
a tendency to cram many large assessments into a short time at the end of a term.
This may in fact be counter-productive, for both students who find their workload
heavily weighted within a short timeframe, and for staff who also have to con-
dense all their marking and assessment work.

Inspiring ideas and practices

Reflecting on opportunities to combine assessments so that one exam or
project serves to assess two or more courses. This requires a high level of plan-
ning and coordination initially, but ultimately can reduce the workload for staff
and students.

Organising “programme labs” in the form of a faculty retreat, where the
teaching staff of a programme can have a one or two-day workshop on didactic
aspects of the programme, learn from each other and also move towards curricu-
lum coherence from a didactic point of view.

TASK 7.
Answer the following questions:

1. Why is variety valuable, even though not being a value?
123



UNIT 21.

2. How can be didactic variety achieved?
3. What should be done to ensure the programmes’ coherence?

4. Why is scheduling and workload important for effectiveness of varying teaching
and assessment approaches?

5. Is it possible to improve didactic approaches? If the answer is “yes”, then explain how.

TASK 8.

Mark the following as true (T) or false (F):
1. Itis important to to combine assessments so that one exam or project serves to
assess two or more courses.

2. If the assessment methods are aligned, student-centred approaches shoud be
implemented to teaching.

3. Participation in pedagogical trainings is a frequently cited barrier for professional
development.

4. Teachers should have a variety of pedagogical options at their disposal in order
to accommodate different learning styles and needs.

5. There is a tendency to cram many large assessments into a short time at the
end of a term.

TASK 9.

Fill in the gaps using words from the box:

holistically heavily weighted “

1. Sometimes, students find their workload

2. One of the best ways to move towards curriculum coherence from a didactic
point of view is organizing

3. The programs should be viewed , hot just in terms of the
content, but also in terms of the teaching and assessment methods.

4. The choice of should be linked to the overall course design
and its place within the programme so to ensure coherence.

5. There is a tendency to many large assessments into a short
time at the end of a term.
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Curriculum Design. Part 3

TASK 1.

Active Vocabulary. Memorize the following words and word-combinations:

away days BWNi3Hi 360pn KONEKTUBY, BUXiAHI

D ST BBﬂ3Ky ................................................
o ownershlp ................................. S T
decino maklng bogiag op o |_|_|,o npmmmaron: . pILIJeHHFI ..................
d|SC|pI|naryf|eIdsnpeAmeTleany3| ...........................................
dlssemlnatlonpo3r|08c+op,>|<eHHﬂ ..........................................

EUA (the European
University association)

external stakeholders 30BHILLUHI 3aLiKaBAeHi CTOPOHMU

.g. I crlpaB>|<H ; yqaCTb/sanyqu e
meanlngfu [ e I,CI,HVII/I3BF|30K .............................
B s A o6pa3 B
retreatBM|3p,HaHapap,a .............................................
sabbatical position  nocaga Ha 4ac TBOpUOi BIANYCTKM Bk N1agaua
SteerlngKOOpp,I/IHyBaHHF!KepyBaHHﬂ .........................
e
totackIeBmp|LuyBaT|/| ...................................................
toralsecomplalntsBMKnMKaTMCKaprM .........................................
tomstlgateadlalogue .................... IHILI,I-OBaTI/IHaAIaﬂOF .....................................
todrawmsp|rat|onqepnaTMHaTXHeHHﬂ ......................................
transparencynpo3op|CTb ....................................................

TASK 2.

Read and translate the text:
Enabling student participation

The group identified two main strands to student participation as a
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component of an “ideal curriculum”. First, it reflects the concept of student-centred
learning, a central and distinctive feature of educational policy and practice in the
European Higher Education Area. At the heart of student-centred learning is the
need for students to take responsibility for their own learning; but in order for this
to happen, institutions need to provide a framework of policies and practices that
facilitate this.

Second, it covers the involvement of student representatives in relevant
decision-making bodies. Students provide a different perspective to issues such as
curriculum content and teaching and assessment methods, often bringing in ideas
or concerns that would not be identified by staff. As such, institutions should seek
to involve students in all the components of an “ideal curriculum”.

These two strands foster a culture of participation and co-ownership in
which students are listened to and supported in steering their own development.

Key considerations

While student-centred learning is a frequently mentioned term in European
policy documents, previous work by EUA has identified that many institutions lack
a common understanding of what this means in their own context. In practice, the
concept covers a range of issues including strategies and policies, flexible learning
paths and curriculum design, teaching methods and pedagogical training, student
assessment, and student services and learning resources. Consideration of these
tangible aspects can support the shift of mindset and culture that is necessary for
a student-centred learning environment.

It is important that the inclusion of student representatives in curriculum
committees or other decision-making bodies is not limited to treating them as a
channel of communication between staff and the rest of the student body, but as
an approach to genuine involvement. However, to do this, student representatives
are likely to need training in the aspects of institutional work to which they are
contributing. This can be challenging as many of them are only in the role for one
year and do not have sufficient time to build on their initial experiences. Longer
mandates or full-time sabbatical positions are two possibilities to tackle this.

Genuine student involvement also relies on teachers being open to stu-
dents’ suggestions and proactive in using approaches for co-creation. In this way,
students are partners in the process and contribute to finding solutions rather
than just raising complaints or concerns. Beyond this, staff need to be active in
reaching all students, not just the appointed representatives.

Inspiring ideas and practices

Setting out a “contract” between students and staff at the start of each
course to establish the expectations on each side. This supports transparency
with regard to the content to be covered as well as the teaching and assessment
approaches, fosters students taking responsibility for their own learning, and
reaches all students rather than just formal representatives. The “contract” can
be discussed at the start of the first class to ensure that everyone has a common
understanding of the goals and expectations.
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Exploring ways to involve students in curriculum review and enhancement,
beyond questionnaires could include focus groups or open discussion sessions
between staff and students at the end of each semester or academic year. The key
is to instigate a dialogue rather than just collecting feedback.

TASK 3.

Answer the following questions:

1. What are the main components of an “ideal curriculum™?

2. What do these components promote?

3. Why is it important to include student representatives into curriculum committees?
4. How are students treated in the process of co-creation?

5. What is the principle of designing an “ideal curriculum”?

TASK 4.

Translate the following sentences into English using Active Vocabulary:

1. YcniwHa B3aeEMOZia MiX CTyAeHTaMU | BUKNagavyaMim CTBOPHOE NPO30PIiCTb LWOA0
MeTOZAIB BUKNAAAHHSA Ta OLHIOBaHHSA, CNPUSE BMXOBaHHIO BiANOBIAaNbHOCTI
CTYAEHTIB 3a BfaCHe HaBYaHHA Ta OXOMJIHOE BCIX CTYAEHTIB, a He nuvLe odiliiHnX
npeacTaBHUKIB.

2. Ha npakTuuj, us KOHUenLis OXOMNKE LNy HU3KY NTaHb, AKi BKAHOYaOTb CTpa-
Terii Ta NoNiTNKY, pPO3POOKY FHYUKMX HaBYabHUX MAaHIB Ta HaBYanbHUX
nporpam, MeToAMKN BUKNAJaHHS Ta NeAarorivHy NiAroToBKyY, OLiHKY CTYAEeHTIB,
a TaKoX NOCNYrn AN CTYAEHTIB Ta HaBYa/bHi pecypcu.

3. CTyZeHTI € NapTHepPamu B NpoLieci OLiHKM abo po3po6KM HaBYabHUX NPOrpam
Ta CNPUSIOTb MOLLYKY PillieHb, @ He INLLE 03BYYYHOTb CKapr Yn Npobaem.

4. B OCHOBI CTYA€HTOLEHTPOBAaHOr0 HaBYaHHA NeXNTb NOTpeba CTYAEHTIB B3ATH
Ha cebe BiAMOBIJaNbHICTL 3@ CBOE HABYAHHS.

5. TonoBHe - Le iHiuitoBaTK gianor, MiXx CTyLeHTaMn Ta BUKIagavyaMun, a He NpocTo
36MpaTy BIATYKU.

TASK 5.

Mark the following as true (T) or false (F):
1. The students can be involved in curriculum review and enhancement by partici-

pation in focus groups or open discussion sessions between staff and students
at the end of each semester or academic year.
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2. A“conflict” set out between students and staff at the start of each course sup-
ports transparency with regard to the content to be covered.

3. Most students have sufficient time to build on their initial experiences con-
cerning their contribution to the curriculum committees or other decision-mak
ing bodies.

4. Genuine student involvement relies on teachers being open to students’ com-
plaints and proactive in using approaches for co-creation.

5. The universities should look for involvement of students in all the components
of an “ideal curriculum”.

TASK 6.

Read and translate the text:

Fostering continuous exchange, communication and collaboration among
teachers

Communication and collaboration enhance the quality of curricula and
teaching in several ways: by integrating research processes and outputs into the
curriculum, thus creating and sustaining a meaningful connection between
research and teaching; ensuring broad participation in the development and
review of programmes; providing opportunities for peer learning for continuous
professional development; developing and disseminating university policies.

A coherent curriculum depends on extensive communication and collab-
oration being part of the institutional culture. Institutions are increasingly moving
away from the traditional view of teaching as an individual responsibility, but this
requires a change in culture, not just practice. Having a framework for collabora-
tion and peer learning is an important step towards a common understanding of
teaching as a shared and collaborative responsibility.

Key considerations

There is a whole web of communication lines to consider and foster,
including those between different levels of organisation; between various actors
involved in a particular programme; between teachers and support staff; between
staff and students; between teachers in different disciplinary fields; between
internal and external stakeholders. Each line might need a different approach to
be effective.

Communication and exchange do not necessarily happen organically.
There needs to be a framework in place for planned and regular meetings
between and across all levels. This helps to foster a culture of collaboration where
people are proactive in communicating beyond the formal meetings.

The group identified that the institutional leadership has an important role
in setting an example in the way in which they communicate. Here in particular,
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the value of face-to-face dialogue should not be forgotten; communication is far
more than just dissemination of information.

Inspiring ideas and practices

Drawing inspiration from the research community and holding teaching
retreats, away days or seminars can help to foster a culture of communication and
exchange in an environment that gives space for creative thinking and experimen-
tation.

Moving away from the dominant “solitary” way of developing courses and
teaching them. Teaming teachers up (maybe also together with learning designers
and administrators) for developing a new course or encouraging team teaching by
making sure that the extra effort is rewarded (instead of just dividing the teaching
hours by two) might even help to create a stronger collaborative culture.

TASK 7.

Answer the following questions:

1. How can quality of curricula and teaching be achieved?
2. What does a coherent curriculum depend on?

3. How should communication and exchange be arranged among programme
actors?

4. What is the way to foster such communication?

5. Is it possible to ensure exchange for promotion of creative thinking? If so, how
can it be achieved?

TASK 8.
Fill in the gaps with appropriate words:

1. The culture of communication will be fostered by carrying out teaching
, away days or seminars.

a) weekends b) retreats
c) lessons d) holidays
2. Institutions are increasingly moving away from the view of

teaching as an individual responsibility.

a) traditional b) official
c) inofficial d) generous
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3. The quality of curricula and teaching can be by communica-
tion and collaboration.

a) increase b) enhancement
c) improve d) enhanced

4. The value of face-to-face dialogue should not be forgotten; communication is

far more than just of information.
a) distribution b) dissemination
c) disseminate d) usage
5. The envolvement of stakeholders helps to develop gradu-

ate's competences and skills demanded by the current labour market.

a) internal b) public
c) invited d) external
TASK 10.

Discussion:

1. Imagine that you are a member of the University teaching staff. How will you
involve students into the process of curriculum design?

2. What methods will be efficient to introduce student-centered learning into
Ukrainian educational establishments?

3. Prepare a short report on how to foster continuous exchange, communication
and collaboration among teachers in your University.
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TEXT 1.

WHAT IS EVIDENCE-BASED LEARNING AND TEACHING?

The concept of evidence-based learning and teaching (EBLT) is complex
and multifaceted. While there is consensus on some key characteristics, there is
none on its definition, either in the literature or among practitioners. The concept
covers intersecting fields and areas of university activities, upon which both the
institution (at its various levels) and individual academics can act. EBLT elements
cover pedagogy, didactics, scholarship of teaching and learning (SOTL), but also
quality assurance processes, data collection and management, as well as gover-
nance and management models.

To the expert group which studied the issue, EBLT tackles two important
questions: how to adopt an evidence-based methodology while teaching and how
to select and use the best evidence to take informed decisions for learning and
teaching in a sustainable way.

Based on research literature and practices discussed during its meetings,
the group defines EBLT as follows:

EBLT concerns connecting learning and teaching to evidence-based meth-
ods, strategies and processes, through nurturing a systemic institutional culture
that is committed to continuous improvement of student learning.

The EBLT approach is guided by ubiquitous critical thinking and typically
includes the following main steps to be carried out in a cyclical way:

1. Decide on and define the question to be addressed.

2. Collect and analyse evidence (i.e., the data, information and literature) needed
to proceed.

. Elaborate and design initiative(s) (including objectives and assessment indicators).
. Implement and practice the initiative(s).

. Assess the outcomes of the initiative(s) against its (their) objectives and indicators.

o U1 AW

. Take decisions based on evidence (including outcome assessment) and apply
feedback (back to step 4 above) in order to improve the process through the
next step, in a quality-driven manner.

An EBLT approach requires continuous data collection and analysis at
course, programme and institutional level as all three levels have an inseparably
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intertwined effect on the quality of learning and teaching. Decision-making should
make use of this data and analysis in a transparent way, and contribute to the
dissemination of best practices.

Universities are knowledge-based institutions; therefore, it would be ratio-
nal if they approach learning and teaching in an evidence-based manner. But that
is not always the case. Therefore, the group developed three main arguments to
support the adoption and development of EBLT at universities:

1. Evidence-based approaches bridge teaching and research

EBLT proposes a scholarly attitude to teaching and education design (e.g.,
curriculum or course design), as recommended by the European Principles for the
Enhancement of Learning and Teaching (Principle 6). Teaching is still often seen
as an individual activity whose scientific and evidence-based aspects only relate
to the teachers’ own research, not to their teaching. Evidence-based reflexivity on
learning and teaching should open opportunities for exchanging and collaborating
with peers, in experimenting, implementing and assessing outcomes of pedagog-
ical practices. In this regard, it provides an approach to teaching that is similar to
scientific research. In doing so, research and teaching activities would be perceived
as cross-fertilising and not as competing activities, contrary to what infrequently
happens.

2. Existing internal quality assurance can nurture evidence-based approaches

Alarge amount of data on learning and teaching is already systematically
collected for quality assurance purposes. EBLT should be profiled as essential
for developing learning and teaching in any university as part of an institutional
quality assurance (Principle 10 in the European Principles for the Enhancement of
Learning and Teaching). Naturally, this data could also be made available to inform
any EBLT initiative, if that is not already being done. Nevertheless, the group
observed that quality assurance is sometimes considered by academics and
authorities as a separate administrative duty, competing with research and teach-
ing missions. However, teaching staff should see cyclical quality assurance pro-
cesses as an opportunity to access valuable information, for example, feeding into
designing curricula or implementing innovative initiatives in learning and teaching.

3. Evidence-based approaches are nurtured by existing evidence collection
and academic structures

Collecting data-based evidence and assessing EBLT initiatives would in
most universities require a mindset shift rather than additional processes. There
is already plenty of data to inform decisions and tools for enhancing learning and
teaching at institutions, but they are not always grouped in an overarching, easily
accessible data lake, partly due to GDPR requirements for anonymity. This leads to
them not being used efficiently, most likely. For instance, socio-economic and
academic data about student profiles and their learning experience, teaching
methods and student learning activities, and course or programme evaluations
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are not always owned by the same organisational units and may not interconnect.
Similarly, entities in charge of learning and teaching and quality management
already exist at programme, faculty, department, or university levels. Therefore,
there is usually no need to create new entities to implement EBLT, but to shift the
mission of existing ones (Principle - 3 in the European Principles for the Enhance-
ment of Learning and Teaching).

TEXT 2.

WHAT IS VIRTUAL EXCHANGE?

Virtual Exchange (VE) is a practice, supported by research that consists of
sustained, technology-enabled, people-to-people education programmes or
activities in which constructive communication and interaction takes place
between individuals or groups who are geographically separated and/or from
different cultural backgrounds, with the support of educators or facilitators. Virtual
Exchange combines the deep impact of intercultural dialogue and exchange with
the broad reach of digital technology. (https://evolve-erasmus.eu/about-evolve/
what-is-virtual-exchange/)

VE aims to allow an increasing number of people to have a meaningful
intercultural experience as part of their formal and/or non-formal education. This
type of activity may be situated in educational programmes across the curriculum
in order to increase mutual understanding, and global citizenship, as well as in
informal education projects. Virtual Exchange also fosters the development of
what have been recognized as employability skills such as digital competence (the
ability to communicate and collaborate effectively online), foreign language com-
petence, communication skills, media literacy and the ability to work in a diverse
cultural context.

Virtual Exchange is:

e sustained: unfolding over time with regular, intensive interaction;

» technology-enabled: using new media, digital, and/or mobile technologies;

* preferably based on regular synchronous or near-synchronous meetings using
high social presence media;

* people-to-people: involving inclusive, intercultural collaboration and dialogue,
that bridges differences and distances and inspires action with a long term posi-
tive impact on relationships;

* learner-led: following the philosophy of dialogue where participants are the main
recipients and the main drivers of knowledge; learning through dialogue means
that participants will be seeking mutual understanding and co-creating knowl-
edge, based on their own experiences;

» facilitated: with the support of trained facilitators and/or educators;

* educational: Integrated into formal and/or non-formal educational programmes
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and activities to develop measurable increases in the skills, knowledge, and atti-
tudes that foster pro-social behaviours;

e structured to foster mutual understanding: covering topics related to identity,
empathy, perspective taking, critical reflection, intercultural understanding, and
helping participants to engage in constructive conversations in the face of
ontological and epistemological differences; a key tenet of VE is that intercultural
understanding and awareness are not automatic outcomes of contact between
different groups/cultures.

The following terms are sometimes taken as synonyms to VE and can over-
lap with it:

* telecollaboration in the field of language learning;
* globally networked learning;
* collaborative online international learning;

* Online Intercultural Exchange.

The following types of programmes do not fall under VE:

* simple MOOCS (Massive Open Online Courses) with no sustained interactions
between small groups of students;

* distance learning courses;
* creating social media groups;
e unmoderated, unsustained, unstructured programs;

e virtual mobility which is closer to distance online education, that is, ‘studying
abroad’ at another institution without having to go there and making claims to
intercultural learning purely through being ‘cross-border’;

* programs that lack a sustained pedagogy for interaction, such as programs with
only one moment for interaction, like a one-off meeting.

It is an important time for Virtual Exchange as policy makers at institu-
tional, national and transnational levels across the globe are showing an interest in
this type of educational activity. The European Commission launched the
Erasmus+ Virtual Exchange pilot project in January 2018. It is a project established
under a contract with the Education, Audiovisual and Culture Executive Agency
(EACEA), financed by the European Union's budget. In the United Statesan increas-
ing number of universities are developing units or centres which support their
staff in the development and implementation of Virtual Exchange projects. The
first university to do so was the State University of New York, whose Collaborative
Online International Learning (COIL) Center has become an important reference
point for many other universities in the US, but also Europe. The COIL model is
increasingly being recognised as a valid way for universities to internationalise
their curricula (Rubin and Guth 2016; De Wit, 2016).
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TEXT 3.

INTERNATIONALISATION OF HIGHER EDUCATION TODAY:
PRACTICES AND APPROACHES

Universities across Europe (and beyond) have varying approaches and are
at different stages of internationalisation, due to their diverse institutional,
regional and national contexts. Some universities have a separate, institutional-
level internationalisation strategy, which sometimes includes a concise definition
of the concept. Other universities have chosen to embed internationalisation as a
crosscutting element of their strategies.

Across institutions, there is usually a strong will and interest to enhance
their internationalisation efforts through all their activities. Yet, actors involved in
these efforts may view or prioritise these efforts differently.

Students are generally equally enthusiastic about the opportunities
offered by an internationalised education and are aware of the benefits to their
own professional and personal development. They are, however, often confronted
with obstacles arising from the organisation of internationalised education,
especially with regard to mobility. Both the student focus group and survey results
referred to bureaucratic hurdles, including problems with the recognition of cred-
its earned abroad, as well as a lack of support in preparing for the mobility period
and in processing and reflecting on its outcomes.

Equally, staff often find insufficient support to develop their skills and
competences in contributing to internationalised education. They may also find it
difficult to take advantage of internationalised professional development. More-
over, elements of internationalisation in institutional strategies, and the role of
individual staff or staff categories in implementing these elements, are not always
communicated clearly.

Considering these experiences, the group identified the following practices
challenging and sometimes impeding meaningful internationalisation in learning
and teaching:

1. A clear, jointly developed and communicated understanding of international-
isation and its importance to providing quality education is often lacking, even
when internationalisation is mentioned as a cornerstone in universities’ strategy
documents. This hinders the development of an internationalisation commu-
nity-of-practice and shared responsibilities in implementing internationalised
education, even though such a community would be the basis for the success of
any comprehensive and lasting internationalisation.

2. Internationalisation as a comprehensive and purposeful approach is already
successfully established in research, whereas internationalised learning and
teaching is often reduced to mobility and language issues. It would be more
fruitful to define it more broadly as an approach aiming to equip teachers and
students with a mindset, skills and competences geared towards addressing
global challenges and solutions, including measures to develop such a mindset
through course content and teaching methods.
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3. Many universities have initiatives and programmes developed to promote
and foster an internationalised learning experience. These are often initiated
and carried out at the department, programme or even individual level. Yet in
many cases, concerted efforts to connect all existing activities are lacking. One
factor potentially contributing to this lack of a connection might be the wide
spread existence of international offices as separate organisational units. These
may lead to internationalisation activities being understood as a desirable
addition to a university’s, faculty's or programme'’s offer, rather than a funda-
mental aspect of fit-for-purpose education provided to every student, which has
implications for both students and teachers.

a. Since international activities are often targeted at either domestic or interna-
tional students, these two student populations remain disconnected, even
though both would benefit from a common learning experience, e.g., through
intercultural communication classes or a curriculum designed to equip all learn-
ers with transversal, global skills. In addition, students are rarely aware of their
university's full range of internationalisation activities, as reported by the stu-
dent focus group.

b. Where internationalisation is not a comprehensive approach to education
provision covering all aspects of university life and a mindset pervading an
institution’s learning and teaching culture, it risks remaining a niche project
dependent on the efforts of a few individuals. At the same time, existing efforts
by individual teachers to either offer an international learning experience to stu-
dents (e.g., through their choice of topics or teaching methods, or through con-
tact with international peers during the course) or to enhance their own compe
tences, are not always acknowledged or supported by their supervisors.

4. The issues discussed above lead to students not always being able to process,
reflect and communicate the wider added value of their international learning
experience, regardless of whether the experience was obtained abroad or at
the home university. However, clearly articulating a global mindset and skills as
learning outcomes would facilitate promoting the relevance of internationalised
learning and teaching to stakeholders (e.g., employers), social partners, stu-
dents’ families and the local and international community.

Thoughtfully designed, comprehensively communicated and implemented
internationalisation measures have the potential to transform university education
and its outcomes.

TEXT 4.

STRATEGIES FOR TEACHING AND LEARNING IN THE DIGITAL AGE

A new vision for contemporary higher education must necessarily pro-
vide a clear understanding on how digital technologies can enrich the student
experience in the European Higher Education Area (EHEA). This requires strategic
approaches to teaching and learning on national as well as institutional level. The

136



ADDITIONAL TEXTS FOR READING.

first rounds of the Bologna Process aimed to increase the quality of learning and
teaching by indirect means - focusing on structural reforms to standardise and
harmonise structures and processes around study conditions. While individual
academic autonomy for the implementation of concepts for teaching is the back-
bone of the EHEA, there is further need to acknowledge that major improvements
to ensure and enhance the quality and relevance of learning and teaching can only
take place in an ecosystem of strong institutional and national support.

Related reform and adaptation can only be implemented in higher educa-
tion through concerted efforts at three levels - national, institutional and individual
levels.

On national and institutional level, the Bologna Implementation Report
2018 started measuring national strategies and policies on the use of new technol-
ogies in teaching and learning. The authors emphasize the importance of strategic
approaches towards digitalisation and new technologies in teaching and learning;:

“For new technologies to be used in an effective, efficient and trustful way
in teaching and learning in higher education, certain framework conditions need to
be met. New technologies need resources, infrastructure and human resources to
use them. They equally need to be integrated into curricula, while learning outcomes
acquired through using new tools need to be assessed and trusted at national level
and abroad. Action required for the implementation of these changes needs long-term
strategic planning, changes in the legal environment and financial resource allocation.”
(European Commission/EACEA/Eurydice, 2018, p. 75)

According the report, 38 EHEA member states have accordingly imple-
mented some kind of national strategies and/or policies on the use of new tech-
nologies in teaching and learning. An important next step would, however, be an
even stronger focus on the institutional level and respective support mechanisms
for strategy development.

The institutional level is the remit of the management and leadership of
a HEl, where the objective is to react adequately to changes in the institutional
environment. This requires changes to processes and encouragement of specific
behaviours by academics and administrative staff through organisational change
which is enabling and encouraging. Higher education policy and state regulations
are an important part of the environment of a higher education institution. Institu-
tions and the behaviours of staff in higher education are governed by regulations,
incentive-setting and monitoring instruments set by higher education policy.

Put more succinctly, the combination between state-level policy and
strategic efforts of higher education institutions set common goals and directions,
focuses efforts, defines organisational structures and provides a certain stability to
institutional responses (Mintzberg, Ahlstrand, & Lampel, 2009).

So, whilst higher education institutions should be developing strategies for
higher education in the digital age to fully harness the opportunities and limit the
risks of digital technologies, state policy should work to ensure that the environment
within which higher education institutions operate is supportive of digitalisation.

In the context of new public management, higher education institutions
have been actively using strategy to secure collective and coherent responses to
changes in their environment, including adoption of the Bologna Process structures
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(Jongbloed, 2015); and the challenges of ‘Bologna Digital’ should be treated in the
same way.

Opportunities and Challenges of Digitalisation

According to the EUA Trends study, around half of all responding HEls
affirmed (“Yes, it is the case”) that digital learning was “becoming part of the insti-
tutional strategy” and just under half affirmed that digital learning was now being
used more strategically (Gaebel & Zhang, 2018). This is good news, although it cur-
rently tells us little of how embedded digitally-enhanced teaching and learning are.
It does, however, put an important emphasis on digitalisation being part of holistic
strategic approaches rather than isolated digitalisation strategies. However, there
is also a discrepancy between documented strategies and what is actually imple-
mented. This is also connected to the constraints on HEls in terms of resources
(e.g., funding system), regulations (which might inhibit some changes) and existing
structures, which undervalue excellence in teaching and learning.

Internal strategic discourse on digitalisation at HEIs and innovation in
teaching and learning must therefore also be regarded as a catalyst for the overar-
ching discourse on the role of teaching and learning at universities. The overarch-
ing debate on the understanding of “teaching and learning” amongst all HEI stake-
holders is often still neglected the strategic basis for all other topics and sub-areas.

The challenge of digitalisation is to find a way to embed it into the whole
operation of the higher education institution. That is to say that the goal of strat-
egies for higher education in the digital age should not be the provision of digital
services, but the improvement and innovation of teaching and learning through
digitalisation. This objective requires a high level of cooperation throughout the
institution, which brings together the various parts of the HEI's operation to ensure
that all perspectives on objectives and capacities are considered when develop-
ing strategies for teaching and learning in the digital age. The following principles
could, amongst others, be considered crucial to such a process:

* The HEI needs a strategic vision, which emphasises specific teaching and learning
objectives (such as those presented in the previous chapters).

* The HEI needs to ensure involvement of teaching staff administrative / support
staff and student representatives in the design and implementation of strategies.

* The HEI needs clear capacity-building efforts for teaching and administrative staff.
* The HEI needs a visible and common monitoring framework.

Since most HEIs will be dealing with this challenge and looking for solu-
tions at the same time, the opportunity for sharing and exchanging knowledge and
indeed best practices should be considered.

A clear objective for the near future is to make strategies and successfully
implemented activities visible and valuable through bottom-up analyses that serve
both a better visibility on political level as well as within institutions. This could
also be flanked by a monitoring framework on the European level, which uses key
indicators to make such activities visible (such as currently used within the Bologna
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Process Implementation Report for other areas and the national strategy level).
Such work should also clarify overlaps and opportunities for consolidation in
reforms around digitalisation in the areas of research and administration.

As mentioned above, national policy frameworks are also a key enabler in
this context - and if they have not been adapted to the impacts of digitalisation
such as flexibility and personalisation of support, they can also be an inhibitor.
Therefore, it is vital that policies (strategies) are also launched at national level,
which support and promote a digitally-enhanced provision of higher education.
The Bologna Process Implementation Report found that most higher education
systems have a national strategy or policies in place on the use of digital technol-
ogies in learning and teaching. Four countries (Estonia, Germany, Italy, and the
Netherlands) have a specific strategy on the use of digitally-based teaching and
learning methods in higher education and 21 promote and support institutions in
making the use of new technologies mainstream. However, only seven systems
provide new resources for staff training on this (Croatia, Czech Republic, Finland,
France, Germany, Kazakhstan, and Poland).

This level of reporting provides only minimal insight into whether and how
governments are truly supporting ‘Bologna Digital’ becoming a reality. This leads
to the conclusion that there is not a monitoring framework currently being used,
which provides sufficient insights into how digitalisation strategies and policies are
structured and how effective they are. New strategy development programmes
could be promoted through competitive funding for institutions or fellowship
programmes for learning and exchange for people in key roles in higher education
(teachers, institutional leaders, students, policymakers).
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TEST

VOCABULARY: PART |

Task: match the terms with their definitions:

1) comes at the end of a learning sequence and is used to
acknowledge, record and report on students’ overall achievement at a given point.

a) Evaluative assessment b) General assessment
¢) Summative assessment d) Formative assessment
2) uses real-world scenarios, challenges, and problems to

engage students in critical thinking, problem solving, teamwork, and self-
management.

a) Problem-based learning b) Inquiry-based learning
c) Project-based learning d) Cooperative learning
3) learning is often also referred to as “hybrid” learning, and

can take on a variety of forms in online education environments.

a) Blended b) Creative
c) Active d) Flipped
4) is a structured form of small-group learning that emphasizes

student preparation out of class and application of knowledge in class.

a) Team-based learning b) Small group learning
c) Problem-based learning d) Project-based learning

5) Useful feedback on the teaching-learning process as it is happening is usually
provided by generally simple, non-graded, anonymous, in-class activities called

a) diagnostic assessment b) Classroom Assessment Techniques (CATSs)
c) assessment methods d) online assessment

6) The ability to read between the lines, recognize bias in yourself and others, ask
the right questions recognize the existence of problems as well as implicit and
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explicit assumptions and identify relevant and irrelevant information in argu-
ments is called

a) critical thinking b) creative thinking
c) strategic thinking d) efficient thinking

7) The ability to separate fact from opinion in an argument is called

a) Drawing Conclusion b) Socratic Questioning
c¢) Evaluate Arguments d) Recognizing Assumptions
8) is a “tried and true” cooperative learning strategy that helps

students create their own learning. Students are arranged in groups and
assigned a different piece of information.

a) Group approach b) Case study
¢) Active learning d) Jigsaw technique
9) involves structuring classes around small groups that work

together in such a way that each group member’s success is dependent on the
group's success.

a) Collaborative learning b) Cooperative learning
¢) Enquiry-based learning d) Peer learning
10) is a term which encompasses all the knowledge, skills, and

ways of thinking students need to adopt in order to be prepared and eventually
become successful when navigating the rough waters of their future professional
and personal lives.

a) Essential learning b) Organized learning
¢) Deep learning d) Deeper learning
11) is one of the transversal competences educators need to

instil in learners.

a) Leaning competence b) Professional competence
¢) Digital competence d) General competence
12) presupposes activities may differ considerably, but focus

on students’ exploration or application of the course material, not simply the
teacher’s presentation or explication of it.

a) Group work b) Focused learning
c) Collaborative learning d) Cooperative learning
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13) is a research-based strategy that actively involves students
in the exploration of the content, issues, and questions surrounding a curricular
area or concept.

a) Inquiry-based learning b) Problem-based learning
c) Project-based learning d) Enquiry-based learning
14) is often defined as structured professional learning that

results in changes to teacher knowledge and practices, and improvements in
student learning outcomes.

a) Adult professional development b) Student professional development
¢) Teacher professional d) Teacher professional development
15) is a process whereby students engage in activities, such as

reading, writing, discussion, or problem solving that promote analysis, synthesis
and evaluation of class content.

a) Active learning b) Slow learning
c) Passive learning d) Quick learning

VOCABULARY: PART II

Task: fill in the gaps:

1) Assessment gives teachers a better of what students know
and understand, what their learning experiences enable them to do and what
their skills and personal capabilities are.

a) understanding b) awareness
c) thing d) meaning

2) True blended learning requires highly relational active and
programmes, both online and offline as well as using digital tools to empower
students.

a) problem-oriented b) game-oriented
c) project-oriented d) inquiry-oriented

3) The learning takes place through a unique combination of study weeks, work
place training, and specifically tailored and interactive online learning resources
and live lectures.

a) distance b) critical
¢) theoretical d) remote

4) ICT offers the potential to meet the learning needs of individual students,
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equal opportunity and independence of learning among
learners offer studying material.

a) to push forward b) to advertise
c) to promote d) to get

5) Bloom's taxonomy is a classification system used to define and distinguish differ-

ent levels of human - i.e., thinking, learning, and understanding.
a) perception b) skills
c) cognition d) activities

6) For better understanding the theme the teacher distributed
among students before the lesson.

a) books b) handouts
c) materials d) papers
7) Improving critical thinking ability has effect in improving

problem-solving ability, openness, creativity, organisation, planning and making
the right choices in life.

a) knock-on b) real
c) effective d) efficient
8) Students must be able such as complex interpersonal and

multi-cultural relations of today's world as well as global socio-economic issues
that affect everyone.

a) to meet challenges b) to solve obstacles
c) to solve problems d) to overcome obstacles

9) A major difference between group work and collaborative learning is

a) assessment b) learning outcomes
¢) accountability d) results
10) ICT encourages and cooperation among students, teachers

regardless of distance which is between them.

a) collaboration b) close ties
c) understanding d) interaction

11) Active learning, student engagement and other strategies that involve students
and mention learning are called

a) group-centered b) team-centered
c) learner-centered d) school-centered
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12) Whereas the former standards focused on supporting learning with technology,
the revised standards reflect the role of teachers as leaders
and professionals.

a) appointed b) efficient
¢) empowered d) reliable
13) This teacher has no fear of learning new or incorporating

new technologies into lessons.

a) innovative strategies b) teaching strategies
¢) modern strategies d) learning strategies

14) Policy makers, educators, parents, and students, alike all have a vested interest
in identifying the central aspects of effective teacher professional development
student outcomes.

a) to show b) exhibit

c) increase d) to enhance

15) Faculty tend to underestimate the involved in changing teaching.
a) complexity b) multiplicity

c) importance d) hardships

GRAMMAR

Task: fill in the gaps with the appropriate tense forms of the verb:

1) If we responses form student surveys with students’ test
results the SLO will be more meaningful, valid and reliable.

a) combine b) will combine

c) combines d) combining

2) For a long period of time, students to learn outside of the
classroom.

a) has encouraged b) have encouraged

c) were encouraged d) have been encouraged

3) In 2001, Bloom's taxonomy by a group of cognitive psychologists.

a) revised b) was revised

c) were revised d) revise
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4) Right now the teacher the purpose of the activity to the students.
a) are explaining b) explain

c) is explaining d) explains

5) Tomorrow at this time, the students their feedbacks.

a) will write b) will be writing

c) are writing d) is writing

6) Integrating deeper learning pedagogies in higher education a

growing trend over the past few years.

a) have been b) was
c) were d) has been
7) Digital technologies and teaching strate-

gies in many different ways.

a) enhanced and improved b) enhances and improves
c) enhance and improve d) to enhance and improve

8) Creating or converting activities to a collaborative format
some preplanning on the instructor’s part next year.

a) require b) will require
c) will be required d) requires

9) For efficient ICT application in education five important reasons
to teachers.

a) were offered b) have offered
c) has been offered d) have been offered

10) The application of such innovative apps and websites as Google Docs, YouTube
videos, Quizlet, Kahoot! teachers engage their students into
the learning process.

a) will be help b) helps
c) will help d) help
11) The learner-centered teacher structures that promote

shared commitments to learning by the end of June next year.

a) will have developed b) has developed
c) will develop d) have developed
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12) In June, 2017 the International Society for Technology in Education (ISTE)
the new educator standards during the national conference

in San Antonio.

a) have released b) has released
c) was released d) released
13) A great attention by the teachers to create a challenging

environment for their students.

a) are paid b) pays
c) is paid d) pay
14) Much information about underprepared students who

enter college.

a) was written b) has been written
c) were written d) have been written
15) If you post a visual outline of what during the class, it helps

students to follow the lesson and stay on the task.

a) will be done b) will is done
c) will do d) was done
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1)c b 1 a
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